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Introduction: Although this overview is about 
Ancient China the descriptions that follow 
apply to any of our ancient civilizations. They 
were written initially by David operating as 
WideHorizon Education Resources (WER). 
WER is now part of the recently formed Mollet 
Learning Academy (MLA).

Resource Packs
WideHorizon Education Resources (W.E.R.) 

offers teachers a programme based on proven 
curriculum innovation that comprehensively 
covers the eight ancient civilizations of 
Mesopotamia, Egypt, Kush, Israelites, Greece, 
India, China, and Rome (plus Early Humankind).

Each Unit (civilization) is organized in 
modular format so that the teacher can work 
through it sequentially or selectively. The 
approach is holistic and interdisciplinary. When 
appropriate, strategies or subject matter from 
other disciplines have been included. It combines 
a social studies programme with a language arts 
programme, developing students’ language skills 
in the content area of social studies. 

The Resource Packs are written and organized 
to be developmentally appropriate. A variety of 
assignments is provided in each lesson so that 
teachers can use them selectively with students 
of different abilities, interests, aptitudes and 
learning styles. 

Outcomes and Objectives
The approach encourages students to move 

beyond their own experience in order to 
understand and respect the efforts of past 
historical figures. One of the best ways for 
students to gain this understanding is though 
stories and dramas.  
 
Students instinctively relate and empathize with 
historical figures through literature and are able 
to imaginatively reconstruct the past. 

Contact person: Dr. David L. Mollet
Email: davidmetis@gmail.com    Homepage: www.molletacademy.com 

The stories and dramas in the modules not only 
introduce famous figures from the past but also 
focusses on ordinary people. 

What is the story of humans on this planet? 
One important tenet of the underlying philosophy, 

and one which the programme conveys to students, 
is how the human race has, throughout history, 
overcome enormous odds; how the human spirit 
has struggled against adversity, been involved in 
failure and disappointment, but also achievement 
and success. 

What is the essence of this spirit? In part it is 
concerned with attitudes and motivation, in part 
with values and beliefs. It is concerned with honour 
and integrity as well as deviousness and cunning; 
with sacrifice and love of fellow human beings. 

Students need to learn the achievements of their 
ancestors, their mistakes (do we inevitably repeat 
such mistakes?); where they acted selfishly and 
selflessly. 

The Ancient Civilizations
In great part, a study of the ancient civilizations 

is also a study of different facets of our own nature. 
As such the study will also describe, if it is to be at 
all accurate, the religious nature of the societies. 

From early times the psyche of the human being 
has felt a profound need for the religious. The 
authors have attempted to be accurate in their 
descriptions of the part played by different religious 
beliefs in these societies.

Conclusion
Students want to learn, and given the right 

structure, methodology and content, they will. If 
learning occurs in a purposeful and appropriate 
manner, self-confidence and self-esteem will be 
increased - the material is structured for this to 
occur.

W.E.R. Mission Statement
We passionately care about children and the way they learn. 
We believe that they have the right to:
● content and methodology that relates to their way of thinking and their experience of life;
● a sensitive but thorough monitoring of their progress;
● the enhancement and the development of all their different skills;
● an environment in which they enjoy learning.

We will produce user friendly material for students and teachers so that students will:
● gain historical perspective;                ● reach their potential;
● meet school district, state or national performance standards:  ●  develop literacy.
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WideHorizon Education Resources (W.E.R.) 
Resource Packs for Teachers of the Ancient Civilizations

The programme covers the eight Ancient Civilizations of Mesopotamia, Egypt, 
Kush, Israelites, Greece, India, China, and Rome (plus Early Humankind).

Each Resource Pack contains a Teacher Guide, 35 Student Reference Books (non-
consummable), a selection of Blackline Masters and Coloured Reproductions.

Each civilization is composed of a number of modules. 
Each module contains 5 lessons. 

Each lesson is usually longer than a class period. 
A considerable number of lessons cover 2 or more class periods.

Unit 1  Early Humankind
Module 1 Understanding the Past
Module 2  Cro-Magnons and 

Neolithic Farmers

Unit 2  Mesopotamia
Module 1 Geography and Early 

History
Module 2  Sumer
Module 3  Writing and Mythology
Module 4  Law and Religion
Module 5 Empires of Assyria and 

Babylonia

Unit 3  Egypt
Module 1 Gift of the Nile
Module 2 Beliefs and Practices
Module 3 Life in Ancient Egypt
Module 4 New Kingdom

Unit 4  Kush
Module 1 Geography and Early Kush
Module 2 An Independent State

Unit 5  Israelites
Module 1 Patriarchs, Judges and 

Kings
Module 2 Prophets and Priests

Unit 6  Greece
Module 1 Geography and Early 

Greeks
Module 2 Athenian Government and 

Law 
Module 3 Athens and Sparta
Module 4 Mythology

Unit 7  India
Module 1 Indus Valley Civilization
Module 2 Later Empires

Unit 8  China
Module 1 Early China and the Shang 

and Zhou Dynasties
Module 2 The Qin and Han 

Dynasties

Unit 9  Rome
Module 1 Geography and Early 

Rome
Module 2 The Republic and Pax 

Romana
Module 3 Life in the Roman Empire
Module 4 Christianity and the Fall 

of Rome
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Teacher Guide
The Teacher Guide for each Unit contains:
● the complete text from the Student Reference Book;
● teaching notes for every lesson (named Lesson Guidelines, these notes precede the lessons in 

each module);
● suggested answers for the questions in the student assignments;
● suggestions for class and group discussion;
● a monitoring and assessment rubric for a targeted assignment in each module;
● a matrix for recording one form of monitoring;
● a packet of blackline masters ready for duplication (these blackline masters are also included 

in the text and supplied, where appropriate, with suggested answers);
● coloured reproductions for use in particular assignments.

Student Reference Book (nonconsumable)
The Student Reference Book contains:
● information text, named Student Information Sheet (SIS);
● activity pages, named Student Activity Sheet (SAS);
● stories;
● dramas.

Each page is clearly labeled with icons that inform 
students of the nature of the text or assignments.

Blackline Masters
A packet of blackline masters is supplied in 
the Teacher Guide. The students use these in 
various assignments to:

● record answers;
● prepare a text for Readers Theatre;
● facilitate craft or art work.

Coloured Reproductions
Coloured Reproductions are provided 
with each Unit to be used in 
specific assignments. These 
encourage students to develop 
their knowledge through visual 
learning.

ChinaIntroduction  (SRB page i)

Teacher Guide

China Module 1
Lesson 1

You will find this “Running Head” above the line on the top left 

side of the page. It tells you what Module you are in.

Teachers’ Guidelines

These are pages for the teacher. They provide background 

information and instructions.

Student Information Sheet

These pages provide the student with background information 

to be used with the activity sheets.

Student Activity Sheet

These contain a range of activities which include maps, 

drawings, glossary activities, crosswords etc.

Story - Autobiographical

These pages are for the teacher and/or student. They contain 

stories, told by famous or fictional people, and aim to give 

students an insight into the historical period.

Story - Biographical

These pages are for the teacher and/or student. They contain 

stories, told in the third person, and aim to give students an 

insight into the historical period.

Student Drama

These are dramas to be read or acted in class.

These pages provide the student with review exercises.

You will find these boxes on the upper right hand side of each page. 

Student Review Sheet
You will find these icons throughout the Unit. Please explain them to your students.

Preparation time for teachers

Information for students
Writing activities for students

Personal research to be carried out by students

Opportunities to work in groups

Opportunities to work with a primary source

Drawing or coloring activities for students

Instructions for a craft activity

Review or extension exercise

Contents of Each Resource Pack
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Programme
Components

Lesson 
Guidelines

Maps

Information 
Sheets 

Suggestions for 
further research

Dramas

Primary
Sources

Stories

Assessment 
Guidelines

Activities and 
Assignments

Blackline Masters 
and

Coloured 
Reproductions

Programme Components

This graphic overview indicates the different types of components 
that are found in a WideHorizon Education Resource Pack.
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In the Teacher Guide for each Resource Pack, every module begins 
with Lesson Guidelines. These contain teaching notes for every lesson.

These notes:
● identify the goals of the lesson;
● identify the skills that are developed in the lesson;
● provide suggested answers for questions in the assignments;
● give background information as necessary;
● make reference to additional resources suitable for the lesson;
● suggest an outline plan for the lesson.

iii

China

Aims and Objectives

Teacher Guide

China consists
 of tw

o modules; each module contains five lessons.

Goals

● 
To increase the student’s k

nowledge of 

an historical period.

● 
To provide an experience of Ancient 

China through both the affective and the 

cognitive.

● 
To develop cultural understanding.

● 
To awaken the student’s in

terest and 

motivation through storytelling.

● 
To develop language skills (

reading, 

writing, list
ening and speaking), 

especially those required in the content 

area of history.

● 
To develop critical thinking skills.

● 
To provide experience of working 

cooperatively.

● 
To develop basic study skills.

● 
To understand and use primary sources.

Objectives

Students w
ill:

● 
Listen to stories that embody aspects of 

life in China.

● 
Enter discussion in order to liste

n to and 

express id
eas, opinions, conclusions, etc.

● 
Be introduced to new vocabulary such 

as technical terms, m
ultisy

llabic words, 

abstract words and multiple meaning 

words. 

● 
Handle a variety of concepts su

ch as 

cause and effect and comparing and 

contrasting.

● 
Develop an understanding of genre by 

working in different sty
les e.g. narrative, 

drama, reports s
upported by evidence, 

instruction manuals, e
tc.

● 
Experience the civilization by taking part 

in drama and readers th
eatre.

● 
Read, understand and follow directions.

● 
Develop a variety of higher order reading 

skills s
uch as determining a sequence of 

events, e
xtracting the main ideas fro

m 

narrative and factual accounts, a
pplying 

inductive and deductive reasoning 

to material read, and inferring and 

predicting.

● 
Work cooperatively with other stu

dents.

● 
Read and extract information from a 

large variety of material such as factual 

material, narrative, a cross-se
ction 

illustration, primary sources, an atlas, 

various lib
rary sources and illu

strations.

● 
Practice various writing styles such 

as sto
ries, drama, writing brief labels, 

reports, l
ists 

of facts and a speech.

● 
Present information in different 

formats su
ch as written form, diagram, 

illustration, graphic overview, speech and 

map.

● Engage in various activities to extend 

their knowledge of a civilization such as 

research, drama, preparing a meal, making 

a model.

Areas of the Curriculum Integrated are:

● history/social stu
dies; 

● reading skills;

● language arts; 

● visual arts;

● personal development; 

● science;

● mathematics; 

● craft.

In the Teacher Guide 
explanations of Goals, 
Objectives and Areas of 
Curriculum Integration 

are described.

Lesson Guidelines
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In W.E.R. Packs, information is 
presented to students in three main ways; 
through Student Information Sheets, 
drama and through stories. 

The authors believe that stories are 
extremely effective in providing in-depth 
experiences of the historical period. 
Consequently, a wealth of stories is 
provided in each module.

The genre of storytelling as an essential 
element in the methodology, and is used 
for a variety of reasons. 

Storytelling is common to all cultures. 
As a mode of transmitting knowledge 
it has been used from the beginning 
of man’s cultural development, and 
has always been a powerful tool for 
understanding. 

Listening to a story involves more than 
just a cognitive understanding of what is 
being said. 

It involves the feeling life and 
imagination and as such is a very 
effective mode for encouraging students 
to be active participants in learning.

The authors advocate that 
storytelling should have a similar 
place in the teaching process today 
that it had in past times; that it 
becomes an important element in 
the methodology of teaching, and 
that it should form an integral 
part of lesson planning.

Storytelling, more than any other mode, 
allows students to view events from a 
perspective other than their own. A story, 
by appealing to the imagination, transports 
the listener back into the historical event. 

It allows those events to be seen through 
the eyes and experiences of people from 
the past. In comparison, information on 
a printed page is a poor second when 
attempting to transmit the richness and 
vitality of the event.

The authors suggest that the teacher 
first tells or reads the stories to the class. 
However, the readability level for each 
story is appropriate for middle grades 
(and recorded in the Teacher Guide) and 
is, therefore, appropriate for students’ 
independent reading.
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China Module 2
Lesson 2 (SRB page 43)

Meng Jiang after the two families. Meng 

Jiang gave both families a great deal of 

pleasure and grew into a beautiful young 

lady.
Part 2It was late in the evening and the air was 

very hot. Meng Jiang came to the garden 

to bathe in the pool. She sang as she 

walked through the garden that if any man 

could see her she would gladly remain his 

forever. 
Wan, who was siting in a nearby tree, 

called out that he could see her. He 

climbed to the ground and approached 

Meng Jiang. She smiled shyly, 

and knew that she would 

keep her promise.The families arranged a 

marriage feast and there 

was great happiness. No 

sooner, however, had 

they become husband 

and wife, than a group 

of soldiers burst into the 

gathering.
The emperor was gathering more men to 

work on the Great Wall. The soldiers seized 

Wan and took him away. 

Meng Jiang was heartbroken and swore her 

undying love for her husband. 

For many long hours she worked until she 

had finished making a warm winter jacket 

and some sturdy shoes. But how was she to 

get the jacket and shoes to her husband?

Meng Jiang realized that the only way was 

to travel the thousands of miles on foot to 

take them to her husband. But in all her 

years she had barely traveled outside the 

village. 

Part 1It was the time of Qin Shihuangdi, the first 

emperor of China. This story begins with 

two families who were neighbors. 

The family names were Meng (mehng) and 

Jiang (jyahng). They were good friends and 

helped each other. A common boundary 

wall divided their gardens. 

One day the husbands were in their 

gardens and they started talking to 

each other over the wall. They talked 

about vegetables and in particular about 

pumpkins. They good naturedly challenged 

each other to see who could grow the 

biggest pumpkin. Each family planted a 

seed just beneath the wall. 

The seeds grew into small 

plants and it wasn’t long 

before the plants reached 

the top of the wall. The 

pumpkins were certainly 

very big. It was difficult 

to judge which was the 

biggest so they decided to 

let the plants grow some 

more.
Then a very surprising thing happened. The 

two plants met and united. The resulting 

pumpkin was enormous. The families met 

to decide what should happen next. 

After some discussion they decided to 

divide the pumpkin in two. Each family 

would receive half. Carefully they cut 

the pumpkin. To the astonishment of the 

families they found a beautiful baby girl 

inside the pumpkin.
Both families loved the child and they 

decided that they would raise her together. 

They, therefore, gave her the name of 

The Pumpkin Girl retold by David Mollet

Story

Stories
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The Student Information Sheets provide basic 
information on each civilization and supplement 
the stories and dramas.

The SIS often provides an overview of a 
particular historical period, whereas the story 
and assignments study aspects of the period in 
more depth.

It is not a simple or easy task to motivate 
students. For this task two different strategies 
have been used. 

Firstly, the material is presented in different 
formats, for example, text, diagrams, graphic 
overviews, graphs, maps, illustrations, 
- whichever format helps to convey the 
information more clearly. 

This also helps meet the need of different 
student learning styles. 

Secondly, to help engage the students’ 
interest and provide a structure for reading 
the SISs, the lesson notes suggest that some 
assignments are given to the students before 
they begin to read.

For example, students are given a copy of 
a number of blackline masters which they 
will complete as part of their assignments. 
Examples are “Timeline”, “Casting Shang 
Bronzes”, “Dragon Bones” and “Feudalism” 
amongst others.

Working on these, while reading the text, 
provides a structure and encourages students 
to interact with the text.

In addition, in many cases students are 
given questions before they read the text. 

They may be asked to read the text 
in small groups, each student seeking 
the answer to a different question.

In this way students approach 
the text actively seeking particular 
information.

China Module 1

Lesson 4 (SRB page 20)

character fo
r th

at word was always th
e 

same. 

In this w
ay the writte

n language could be 

read by people speaking any of th
e dialects.

Confucius

The great Chinese teacher Confucius liv
ed 

in the tim
e of th

e Zhou Dynasty. 

He witnessed the fi n
al years o

f th
e dynasty 

when the rulers h
ad become weak and 

China was m
oving into a tim

e of politic
al 

chaos.

Warring States

The tim
e of tro

uble is k
nown as th

e 

Warrin
g States period. It 

lasted for about 

260 years. I
t was a tim

e of continual battles 

between feudal sta
tes. 

Student In
formation Sheet

Coins of the 

early Zhou 

Dynasty

Confucius

Extent of Qin Dynasty

Extent of Zhou Dynasty

Out of th
ese battles one sta

te emerged 

stro
nger th

an the rest, t
he Qin. 

Leaders o
f th

e Qin sta
te expanded their 

boundaries so
 that th

e sta
te became 

larger th
an all th

e other sta
tes put 

together. T
his s

tate, already 500 years 

old, became China’s n
ew dynasty.

In this sample the information is 
provided simply and concisely. Maps 

show pictorially the extent of two empires 
to be compared; one drawing gives an artist’s 
impression of Confucius; the other shows students 
the unique coins that were the currency of the day.

Information Sheets
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Whereas the Stories, Information Sheets and Dramas are the means by which information 
is presented to students; the Activity Sheets are the 
means by which students are encouraged to give 
expression to, extend their understanding of, and 
interact with, new concepts and content.

This process is crucial if knowledge and 
information is to become experience.

The nature of these activities is extremely 
varied. They include:

● working through different writing 
formats

● simulations
● preparing and giving a public 

speech
● working with mathematical 

concepts
● craft projects
● listening to music
● using illustration as a means 

of recording
● artwork
● working with a graphic overview
● using a matrix
● using skills from other disciplines.

There are many more.

1. Imaginative writing. Rome Module 1 page 17
2. Writing rules for a game. Mesopotamia Module 2 page 42
3. Writing a story. Early Humankind Module 2 page 56
4. Note writing. China Module 1 page 20
5. Writing a newspaper report. Israelites Module 2 page 75 
6. Creating a travel brochure. India Module 1 page 24
7. Writing a report Early Humankind Module 2 pages 71-78
8. Letter writing. Mesopotamia Module 2 page 39
9. Composing questions. China Module 1 page 26
10. Creating poems. Kush Module 2 page 54
11. Writing clear and simple instructions. Egypt Module 3 page 74
12. Presenting an argument in a written speech. Greece Module 2 pages 41-42
13. Writing an obituary, eulogy and epitaph. Mesopotamia Module 3 page 84
14. Writing a character reference. Greece Module 4 page 117
15. Summarizing Israelites Module 1 page 30
16. Writing a drama Kush Module 2 page 76
17. Writing postcards Mesopotamia Module 4 page 122
All pages refer to the Teacher Guides.
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China Module 1
Lesson 4 (SRB page 27)

● Many of the Chinese legends came into 

existence though an oral tradition. 

● In other words, they were passed on 

by members of one generation telling, 

and retelling, the stories to the next 

generation. 
● It was done in this way for in the 

very early days there was no written 

language.
● Even when a written script started to 

be used, only a small number of people 

could read and write.

Student Activity Sheet

Share the legend you have 

written with the rest of the 

class in the way the early 

Chinese did.

Activity 1

This is what you do.
1. Gather the class into a circle.

2. Have each group tell their 

legend to the rest of the class.

3. You may want one member of 

your group to tell the story, or 

each member of the group tell 

their part of the story.

Research● There is a modern 
expression, “to cry 

wolf.” 
● Carry out research to 

find out the origin of 

this expression.
 a) Use library sources.

 b) Interview friends  
or family members.

● Why would the 
expression “to cry wolf” 

be a suitable title for the 

story Foolish King Yu?
● Write a short account 

of the story which gave 

rise to the expression 

“cry wolf.”

1. The scene which King Yu and Pao-ssu saw before them, 

of the lords and their armies entering the city, must have 

been a spectacular one.
2. Research books on Ancient China, looking in particular 

at the illustrations.
3. Find examples of the dress of kings, women, feudal 

lords, and soldiers in the Zhou period.

4. Make sketches of these as you find 

them, writing alongside the source, the 

title, author and page number of the 

book where you found the illustration.

5. Using these sketches and your 

imagination, create an illustration of 

the scene The Arrival of the Feudal 

Lords.
6. Bring your scene to life with rich colors.

Activity 2

Activity 3

Foolish King Yu

Activities and Assignments

Some of the different writing formats found in the Activity Sheets in our World History series.
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Student Activity Sheet

China Module 2

Lesson 1 (SRB page 39)

Guided Reading

1. Government of Qin

The government of China was completely 

changed during the reign of Qin Shihuangdi. 

It changed from a feudal organization to a 

centralized bureaucracy.

Feudal System

Review the information you have on the 

feudal system of government of the Zhou 

Dynasty. 

Centralized Government

Qin Shihuangdi, to
gether with his chief 

administra
tor Li Ssu, introduced a 

centralized system of government called a 

bureaucracy.

● A bureaucracy is a
 form of government 

that is 
administered through bureaus or 

departments. 

● The staff of these departments are 

not elected and the positio
ns are not 

hereditary. 

● The people who work in the departments 

are trained to do the job. 

2. Qin Shihuangdi’s T
omb

What do the terracotta soldiers fo
und in 

Qin Shihuangdi’s to
mb have in common 

with the wooden models of Nubian soldiers 

found in the tomb of an Egyptian Pharaoh 

of the New Kingdom?

What do we learn about Qin Shihuangdi’s 

beliefs fr
om these terracotta figures?

3. Qin Shihuangdi

Read again the description Sima Qian wrote about Qin Shihuangdi. 

Write a general sta
tement about the emperor based on Sima Qian’s 

description.

What evidence do you have for your sta
tement?

Support your sta
tement with facts.

Qin 

Shihuangdi

● They follow stric
t rules and 

answer to the people who staff 

the level above them. 

In China’s Q
in Dynasty the head of 

this organization was the emperor. 

In this w
ay everyone was finally 

responsible to the emperor. 

Activity

Your teacher will g
ive you a copy of 

a blackline master. On this you will 

find statements w
hich apply to the 

feudal system of the Zhou dynasty, 

and statements w
hich apply to the 

Qin bureaucracy. They are mixed up.

 
1. Cut out and sort the statements.

2. On one sheet of paper write 

the heading The Zhou Feudal 

System.

3. On another sheet of paper write the 

heading The Qin Bureaucracy.

4. Stick the statements on the correct 

page.

In Guided Reading China Module 2 Lesson 1 the teacher will give students a copy 
of a blackline master. The students are required to find statements which apply 
to the feudal system of the Zhou dynasty, and statements which apply to the Qin 
bureaucracy. They are mixed up. 

The students have to 1. Cut out and sort the statements. 2. On one sheet of paper 
write the heading The Zhou Feudal System. 3. On another sheet of paper write the 
heading The Qin Bureaucracy. 4. Stick the statements on the correct page.

In the Guided 
Reading “Neolithic 
Cultures” students 

responses might include 
personal feelings 

about the statement, 
reasons why the 

situation might have 
arisen, consequences 
of the situation and 

comparisons between 
the two situations.

Some Student Activity Sheets 
take the form of Guided Reading. 

These accompany the stories and 
offer assignments and activities 
that develop critical thinking skills, 
language arts skills and suggestions 
for further research.
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China Module 1
Lesson 2 (SRB page 12)

Student Activity Sheet

● Read the two statements found below.

● Choose a role from the one of the 

boxes.● Assume a role and write a response to 

the statement.

● Your response should draw upon all 

that you now know about these two 

societies, your imagination and your 

creativity.
● When you have written one response 

you could switch roles and write others. 

Responses might include:

● personal feelings about the statement;

● reasons why the situation might have 

arisen;● consequences of the situation;

● comparisons between the two situations.

In this lesson you learned about a 

Yangshao kiln. Below is an illustration of a 

cross section of a pottery kiln.

A cross section is a special kind of 

diagram. You have had the opportunity to 

use them before.When you studied Ancient Kush you 

worked with a cross section of a saqia.

a)  Explain in your own words what a cross 

section diagram is.

b)  Describe what makes a good and useful 

cross section diagram.

c)  How would you improve on the cross 

section diagram of the pottery kiln to 

make it clearer and more informative?

Role PlayThe Yangshao and the Lungshan villages 

were governed differently. In the Yangshao 

village women took on the role of 

leadership and in the Lungshan village the 

men took on this responsibility.

● Try to imagine yourself living in one of 

these villages.

Opening made so that firewood can 

be placed at bottom of pit.

Pots for firing placed on a support 

above the fire.
Pit dug out of 

ground.

A cross section of a 

typical Yangshao kiln.

Neolithic Cultures: Guided Reading

Statements and Roles

The Yangshao society was a 

matriarchal one. Women took on 

the role of leadership.

● Yang Tu● Yang Tu’s father

● Yang Tu’s mother

● Yang Tu’s grandfather

● Yang Tu’s grandmother

● Yang Tu’s younger sister

● Chen Su the village leader
The Lungshan society was a 

patriarchal one. Men took on the 

role of leadership.

● Li Chi● Li Chi’s brother

● Li Chi’s mother

● Li Chi’s father
● Li Chi’s grandfather

● Li Chi’s grandmother

● The village leader

Guided Reading
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China Module 2
Lessons 4/5

Blackline Master

H
an

 D
yn

as
ty

Template: Han Dynasty
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China Module 1

Lesson 1 (SRB page 4)

The Han Dynasty 

(c.206 B.C.E. - 2
20 C.E.)

Out of the peasants’ re
bellion arose a new 

leader. He was a peasant himself and he 

founded the Han Dynasty.

At its 
peak the Han empire stre

tched as far 

west as the Pamir M
ountains, and included 

North Korea in the north and North 

Vietnam in the south. 

The Great Wall now reached all th
e way 

to Jade Gate at Tun-huang. The Silk Road 

was opened up. This w
as a period of peace 

and prosperity in China. It w
as a tim

e of 

creativity and invention.

The Qin Dynasty  

(c.221 - 206 B.C.E.)

Between 230 - 221 B.C.E. the Qin took 

over six
 rival Zhou states and established 

the first e
mpire of China. 

They had their capital in the Wei valley. 

Several sta
tes had built w

alls to
 protect 

their fro
ntiers. 

The Qin linked three of these to form the 

beginnings of the Great Wall.

The rule of the Qin, however, became so 

harsh that there were rebellions, and the 

dynasty collapsed.

Student Information Sheet

Zhou Dynasty

Han Dynasty

Shang Dynasty

Qin Dynasty

Maps are used extensively throughout the 
Units. 

They are used to: 
a) develop map and globe skills;
b) extend the information provided;
c) express more clearly the information 

provided;
d) allow students to act on the information 

provided.

Many maps are included as blackline 
masters, enabling the teacher to provide 
each student with a copy on which 
to record work in progress.

Students learn about the 
ancient dynasties partly 

through working with 
maps – colouring, 

locating geographical 
features and so on. 

For each civilization outline maps are 
provided. The copy in the Teacher Guide 
contains answers to questions in the assignments; 
the student receives copies of the blackline master on 
which to write their answers.

Grids, legends and keys are included on all 
maps where appropriate.

The teaching of geographic skills is linked to 
many maps and each Unit introduces students 
to different skills. For example, in order to 
locate modern China students are given blank 
maps and have to insert countries adjacent or 
near to China. 

In addition, on another blackline master 
students locate many geographical features 
cities using a longitude and latitude grid.

Maps
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China Module 2

Lesson 1 (SRB page 40)

Introduction

The harsh rule of Qin Shihuangdi was 

unpopular. The emperor survived three 

assassination attempts and eventually died 

of illn
ess. H

e was buried with the full 

pomp that his position deserved. 

That might have been the end of our 

knowledge of Qin Shihuangdi if i
t hadn’t 

been for some archaeological finds. These 

were discovered over two thousand years 

after his death.

Finding the Tomb

In 1974 some farmers were drillin
g for 

water. They found some clay figures. 

Further digging revealed the gigantic burial 

site and mausoleum of Qin Shihuangdi. 

The tomb became one of the most 

important, and certainly one of the most 

spectacular, archaeological finds of this 

century.

Personal Bodyguard

Digging has uncovered the huge personal 

bodyguard of the emperor; seven thousand 

men (all made in clay) and some 10,000 

weapons. There are also numerous 

horses and chariots, again all made from 

terracotta.

The Soldiers

Each soldier has a different facial 

expression. Not one face is d
uplicated 

among all the soldiers. A
ll of them are 

● 
Cavalrymen wore close fitting caps.

● 
Officers wore more elaborate headgear.

● 
Charioteers wore a bonnet tied with strin

gs.

● 
The foot-soldiers did not wear a headdress. T

hey coiled their hair in an elaborate topknot. 

tall, over six feet in height. Their faces and 

garments had all been painted and great 

attention had been given to detail. 

Historical Records

We also know Qin Shihuangdi’s overall 

plan for the mausoleum. This is 
due to the 

writings of the Han historian, Sima Qian 

(145-c.90 B.C.E.) in the Shi Ji (Historical 

Records). T
he following is an extract.

“As soon as the First e
mperor became 

king work was begun on his 

mausoleum at Mount Li. .... 

more than 700,000 conscripts 

from all parts o
f China labored 

there. They dug through three 

underground streams; they 

poured molten copper for the 

outer coffin; and they filled 

the burial chamber with 

models of palaces, towers and 

official buildings, as well as 

fine utensils, 
precious sto

nes 

and rarities.” 

“Artisans were ordered to 

fix automatic crossbows so 

that grave robbers would 

be slain. The waterways 

of the empire, the Yellow and Yang-tzu 

rivers, and even the great ocean itself, were 

represented by mercury and were made to 

flow mechanically.” 

Student Information Sheet

The Terracotta Army
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China Module 1
Lesson 5

Blackline Master

Book IV #24
“The Master said, A gentleman covets the reputation of being slow in word but 

prompt in deed.”Book XII #16
“The Master said, The gentleman calls attention to the good points in others; he 

does not call attention to their defects. The small man does just the reverse of 

this.”
Book XII #2

“The Master said, ......... Do not do to others what you would not like yourself.”

Book IV #18
“The Master said, In serving his father and mother a man may gently remonstrate 

with them. But if he sees that he has failed to change their opinion, he should 

resume an attitude of deference and not thwart them; may feel discouraged, but 

not resentful.”Book I #5“The Master said, A country of a thousand war chariots cannot be administrated 

unless the ruler attends strictly to business, punctually observes his promises, is 

economical in expenditure, shows affection towards his subjects in general, and 

uses the labor of the peasantry only at the proper times of year.”

Book I #11“The Master said, While a man’s father is alive you 

can only see his intentions; it is when his father 

dies that you discover whether or not he is 

capable of carrying them out. If for the whole 

three years of mourning he manages to carry 

on the household exactly as in his father’s 

day, then he is a good son indeed.”

Book XIV #21
“The Master said, Do not be too ready to 

speak of it, lest the doing of it should prove 

to be beyond your powers.”

Book II #22
“The Master said, I do not see what use a 

man can be put to, whose word cannot be 

trusted. How can a wagon be made to go if 

it has no yoke-bar or a carriage, if it has no 

collar-bar?”

Sayings of Confucius

Primary source, as a topic, is dealt with in 
the lesson Historical Sources in the first Unit 
Early Humankind. Thus, students understand 
the meaning of working with a primary source 
from the outset. This topic is returned in 
different modules when appropriate.

Primary source texts are found throughout 
the units. In some cases they are given in some 
detail, as in “Sayings of Confucius” (Module 1 
Lesson 5) and “The Terracotta Army” (Module 
2 Lesson 1.)

Primary Sources

The readability level of “Sayings of 
Confucius” is quite high and so the Lesson 
Guidelines suggest that teachers read the 
account to the students, and lead a discussion 
on unfamiliar words and phrases before 
students carry out the assignment.

In addition, in this primary source 
Confucius’ sayings indicate his views and 
beliefs in a number of areas.

Where the authors felt that reading 
the text in its original state would be too 
demanding they have presented it in a form 
that helps the student to understand it.

In the example of “The Terracotta 
Army” (Module 2 Lesson 1) extracts 
from historical records are presented. 
The reading of such extracts should be 
teacher directed.
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Dramas are provided throughout the material. On some occasions they are written for the 
students to read or perform. On other occasions a Readers Theatre approach is encouraged and 
blackline masters are provided, formatted in a way that helps students to work with the Readers 
Theatre approach. A third approach is also provided where students are given guidelines to write 
their own drama.

Drama is used as: 
a) a means of transmitting information, and
b) a means of encouraging students to express and extend what they have learned, working on 

the information in an interactive way.

One of the main problems in education is to 
motivate students. When students feel involved 
they are also motivated. Drama encourages 
involvement in a positive and enjoyable format. 
It is an effective approach and appeals to the 
student’s imagination.
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Readers Theatre: Foolish King Yu retold by David Mollet

It w
as a splendid day in the capital city of Hao. King Yu had only 

recently become king. Now he stood in the great hall of the Palace. 

His m
inisters and courtiers su

rrounded him. 

He stru
tted up and down awaiting the entry of his re

gional lords. 

His young wife watched from behind the heavy silk
 curtains. 

She was sta
rtled as the great doors sw

ung open. She waited and 

watched. 

Within seconds the great hall ra
ng with the sound of marching men. 

The lords entered.

One by one they knelt before the king. They gave him their 

allegiance. Then the whole room shook. With one voice they vowed 

to support th
e king in tim

e of danger and come to his aid.

Once this w
as done, the lords backed away, turned quickly and left. 

The ceremony was over. The young king feeling proud but sti
ll a 

little
 nervous, knew that he could now join his w

ife. 

He should have felt comforted by this su
pport, fo

r had it n
ot kept 

peace in the empire for generations. 

However, he felt uneasy for serious reports w
ere constantly coming 

through. Non-Chinese were threatening the frontiers. R
egional lords 

were fighting among themselves. 

Even in his fa
ther’s r

eign it h
ad become common for royal agents 

to be sent out to remind lords that their ta
xes were overdue.

Yu’s w
orries proved to be real. As the years o

f his re
ign passed, 

problems within the empire grew. However, in
stead of dealing with 

them, Yu amused himself w
ith other things. 

As tim
e went on he became bored with his w

ife. He took a 

beautiful young concubine, called Pao-ssu
 into his R

oyal Palace. 

Although  beautiful, sh
e hardly smiled, and always looked bored. 

Yu, however, w
as blinded by love. He gave the young woman 

anything she wanted. 

He spent most of his ti
me thinking of ways to please and entertain 

her.

Blackline Master

China Module 1

Lesson 4
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Drama

The resulting pumpkin was enormous and the 

families met to decide what should happen next.

Father Jiang 
This pumpkin, which is the fruit of both plants, 

is ready to be eaten. We must decide who 

should have it.Mother Jiang 
The seeds came from you, Father Meng; it 

should be your pumpkin.
Father Meng 

But the rich soil of your garden, Mother Jiang, 

helped to make such a fine specimen. It should 

go to your family.Father Jiang 
Maybe we could share it. We have always been 

such good neighbors we don’t want to fall out 

over a pumpkin.Mother Meng 
What a good idea. Here is my kitchen knife. 

Would you like to cut it carefully, Father Jiang?

Mother Jiang 
Just a minute, husband, go carefully with that 

knife, for I can see something move within the 

pumpkin.
Father Meng 

You are right, neighbor, if I am not mistaken 

there is something which is alive within this 

pumpkin. Stand back while I part the two 

halves.
Mother Meng 

Why look - what have we here? - a tiny baby 

girl. She is perfect and so beautiful.

Father Jiang 
Quickly, mother, run indoors and get some 

blankets to wrap this little mite before she dies 

of cold.
Narrator Both families loved the child and it was decided 

that they would raise the child together; they 

therefore gave her the name of Meng Jiang 

after the two families. Meng Jiang gave both 

families a great deal of pleasure and grew into 

a beautiful young lady.

Narrator   It was the time of Qin Shihuangdi, the 

First Emperor of China. Two families were 

neighbors. One day the husbands were in their 

gardens and they started talking to each other 

over the wall.Father Meng 
I see you have prepared your garden well 

Jiang, and your vegetables are growing strong 

and plentiful.Father Jiang 
Thank you, my friend, but you also have a 

fine garden; the produce does you credit. You 

provide well for your family.

Father Meng 
Tell me, Jiang, have you planted pumpkin this 

year? I have some seeds here that I was given 

by a traveler that stayed overnight with us. 

They are fine seeds, and in my well prepared 

soil I’m sure I shall grow the finest pumpkins 

in the district.Father Jiang 
Come now, Meng, I have worked my garden 

more years than you have. I am sure I could 

grow far larger pumpkins in my soil.

Father Meng 
Well, my friend, let us put this to the test. 

Here are some of my seeds and we shall see 

who produces the finest pumpkins.

Narrator Each family planted a seed just beneath the 

wall. The seeds grew into small plants and it 

wasn’t long before the plants reached the top 

of the wall.Mother Meng 
Good morning, Mother Jiang. It is becoming 

more and more difficult to talk with you over 

our garden wall. Mother Jiang 
These pumpkin plants are growing so fast that 

they are blocking out my view.

Narrator Then a very surprising thing happened. The 

two plants met and united with each other. 

The Pumpkin Girl: Part 1 by David Mollet

China Module 2
Lesson 2 (SRB page 46)

These sample sheets illustrate two ways in 
which drama is utilized in the Resource Packs. 

One encourages and guides students to write their own drama, 
while the other uses drama to increase their understanding and empathy 
for Meng Jiang. 

Under teacher supervision, students working individually or in groups 
should then write, as a drama, the rest of Meng Jiang’s story.

Dramas
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Place Value

A system that uses place value 

recognizes the value of a 

numeral according to its p
lace 

in a number. Today we use 

only ten different symbols, 

but by using place value we 

can write any value with these 

symbols.

For example the symbol 2, 

together with zero to indicate 

empty columns, can mean:

2 
two  

20  
twenty 

200 two hundred 

2,000 two thousand 

2,222 two thousand, two 

hundred and twenty two

Student Activity Sheet

China Module 2

Lessons 4/5 (SRB page 53)

A Chinese abacus. It 
is so

metimes 

called a suan p’an (calculating-plate) 

and sometimes a chu suan p’an (ball-

plate).

Different 

civilizations 

have led the 

way in different 

branches of 

mathematics. 

For example, the 

Ancient Greeks had 

a genius for geometry. However, it 
was the Chinese 

that excelled in the handling of numbers and algebra. 

Scholars in
 Ancient China had a deep interest in

 

mathematics.

Decimal Place Value

The Chinese recognized place value very early on in 

their history, and this put them ahead of the rest of the 

world in their m
athematical discoveries.

As far back as the Shang 

Dynasty the Chinese were 

using a calculator based on the 

principle of place value.

A Shang Calculator

The first c
alculator was a 

counting board. It w
as a flat 

board ruled with lines. Rods or 

sticks were placed on the board 

to record numbers and to make 

calculations.  

Out of these counting boards the Chinese developed 

the characters th
ey used to write their numbers.

The counting rods were in wide use and those skilled 

at using them could move the rods at great speed. 

Very complicated calculations could be done in a short 

space of tim
e.

The Abacus

Sometime, in the Han Dynasty, a new calculator began 

to be used. This w
as the abacus and it p

roved to 

be far superior to the counting rods. It 
was fast and 

accurate and eventually it re
placed the counting rods. 

It is 
still 

used in China today.

Rods in the first column (right) have a value of one each.

Rods in the second column have a value of ten each 

and so on.

Activity

● The line drawings above 

represent a counting board 

and counting rods.

● They show examples of how 

the Chinese represented 

numbers on a counting board.

● On a large sheet of paper 

mark out a counting board.

● Cut a handful of stra
ws in 

half to
 use as counting rods.

● Carry out the activities that 

you will fi
nd on the copy of 

a blackline master that your 

teacher will give you.

Mathematics
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Student Activity Sheet

Archaeologists
	

❍ Archaeologists dig up remains from 

the past.

	

❍ From an examination of the objects 

they find, they are able to piece 

together a story or picture of what 

life was like in those days.

	

❍ The work is similar to that of a 

detective.

	

❍	Both archaeologists and detectives are looking for clues which will help 

them to understand what happened in a past situation.

Prehistory 

❍ When there are no written records, 

or very limited written accounts, 

the work of detection is much more 

difficult.

 

❍ Archaeologists then use the skills of 

other specialists to help interpret what 

they find from the past.

 

❍ Finally, however, they have to make 

their own interpretation.

 

❍ This conclusion may well differ from 

that of another person.

 

❍ Often a disagreement remains until 

further evidence is found to support 

one or other of the conclusions.

Interpretation
An explanation
Conclusion

A decision reached after carefully 

thinking about something.
Evidence

A thing or things helpful 

in forming a conclusion or 

judgement (The broken window 

was evidence that a burglary had 

taken place). Scientists weigh 

the evidence for and against a 

hypothesis. 

Activity 1

Detective Work

❍ You will find on the next page some of the finds from archaeological digs 

in the area of the Shang sites.

❍ These items have all been dated as coming from the 

 Shang period of Chinese history.

❍ Study each item carefully.

❍ Discuss what can be learned about the Shang dynasty 

from each item.

❍ Assign one or two of the finds to each member of the group.

❍ Make a list of all the information you can interpreted from the 

archaeological finds you have been assigned.

❍ The story The Hunt is an imaginary story but based on 

factual evidence from the Shang period. 

❍ Read the story together as a group.

❍ Select aspects of the story that can be supported with archaeological 

evidence.❍ Select some archaeological evidence from the items supplied and write an 

imaginary tale that takes place in the Shang period.

You can do this 
work in small groups.Activity 3

Activity 2

China Module 1
Lesson 3 (SRB page 16)

Students are encouraged to carry out individual and group research to extend their knowledge of 
a topic. 

Some assignments provide a structure with detailed guidelines for carrying out research. In other 
assignments students are given more freedom to carry out personal research. 

This freedom allows each student to work to the extent of their ability, aptitude and interest.

In the assignment “Mathematics” (Module 2 
Lessons 4/5) students learn that the ancient 

Chinese excelled in numbers and algebra. 

Students are given a blackline master to 
carry out a series of activities regarding 

place value using an abacus. 

Research

In the assignment “Detective 
Work” (Module 1 Lesson 3) 
students are given guidelines to assist in 
their research. Here the focus is placed on the 
skills mainly developed within groups work.
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The programme provides a variety of 
assessment tools with which teachers may 
evaluate their students’ progress. 

A range of procedures is suggested in order 
to meet the need to monitor and assess the 
wide range of skills and concepts that are 
developed in the lessons.

Learning should go beyond simply the 
recalling of facts but needs to become personal 
experience..

The core element of the monitoring 
procedure is the creation of an 
assessment portfolio for 
each student. 

Various components contribute to this portfolio.

1. Targeted Assignments
 In each module an assignment is targeted 

for monitoring and assessment purposes. A 
Teacher Guide for assessing the students’ 
work in this targeted assignment is found 
after the lesson notes for each module. 

 Assessment may take different approaches 
depending upon the nature of the assignment. 
For some assignments an assessment rubric 
is provided, for others, a list of the skills and 

knowledge a student will develop when 
completing the given tasks.

Monitoring and Assessment Matrix

Blackline Master

iv

1. Development of knowledge and 

 cultural understanding

1a Historical Literacy

1b Ethical Literacy 

1c Cultural Literacy 

  
 

1d Geographic Literacy

1e Economic Literacy

1f Sociopolitical Literacy

2. Skills o
f Social participation

2a Personal skills

2b Group interaction skills

3. Analytic & Critical thinking skills

3a Analyze given information

3b	 D
efine

	and
	clar

ify	p
robl

ems

3c Judging information

3d Solve problems & draw conclusions

4. Basic study skills

    
 

5. Linguistic
 skills

Reading

5a Literal comprehension

5b Critic
al comprehension 

 

5c Creative comprehension

Writing 
 

 

5d Functional

5e Creative

5f Interpretive

5g Speaking

 
5h Listening

    
 

 

6. Civics and Government

Module 2 

p.62

SRB p.39
Module 1 

p.27

SRB p.16
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China Module 1
Monitoring and Assessment

Lesson Guidelines

Monitoring and Assessmentfinds), thus showing evidence of inductive 

reasoning. (1a & 3d)
Assessment Rubric for Activity 2

The student’s report:

• will include six out of the seven suggested 

answers in the lesson guidelines; (3d & 5d)

• will not contain any aspects of the story that 

cannot be supported by evidence.

Assessment Rubric for Activity 3

The student’s story:

• is well structured; (5d)

• is creative and interesting; (5e)

• shows evidence of inductive reasoning 

(making general conclusions about Shang 

culture from the particular discoveries of 

archaeologists). (3d)

For Module 1 the assignment Detective 

Work (page 27) is identified for assessment 

purposes. Evidence of the following skills 

and knowledge should be looked for in the 

student’s completed assignments. The figures 

in parentheses refer to the Monitoring and 

Assessment Matrix.

(Answers to the questions in the assignments 

are found in the Lesson Guidelines)

Assessment Rubric for Activity 1

The student makes: 

• convincing and feasible inferences from 

the information assigned to him/her; (3c 

& 4)• at least four general conclusions about 

Shang culture from the given facts in his/

her assigned information (archaeological 

important standard book of Chinese history, 

and is the earliest biography of Confucius. 

In order to gather the information Sima Qian 

traveled extensively, visiting the birth place 

of Confucius and the regions where he lived 

and worked. He also talked a great deal with 

old people in these regions who could relate 

stories about the sage that had been kept alive 

through oral tradition.
Guided Reading: Suggested Answers

Activity 1a) ● Kings were no longer strong leaders.

 ● Power was in the hands of the feudal 

lords who answered to no one.

 ● Feudal lords had large armies and were 

continually at war with one another.

 ● Peasants were rebelling.

 ● There was chaos in the land.

	 ● People no longer held to the old values 

that gave stability to the family and state.

	 ● There was a great deal of poverty and 

suffering in the land.

b) Confucius wanted the people to return to 

the old values of society and to live their 

lives according to a moral code. He 

wanted all people in society to adhere to 

this code whether they were king, lord or 

peasant.The rest of the questions are open ended 

and students should be encouraged to be 

creative in their answers.
SAS The Teaching of Confucius

Suggested answers:
● Book IV #24 6 

a

● Book XII #16 2 
b

● Book XII #2 8 
a b

● Book IV #18 7 
c

● Book I #5 
3 

d

● Book I #11 
1 

a c

● Book XIV #21 4 
a

● Book II #22 
5 

a b

Lao-TzuThe assignment on Lao-Tzu helps students 

to develop their research skills. They are 

asked to carry out research from a single 

source and are given a structure within 

which to work.

Assessment 

For China Module 1 the assignment Detective Work (page 27) is 
identified for assessment purposes. Evidence of the described skills and 
knowledge should be looked for in the student’s completed assignments. 
 
For China Module 2 monitoring and assessment is based on the assignment Guided Reading 
(page 62). There are assessment rubrics for Activity 1 Government of Qin, Activity 2 Qin 
Shihuangdi’s Tomb and Activity 3 Qin Shihuangdi (see page 58).
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2. Assessment Rubric
 A rubric is provided to guide teachers to 

what they should look for in the student’s 
completed work. The rubric clearly sets out 
what would be included in a proficient piece 
of student work. 

 Using the rubric, teachers not only monitor 
the recall of facts, but also the understanding 
of concepts and evidence of a variety of 
skills. They are also able to use it to grade 
the assignment.

3. Assessment Matrix
 A matrix is supplied that can be used for 

each student. It is designed for recording the 
student’s development in a variety of 
skills and can be used in conjunction 
with the Monitoring and Assessment 
pages found in each module.

4. Review Exercises
 There are review exercises 

throughout the modules. They 
come in a variety of formats 
and many are included as 
blackline masters so that 
each student may have a 
copy on which to record 
answers.

The exercises are
included as:
a) a means of 

regularly 
reviewing the 
topics studied;

b) an enjoyable 
and 
interesting 
way of 
reviewing 
material;

c) a contribution 
towards assessment.
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China Module 2
Monitoring and Assessment

Lesson Guidelines

Monitoring and Assessment

For Module 2 the assignment Guided Reading (page 62) is identified for assessment 

purposes. Evidence of the following skills and knowledge should be looked for 

in the student’s completed assignments. The figures in parentheses refer to the 

Monitoring and Assessment Matrix.

Assessment Rubric for Activity 1 Government of Qin

(Answers to the questions in the assignments are found in the Lesson Guidelines)

Students who provide the correct answers: 

• are able to distinguish between two forms of government, feudalism and a 

bureaucracy; (1f)

• understand the changes that occurred in government from the Zhou dynasty to 

the Qin dynasty; (1a)

• can classify and order data. (4)

Assessment Rubric for Activity 2 Qin Shihuangdi’s Tomb

The student’s answer shows an understanding that in both the Chinese and Egyptian 

examples:• the models represent the actual soldiers that guarded the ruler during life;

• the rulers chose to take models of soldiers into the tomb rather than kill their 

soldiers and have them buried in the same tomb as in some other cultures; 

• the model soldiers were believed to be able to carry out, in some way, the duties 

of guarding the rulers in the afterlife.

The student’s answer recognizes a common thread of spiritual belief in the two 

ancient civilizations. (1c & 3d)

The student’s answer shows an understanding that Qin Shihuangdi’s religious beliefs 

included a belief:
• in the afterlife;

• that the afterlife resembled the present life; 

• that possessions would be necessary for the existence in the next life.

The student’s answer shows the ability to make a generalization from given 

information. (3c)Assessment Rubric for Activity 3 Qin Shihuangdi

The student’s statement:

• conveys a clear and detailed picture, using the information taken from the given 

quotation; (3c & 5a)

• includes at least four pieces of evidence taken from the information on Qin 

Shihuangdi’s reign that support the description. (1b, 3a, 4, 5b & 5d)

5. Guided Reading
 The stories are accompanied by Guided 

Reading. 

 The assignments in Guided Reading contain 
questions that not only require the recall 
of facts but also require students to relate 
concepts, to think critically and apply a 
variety of skills to the content of the lesson. 

 Suggested answers to the questions are 
supplied in the teachers’ Lesson Guidelines 
and the student’s answers can be used for 
assessment in the student’s portfolio.
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China Module 2
Lessons 4/5 (SRB page 56)

Seismograph
The Ancient Chinese had considerable 
knowledge in science and technology. 
They were ahead of the Western World in 
inventions, discoveries and the development 
of ideas in many areas including science.

Application of Knowledge
The Chinese have always been a very 
practical people. Even in ancient times 
they were able to apply their knowledge to 
practical needs. The Chinese seismograph 
is an example of this.

China, throughout her long history, has 
suffered earthquakes. At times these have 
been devastating, to the point of changing 
the course of rivers.

The Chinese kept records of earthquakes 
from the earliest times and these have been 
invaluable to scientists today.

Seismograph
The Chinese, however, went further. They 
invented the first instrument for monitoring 
earthquakes, the seismograph. Chang Heng 
(chahng hung), an astronomer in the Han 
Court, produced a device for not only 
alerting the court to an earth tremor but 
also for indicating the direction in which it 
occurred. 

This was 1,500 years before a scientist in 
the West built a similar device.

Student Activity Sheet

How Did It Work?
The seismograph was a large bronze 
vessel, about 6 feet across, with a 
domed lid.

Around the top of the vessel were 
eight dragon’s heads. In the mouth of 
each dragon was a bronze ball. 

The ball would drop if the mouth of 
the dragon opened.

Around the base and below each 
dragon was a toad. 

These toads sat looking up with their 
mouths open.

When there was a tremor from a 
distant earthquake the mechanism 
inside the jar would move. 

This would release a ball from the 
mouth of the dragon and into the 
awaiting toad.

The noise would alert everyone to the 
tremor and the ball would indicate the 
direction of the earthquake.

No one is absolutely sure how the device 
worked. This is a cross section of one 

modern reconstruction.

Research
1)  How many reasons can you think of 

that explain the importance of the 
seismograph to the emperor?

2)  How many other “firsts” can you 
find for Chinese inventions and 
discoveries. 

3)  Why do you think China’s early 
inventions did not spread to the rest of 
the world?

It is important that students do not complete their study of Ancient China without fully recognizing the debt the modern 
world owes to China in inventions and discoveries in areas such as science and mathematics. 

Robert Temple in his book “The Genius of China” writes, “Possibly more than half of the basic inventions and discoveries 
upon which the modern world rests come from China” and “It is just as much a surprise for the Chinese as for Westerners 
to realize that modern agriculture, modern shipping, the modern oil industry, modern astronomical observatories, modern 
music, decimal mathematics, paper money, umbrellas, fishing reels, wheelbarrows, multi-stage rockets, guns, underwater 
mines, poison gas, parachutes, hot-air balloons, manned flight, brandy, whisky, the game of chess, printing, and even the 
essential design of the steam engine, all came from China.”

Students integrate mathematics in their study of 
Mesopotamia, Ancient Egypt and Ancient China. In 
the Unit on China they explore the development of 

calculating, and the abacus as a tool for calculating.

Integration occurs naturally in many 
topics in history-social studies. 

The study of these topics is enhanced 
by including creative work, drama, 
poetry, music and fine art. 

However, on many occasions a deeper 
understanding of a topic can only be 
obtained by including other disciplines 
such as mathematics, biology, physics, 
and chemistry.

When teaching history/social studies, the 
picture we attempt to convey to students 
should be as complete as possible. 

For example, a study of any ancient 
civilization should include an examination of 
different aspects of that society. A complete 
picture comes from studying the economics, 
geography, art, culture, science, mathematics 
and religion of that civilization. 

To achieve a complete study we need to 
draw upon skills and knowledge from other 
disciplines and subject areas besides history-
social studies. Our Resource Packs are 
designed on this basis.

Blackline Master

 Chinese Abacus Each bead above the divider 
has a value of 5.

Each bead below the 
divider has a value of 1.

Rules for using the abacus.
● To set a number, move the beads towards the 

divider.
● When reading a number count only the beads 

that have been moved to the divider.
● The first column from the right represents the 

units.
● The second column from the right represents the tens.
● This continues for the hundreds, thousands and so on.
● For example, to set a number less than 10 you need only move the beads on the “units” 

column.
Here are some numbers displayed on an abacus.

 

If you have access to an abacus, practice using it by counting from 1 to 29, moving the 
beads to the correct position as you count.

Rules for addition.
● The maximum number of beads you can count with on the lower section is 4.
● When you need to move one more, you return the beads and move one bead in the 

upper section to the divider.
● The maximum number of beads you can count with on the upper section is 1.
● When you need to move one more, you return the bead and move one bead in the 

lower section of the next column, to the divider.
● The rules apply to every column.

✍ ✎

China Module 2
Lessons 4/5

Example 2: 132 + 147
Set 132 on the abacus. It will look like 
this.

Add on 1 hundred. Add on 4 tens 
following the rules given above. Add on 
7 units following the rules given above, it 
will now look like this.

Example 1: 74 + 66
Set 74 on the abacus. It will look like this.

Add on 6 tens following the rules given 
above.
Add on 6 units following the rules given 
above, it will now look like this.
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China Module 1

Lesson 3

    I
nstructions

Instructions tell 

us how to make 

something or how 

to do something. If 

they are to be easily 

understood they need 

to be written in small 

steps, st
age by stage. 

They need to be 

straightforward and 

as sim
ple as possible. 

It helps if 
each step 

is numbered. It a
lso 

helps if 
diagrams are 

included.

This is
 what you do.

1. Take 2 sheets of paper.

2. Fold in half to
 form a booklet and staple.

3. Design a cover with a title
, naming yourself as the 

author.

4. Cut out the diagrams, and stic
k each one on a separate 

page of your booklet, or create your own drawings.

5. Write clear and concise instructions for each stage of 

the process.

6. Color your drawings and think about attractive page 

layout when you add the text.

Activity

These drawings illu
strate how a bronze bowl was made 

using the piece mold method. Use the drawings to create 

a Worker’s M
anual which contains instructions 

for the piece mold process.

Blackline Master

Casting Shang Bronzes

Students with limited English and those who might find the text 
challenging can be helped through visual learning strategies. Simple 

illustrations such as these provide access to understanding the development of 
casting Shang bronzes. 

The activity sheet “Zhou Government” should be compulsory for all students so that 
each of us is aware of our responsibilities as well as our rights. 

However, the programme also challenges the 
more able students who need to be stretched in 
their learning.

There are many features of the programme 
that make it a satisfactory programme for all 
students. These features include:
● visual learning strategies;
● storytelling;
● structured assignments;
● cooperative learning;
● sequencing.

A Programme for All Students
WideHorizon Education Resource Packs 

are already extensively used in schools in 
California, Australia and New Zealand. 

The wide variety of material offered in 
each Unit and the teaching methodology on 
which the programme is based, has resulted 
in successful outcomes with students of 
a wide range of abilities (See Letters of 
Recommendation p37).

The author has designed a programme that 
is accessible for all students. These include 
students who are challenged in their reading 
proficiency and in their grasp of concepts. 
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China Module 1
Lesson 4 (SRB page 23)

Zhou Government

Activity 11. Work in small groups.

2. Read together the SIS Zhou Government.

3. The king, the lords and the peasants all had rights and 

responsibilities.

4. Read through the SIS Zhou Government a second 

time, this time stopping at relevant points to make 

notes of any rights or responsibilities you come across. 

Record these together with the person who owns this 

right or responsibility: king, lord or peasant.

5. Using the notes you made in your group, work 

independently to complete the graphic overview that 

your teacher will give you.

Right

Something that is due to a person. 

A just or legal claim.Responsibility

A duty, an obligation. 

That which one is responsible for.

1. In our day-to-day lives we continually 

find ourselves in situations in which we 

have rights but at the same time have 

responsibilities.

2. Choose one situation from the list or create 

one of your own.

3. On a sheet of paper write a heading for the situation you 

have chosen. 
4. Below your heading draw 

two columns, one headed 

Rights and the other 

Responsibilities.

5. Imagine yourself in that 

situation. 
6. What are your rights 

and what are your 

responsibilities?

7. Write a list in each 

column of those rights and 

responsibilities.

family             school

a sporting club
a non-sporting club

a vacation one of your own choosing

Review the rights and 

responsibilities that you 

have written in your 

graphic overview.What connection can you 

find between the rights 

of one group and the 

responsibilities of another 

group?
Write a paragraph that 

explains the connection 

you have found. Support your statement 

with evidence and 

examples.

Activity 2

Student Activity Sheet

❏	Get together with students who have 

chosen the same situation.

❏ Compare your lists.

❏	Discuss and share the rights and 

responsibilities you have written.

❏	See if you can all extend your 

original lists.

Activity 3
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Storytelling
One of the characteristics of the programme 

is the importance placed on storytelling. 
Presentation of new material through the 
medium of a story allows students to hear 
unfamiliar words in context. It gives them 
knowledge of the vocabulary, syntax and story 
content before embarking on independent 
reading. Reading independently is made easier 
by this preparation.

A number of students have difficulty in 
decoding. Listening to a story gives these 
students opportunities to concentrate on 
absorbing new information, applying their 
imagination to the subject, and interacting 
with the text unhindered by the task of 
decoding. 
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The Uncrowned Emperor of China by David Mollet 

“How peaceful it i
s just to

 rest here,” 

thought Ling, as he looked around him. 

Ling was sit
ting under a tree by the grave 

of his great philosopher-teacher K’ung-fu-

tzu, or Confucius as we know him. Ling 

was in Qufu, where he and many other 

followers of Confucius had mourned the 

philosopher’s d
eath for almost th

ree years.

Early Years

Confucius was born into 

a poor family. At the age 

of tw
o his fa

ther died. His 

mother was left to
 raise him 

and his nine older sis
ters. 

Confucius loved to learn. 

He was always stu
dying. He 

watched people and liste
ned 

to what they had to say. Soon 

he began to develop his own 

ideas. 

Confucius grew into a stro
ng 

young man. He was not only devoted to 

his st
udies but also to a number of sports. 

He excelled in fishing and archery. 

Marriage and Family

When he was nineteen Confucius married a 

beautiful young Chinese woman and a year 

later they had a child. During this tim
e, 

and as the child was growing, Confucius 

worked at different public jobs.

At the age of tw
enty-two he decided to 

open a school of philosophy. Soon he was 

able to teach his id
eas to his pupils a

nd 

they admired him as a great teacher. 

When his child had grown, Confucius 

travelled to the city of Luoyang and met 

another very wise man. This w
as the 

philosopher Lao-Tzu. 

Developing a Philosophy

Lao-Tzu was very old when they met. H
e 

had had many years of experience. The 

two men spent many long hours discussing 

their id
eas and beliefs and learning from 

each other. 

For nearly thirty years C
onfucius taught 

his philosophy. He also developed a great 

interest in
 government. H

e took many 

positio
ns and became 

governor of his province.

Working in Lu

Conditions in the 

province were in a bad 

state. There was much 

bribery and many corrupt 

people. Confucius tri
ed to 

influence the ruler of his 

province, Duke Ting. 

Within a year the town 

was greatly improved 

and the people accepted 

Confucius’ id
eas of honesty and good 

behavior. 

However, th
is did not last. D

uke Ting 

returned to his dishonest w
ays. C

onfucius 

was very disappointed. Dispirite
d by his 

failure, he decided to travel into northern 

China. 

During this tim
e Ling had been by 

Confucius’ si
de, gaining wisdom from his 

teacher. W
hen Confucius decided to travel, 

Ling made up his m
ind to go with him.

Travel and Teaching

For years C
onfucius and his fo

llowers 

wandered through north China. They 

tried in vain to reform corrupt rulers. F
or 

thirteen years th
ey endured hunger, cold 

and great hardship with few rewards. 

This ill
ustration of 

Confucius is o
f an ink 

rubbing. The ink rubbing 

was taken from an 

engraving on a stele dated 

1734 C.E.

China Module 1

Lesson 5 (SRB page 30)

Story
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Legends

Student Activity Sheet

❐	A legend is a popular story handed down 

from one generation to the next. 

❐	It may or may not be true.

❐	It may have parts which are factual, 

and parts which have been added to, or 

changed over a period of time.

Activity 1

Write your own legend.

1. Choose a particular part of Chinese 

history.2.	 You	will	find	some	examples	below.

3. Alternatively choose your own.

4. When you have chosen your event, write 

a legend which tells what happened at 

that time.
5. In the next column, under “This is what 

you do,” there are guidelines to help you.

1. The defeat of the Shang dynasty 

by King Wu of the Zhou dynasty. 

King Wu was the son of King 

Wen, who began 
the campaign 

against the Shang.
2. The beginning of 

Chinese writing.
3. The discovery of making bronze 

from mixing copper, smelted 

from copper ore, and tin, smelted 

from tin ore.

Let’s write our own legend

How many characters are 

there in your legend?

Who are the characters and 

what are their names?

Where does the legend take 

place?What are the main events of 

the legend?How does the story begin?

How does the story draw to 

a close?What feelings will be 

expressed in your legend?

This is what you do.

1. Work in small groups, a group of 4 works 

well.
2. Discuss the different events and come 

to a decision regarding which event you 

will write about in your legend.

3. Using the questions on the board below 

to help you, start planning your legend.

4. When you have made decisions about 

your legend, write some notes to remind 

yourself of the main characters and 

events.
5. Divide the story up into parts so that each 

member of the group takes responsibility 

for writing one section of the story.

6. When you have all completed your 

sections, meet once more to read the four 

sections and make any changes that are 

necessary	to	make	the	story	flow	from	

beginning to end.

China Module 1
Lesson 4 (SRB page 26)

Storytelling also enables teachers to use their 
voice, gestures and facial expressions to help 
their students understand meaning, and also to 
maintain interest and involvement.

The authors have also been very aware of 
keeping the readability level of the text within 
the ability range of middle grade students. 

The readability level of every story is 
recorded in the Teacher Guide thus providing 
valuable assistance to the teacher.

The story “The Uncrowned Emperor of 
China” transmits to the students something 

of the beliefs, frustrations and values of Confucius. 
The student activity sheet “Legends” encourages students 

working in small groups to create their own legends. Many of the 
Chinese legends came into existence though an oral tradition. In other 

words, they were passed on by members of one generation telling, and retelling, the 
stories to the next generation. This occurred as there was no written language in early times.

Many Chinese legends are, in part, a factual recording of history. Thus, in the study of the history of Chinese culture, many 
of the stories that have been passed down regarding characters and events include a double tradition. On the one hand 
such stories contain descriptions of factual events. 
On the other hand, such legends will usually also encompass a more mythological version. In both cases students 
are introduced to specialised vocabulary in context, and, while listening to the story, can reconstruct the events quite 
effortlessly in their imagination, thus absorbing a large amount of information.
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China Module 2
Lesson 3 (SRB page 50)

Student Activity Sheet

Women in the Han Period

1)  a)  In what ways was it possible for Han 

women to step out of the role that 

society imposed on them?

 b) In the SIS Women in Han Society 

there is an example of one woman 

who achieved this. Who was she?

	 c)	 Carry	out	 research	 to	find	 another	

example.2)  Confucius believed that the ideal 

woman was “obedient, submissive, self-

sacrificing, courageous and have only 

domestic duties.” 
 If you had to write a similar statement 

to describe your ideal woman in modern 

society, what would it be?

3)  Research: The suit in which princess Dou Wan was buried is a remarkable piece 

of	 art.	 Its	 importance,	 however,	 lay	not	 only	 in	 its	 beauty.	Can	you	find	out	why	

it was made in jade?

Both one and two piece costumes were 

fashionable for women in the Han 

period. This is an example of a one 

piece spiral-shaped robe.

Social Class
1) 	●	 A	number	of	factors	defined	social	class	in	the	

Han Dynasty.

	
● Create a list of these factors.

	
● Review your list and think about it in relation to 

social class in America today.

	
●	 What	factors	define	a	person’s	social	class	

today?
	

● If you had to choose one of these which would 

you consider the main determinant of class in 

America today?
2)  ● In the SIS Social Class in the Han Dynasty 

we read of one example of dress that 

distinguished	 a	 person’s	 class.

	
●	 How	does	dress	 relate	 to	 class	 in	 today’s	 society?

Mental labor was considered 

of higher status than physical 

labor.

Guided Reading

Assignments
The way in which assignments are presented 

to students enables them to complete the tasks 
with the minimum of teacher involvement. 
Every assignment is broken down into smaller 
subtasks and explained, step by step. The 
student is not simply asked to complete a task 
but guided through the stages to the completion 
of a task. Often, a sample answer is provided so 
that students have a model.

Cooperative Learning
Many of the assignments involve a degree 

of cooperative learning. Pairs or groups of 
students share a task so that each can bring to 
the assignment their particular strength. It also 
provides them with support in developing their 
weaker skills. 

The organization of the assignments are 
structured so that students are clear about their 
roles and their responsibilities within the group, 
and the expected outcomes.

Sequencing
The sequencing of tasks within the 

assignments benefits all students. In particular, 
the Guided Reading begins with less demanding 
tasks, usually requiring literal recall of the 
text. It then builds upon this, making each 
consecutive task a little more demanding. 

The final task(s) require students to employ 
higher order reading skills and call upon their 
critical thinking skills. On occasions, students 
are asked to go beyond the text and are guided 
to further research in order to extend their 
knowledge and understanding.
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China Module 1

Lesson 5 (SRB page 32)

Student Activity Sheet

Confucius and his 

disciples

Activity 1

In the story The Uncrowned Emperor of China Confucius said, “If so
ciety was as it 

ought to be, I w
ould not be seeking change.” 

a) What were the conditions in the Zhou Dynasty that Confucius wanted to change?

b) What changes was Confucius seeking?

c) If you had the power to bring about changes in American society, what would they be? 

Give reasons for your answers.

Activity 2

In the SIS Confucius and His W
orld you will fi

nd a 

summary of the relationships that Confucius thought 

important for the well being of society. 

Review the list.

How many tim
es are women mentioned in terms of 

their ro
les as sis

ters, w
ives, daughters and mothers?

Record your answer.

From these results w
hat conclusion do you come to about:

a) Confucius’ beliefs and ideas about women in society, and

b) the Chinese people’s id
eas about women in the tim

e of Confucius?

Activity 3 

Confucius believed that in order for society to improve, people had to follow a code 

of conduct in their re
lationships. H

e gave a guide as to how people should behave 

towards each other. 

For example: 
 A father should be loving and set his so

n a good example.

 

 A son should be obedient and give his fa
ther respect.

Using the same sentence pattern, suggest how the following should behave in order to 

follow Confucius’s t
eaching.

A ruler should be .....
.......

.... a
nd .....

.......
.. his su

bject ....
.......

.......
.....

A subject should be .....
.......

.......
. and .....

.......
...... 

his ru
ler ....

.......
.......

.....

An older brother should be .....
.......

...... 
and .....

.......
.... h

is younger brother ....
.......

.......
..

A younger brother should be .....
.......

.......
.. and .....

.......
...... 

his older brother ....
.......

.......

A husband should be .....
.......

...... 
and .....

.......
.... h

is w
ife .....

.......
.......

......

A wife should be .....
.......

.......
.. and .....

.......
...... 

her husband .....
.......

.......
....

A frie
nd should be .....

.......
.......

. and .....
.......

...... 
a frie

nd .....
.......

.......
....

Guided Reading

There are 
a number of 
guided reading 
assignments 
throughout modules 
1 and 2. The example 
in Module 1 Lesson 
5 is concerned with 
Confucius’ value 
system and beliefs and 
in particular how people 
should treat each other. 

The other example given here is from Module 2 Lesson 3 and relates to how social class was defined and also the role of 
women in the Han period. Usually, the guided reading assignments are initially concerned with the literal recall of the text. 
Gradually the tasks become more challenging and the later ones require students to apply their critical thinking skills.
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China Module 1
Lesson 3 (SRB page 15)

Shang bronze vessels were 

made by a process known as 

the ‘piece-mold method.’

A solid clay model was made 

of the piece that was to be 

cast. 
The clay model was fired to 

make it hard. This hardened 

model became the core. 

More clay was applied over the 

core and allowed to dry and 

become partly hardened. 

This clay was cut into sections 

and removed from the core. 

The sections were further 

hardened in a furnace and these 

became the mold. 

A thin layer was removed 

from the surface of the core. 

Then the sections of the 

mold were placed securely 

back around the core. 
The removal of clay from 

the core created a space 

between the core and the 

mold. 
Molten bronze was poured 

into this space to cast the 

vessel. 
When the bronze was 

cool and hard, the core 

and the sections of mold 

were removed leaving 

the finished vessel to be 

polished.

A Chinese bronze of the 

Shang period made by the 

piece-mold method.

A Mesopotamian 
bronze made 

by the lost-wax 
method.

The instructions for Activity 1 may 

be found on a copy of a blackline 

master that your teacher will give 

you. The first step of the activity has 

been done for you.

Activity 1

Activity 2

Make a solid clay model of the 

bronze piece which you are going 

to cast.

Casting Shang Bronzes
Student Activity Sheet

In your study of Mesopotamia you learned 

how the Sumerians also made bronze pieces. 

The method they used, however, was different. 

The Sumerians used the lost-wax method. 

When you have completed the Worker’s 

Manual for casting a Shang Bronze you will 

have two manuals, one for the piece-mold 

method and one that you made during your 

study of Mesopotamia for the lost-wax method.

Review the instructions in both. Work in 

small groups and discuss the similarities 

and differences between the two methods of 

casting. Write a paragraph on: 

● the similarities between the two;

● the differences between the two;

● the advantages and disadvantages of both.

1
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China Module 1

Lesson 1 (SRB page 2)

Food: Ancient and Modern

A rice meal such as this, e
aten with chopsticks, can take us back thousands of 

years. P
eople in Ancient China more than 3000 years ago would have eaten a 

meal of ric
e, and they would have used sim

ilar chopsticks to eat it w
ith.

Prepare a sim
ple Chinese dish of fried rice.

This is
 what you need.

2 ounces (50 grams) bacon or ham

4 ounces (110 grams) cooked fresh peas (or defrosted frozen peas)

1 lb (500 grams) ri
ce (dry weight) boiled and cooled

2 tablespoons of oil, 2
 eggs, beaten

4 ounces (110 grams) fr
esh bean sprouts

2 green onions

This is
 what you do.

1. Chop the green onions.

2. Dice the bacon or ham.

3. Heat a wok or large skillet until it 
is hot.

4. Add the oil and allow to get hot.

5. Add the cooked rice and stir-
fry for 1 minute.

6. Add the ham or bacon, and peas and stir-
fry for 5 minutes.

7. Add the green onions and bean sprouts and stir-
fry for 2 minutes.

8. Add the beaten egg and continue to stir-
fry until th

e eggs have set.

9. Serve immediately.

How to Use Chopsticks

There are different ways of using chopsticks 

just as there are different ways of using a 

knife and fork.

The following is o
ne of the more popular 

ways. O
ne chopstick remains sta

tionary 

when in use, and the other is 
moved in 

order to trap and hold pieces of food at the 

tips of the chopsticks.

The First C
hopstick

1. Place one chopstick in the 

“V” formed between your 

thumb and index finger. 

2. Bring the tips of your 

fingers to
wards the chopstick 

and hold it w
ith the tips of 

your third and littl
e finger.

3. Your thumb, first a
nd second fingers 

should be free to move.

The Second Chopstick

4. Place the second chopstick, the one that 

will m
ove, above the first. 

5. Hold it w
ith the pad of your 

thumb and the tips of your 

index and second finger. (T
his 

is si
milar to the way you hold 

a pen or pencil).

Using Both Chopsticks

6. With a littl
e practice you 

should be able to 

move this se
cond 

chopstick up 

and down 

so that the 

tip moves 

away 

and then 

towards 

the tip of the first 

chopstick.

7. In this w
ay you 

will b
e able to pick 

up pieces of food 

with the tips of your 

chopsticks.

Small grains of rice 

are difficult to lift 

with chopsticks. It 
is 

therefore acceptable 

to lift 
your bowl of 

rice quite near to your 

mouth, and scoop the 

rice into your mouth 

with the two chopsticks 

held together.

Chopsticks

The Chinese have been using chopsticks for over 3,000 years. T
here is e

vidence that 

bowls and chopsticks were used for meals as far back as the Shang dynasty.

Student Activity Sheet

1.

2.

3.

Cooperative Learning
Where appropriate, activities are organized to be completed in pairs or in small groups. In 

this way the students can benefit from the advantages of working cooperatively. The advantages 
of learning in this way are many, but perhaps the main one is the opportunity to develop the 
skills of social participation.

In some of the activities designed for 
cooperative learning, the roles of the various 
participants are defined, so that students are 
able to learn the organizational strategies for 
this type of structured learning. 

Other activities define the tasks to be 
completed by each participating member. 
In other words, sometimes the emphasis is 
on process, and at other times on content.

In Module 1 Lesson 3 students are 
requested to work cooperatively and 

to compare and contrast how the 
Mesopotamians made bronze pieces 

and how people of the Shang Dynasty 
casted bronze pieces.

The student activity sheet “Food: Ancient and 
Modern” enables the students to work together and prepare 

a simple Chinese meal of fried rice. They also learn how to use 
chopsticks. This may well prove a challenge for many students in 
Western countries!
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Throughout the programme students 
are given the opportunity to compare and 
contrast the different ancient civilizations. 

They are encouraged to recognize cross-
cultural ideas, traditions, skills and patterns 
of behaviour, and from working with 
particular themes they build links between 
the different cultures; examples follow. 

China and Mesopotamia
In “Cooperative Learning” students were 

requested to compare and contrast how 
people during the Shang Dynasty and in 
Mesopotamia casted bronze pieces. 

Universal Subject Areas
Students study a number of areas that 

are universal in character. For example, 
“Mathematics”, “Counting Rods”, “Paper” 
and “Seismograph” are all such areas.

A number of lessons 
provide learning 

opportunities for students 
to recognize that the civilizations 

they are studying independently 
have common features and common paths of 

development. 

Lessons such as this assists students to create links between the various 
ancient civilizations.

Writing and Paper
This subject area is studied as 

a main subject in Mesopotamia 
(although the writing was on 
clay tablets), China (initially 
writing on oracle bones and 
turtle shells) and Ancient Egypt 
(writing on papyrus).

Students should compare 
and contrast how “paper” was 
produced in Ancient Egypt and 
in Ancient China.

 

© W.E.R. 2004 
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Student Activity Sheet

China Module 2
Lessons 4/5 (SRB page 54)

The Process 
The drawing shows paper making in process. A watery 

solution of dissolved fibres is placed in a large vat. 

A mesh screen is lifted out of the solution so that the 

water drains away leaving a film of sediment. This is 

dried and then lifted off as a sheet of paper.

Our word paper comes 

from papyrus. Both were 

used as a writing medium. 

However, that is where 

the similarity ends for 

they have nothing further 

in common. Paper was 

invented by the Chinese.
Ancient Paper

The oldest piece of paper 

in the world was found in 

a Chinese tomb and dates 

back to between 140 and 

87 B.C.E. 
However, paper does not 

seem to have been used as a writing 

medium until later than this. The oldest 

paper with writing on it dates back to 

110 C.E.
Before Paper

When the Chinese started to write they 

used all manner of mediums. During the 

Shang Dynasty inscriptions were written 

on bronze bowls, bronze weapons, pottery 

and jade. 

However, the most common mediums 

were the oracle bones and turtle shells 

used to foretell the future.

Gradually, other materials were used such 

as wood, bamboo and silk. Finally paper 

was invented and other materials were 

discarded in favor of paper.

Paper

Shang bronze with written inscription.

Invention of Paper

No one is sure who invented paper or 

when it was invented. What is known is 

that the early paper in China was made of 

all sorts of materials.
Various kinds of grasses would be put into 

the mixture. The bark of trees might be 

used, old rags, and even old fishnets cut 

into little pieces.Later, the Chinese discarded these crude 

ingredients and started to use hemp, the 

bark of the mulberry tree and even rice 

flakes. 
They were able to produce very fine paper 

with a very smooth surface.
Research1)  What was paper used for in 

China before it was used to 

write on?
2)  Who first learned the secret 

of making paper from the 

Chinese?3)  When did knowledge of paper 

reach people in the West?

Linking the Units
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Programme Review

The WideHorizon Education Resources (W.E.R.) programme for teaching 
the Ancient Civilizations. The programme was written mainly for middle 
grades although it can be used for later years. It is a comprehensive 
programme offering teachers a creative, imaginative, literature based approach 
to history-social studies.

It has many features that make it attractive to both students and teachers.

● The programme is offered in modular format. This allows teachers to be 
selective in the modules they decide to use. Teachers are also able to work 
either sequentially or selectively through the programme.

● Stories form an integral part of the teaching methodology and the authors 
work closely to the premise that history is a story well-told.

● Great care has been taken with the readability level of the text making it 
easily accessible to middle grade students.

● Assignments are very varied in their degree of difficulty and in the nature 
of the work involved, making them suitable for students of a wide range of 
aptitudes, abilities, temperaments and with a variety of learning styles.

● Drama and Readers Theatre are used as tools of instruction making the 
teaching and learning process both enjoyable and effective.

● Staff development, including induction courses and workshops, is conducted 
by Dr. David Mollet. David possesses extensive experience as a classroom 
teacher both at elementary and high schools levels and has been involved in 
teacher training on three continents.
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The California Framework
The W.E.R. programme was based initially on the California Framework. The programme 

clearly reflects the Distinguishing Characteristics outlined in the Framework and also meets the 
needs of the Goals and Curriculum Strands. 

Evidence of this may be found in the monitoring and assessment strategies used in the 
programme. For example, lessons in every module of each Unit possess an assessment rubric 
designed to be used with a student’s completed assignment. The rubric guides teachers to what 
they can expect in a proficient answer to a particular assignment. However, the rubric also 
contains references to an assessment matrix. 

The matrix lists the goals of the California Framework in terms of Knowledge and Cultural 
Understanding, Skills Attainment and Social Participation, and Democratic Understanding and 
Civic Values. Using the references in the rubric as a guide, the matrix is used to record how 
aspects of the student’s assignment help to develop these goals and also to record individual 
student’s progress in all these areas. In this way the programme is directly linked to the 
requirements of the California Framework.

However, the world has changed considerably in the last two decades and David now finds 
that Shanghai/China is implementing policies that have a great deal in common with the approach 
he recommends while the UK (his home country), the USA and New Zealand (he has lived in 
both countries since 1980) have all highly politicised their education systems. The results of such 
policies are clear to see. Shanghai/China now, according to international achievement comparisons 
(See OECD PISA 2009), has the highest achievement students worldwide.

California 
Framework

Assessment 
Rubric

Lessons and 
Assignments Matrix

The W.E.R. programme more than adequately meets various state and school districts criteria for 
teaching academic content and developing basic skills. It would be the author’s intent to supply 
similar tables for all the civilizations offered in the programme to any school district or area that 
adopted the programme. Each of the twenty-seven modules would then have an attached table 
recording how the district’s skills and content requirements are developed in that module.

The History/Social Science Content Standards of the 
California Academic Standards Commission

At the time of writing content standards are based on the State of California Academic Standards 
“Content Standards Grades K-12.” Grade 6 World History and Geography: Ancient Civilizations of 
the Content Standards covers Early Humankind (6.1), Mesopotamia, Egypt and Kush (6.2), Ancient 
Hebrews (6.3), Ancient Greece (6.4), India (6.5), China (6.6) and Rome (6.7).

The nine Units of the W.E.R. programme comprehensively cover the seven sections of the 
academic standards for grade 6, and provide material for teaching all the subsections of these 
seven sections (further details on request). Further, members of the California Academic Standards 
commission added the following note, “It is the intent of the commission that students will employ 
the critical thinking skills associated with history-social science as they master the content included 
in the standards.” The W.E.R. programme provides the means whereby students and teachers can 
confidently meet the challenge of this directive.

Content and Skill Standards
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MLA Mission Statement  
 
We passionately care about children and the way they 
learn. 

We believe that students have the right to:
•	 content	and	methodology	that	relates	to	their	way	of	

thinking	and	their	experience	of	life;
•	 a	sensitive	but	thorough	monitoring	of	their	progress;
•	 the	enhancement	and	the	development	of	all	their	different	skills;
•	 an	environment	in	which	they	enjoy	learning.

We will do all in  our power to initiate whatever action is necessary so that 
teachers	will	have	at	their	disposal	the	resources	and	material	they	need	so	
that students will:

•	 develop	literacy;
•	 reach	 their	 potential;
•	 look	back	on	their	schooling	with	affection;
•	 contribute	to	society	based	on	their	abilities	and	capabilities.
 

Contact person: Dr. David L. Mollet
Email:	davidmetis@gmail.com 

HomePage:	www.molletacademy.com 

Ancient Civilizations
Ancient China

E-lesson 8.11 Confucius: Part 1
 

A	free	lesson/story/guided	reading	
activity	introducing	students	to	Confucius

Sample Lesson (with USA spelling)
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Ancient Civilizations
Ancient China

E-lesson 8.11 Confucius: Part 1
 

A free lesson/story/guided reading 
activity introducing students to Confucius

1. China is the oldest continuous civilization in existence. Just like the other ancient civilizations of 
Egypt, Mesopotamia and India it began in the fertile valley of a river.

2. Any examination of Ancient China means learning about the four main dynasties of Shang, Zhou, 
Qin and Han. It means that students learn about the people that invented, amongst other things, paper, 
silk, engineering, the potters wheel, baked brick houses, flood control, irrigation, gunpowder, matches, 
mathematics, the compass, and the seismograph - these subjects are covered in our material.

3. It means that students learn about two of the world’s main religions, Confucianism and Taoism 
although they are more of  a social code of behavior and a way of looking at life than involved 
with religious worship. It is crucial that students learn about the birth, growth and some of the main 
literature, myths and legends of Confucianism and Taoism in ways that relate to their mindset. Our 
material facilitates this learning in an efficient and sensitive manner.

4.  Through an experiential approach students feel and think what it was like to live in Ancient China. 
They achieve this, in part, through stories which include “Life as a Yangshao Villager ”, “Life in a 
Lungshan Village ”, “The Hunt”, “Foolish King Yu”, “The Uncrowned Emperor of China”, and “The 
Pumpkin Girl”, while students act out or are involved in different aspects of Ancient China society in 
“Readers Theatre: Foolish King Yu ”, and the drama “The Pumpkin Girl”.

5. Students need to express they information they learn in a variety of creative, artistic and imaginative 
formats. By doing this knowledge becomes experience and is retained. The material contains a 
considerable number of student activities and assignments including creative writing and storytelling, 
guided reading, comprehension, simulation, research, map and glossary activities. Students review 
the material by completing a range of review exercises encompassing a variety of interesting and 
challenging formats. 

Our material is unique and further information is available at 
http://molletacademy.com/ancient-china/

and http://molletacademy.com/wide-ancient-china/

 Copyright © 2004  Original material ISBN Nos: 0-909001-72-3/41-3/42-1/43-X
E-mail: davidmetis@gmail.com   URL: http://molletacademy.com

The vast majority of teachers are responsible, committed and dedicated to their students and teaching. Why 
aren’t they empowered and trusted in the USA? Please visit http://members.cox.net/tei to view research 
showing countries where students outperform the USA, where spending is almost paltry compared with 

the USA, and whose administrative structures are quite different, for example where no testing or formal 
assessment occurs.  

LM A
Mollet Learning Academy
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Suggestions for 
further research.

Dramas for class or 
school performance.

Teachers’ 
guidelines.

Information Sheets 
presented in an interesting 

and stimulating format.

Artistic and practical 
activities presented on 
sheets for duplication.

Questions to be used for 
discussion and assessment.

Stories which provide an in-depth experience of a particular time or place. These are 
designed to be read or “retold” to the class; they may be duplicated for student use.

Maps which may be 
duplicated for student use.

World History/Ancient Civilizations
These 23 e-lessons are based on the Teaching Packs: Ancient Civilizations Ancient China

Details of the nine teaching packs (9 Units divided into 32 SubUnits) at:  
http://molletacademy.com/waldorf/

The first number of the e-lessons is based on the numbering of the nine Units (1-9).
Unit 1 Prehistory   Unit 2 Mesopotamia   Unit 3 Ancient Egypt  Unit 4 Ancient Kush  Unit 5 Israelites 
Unit 6 Ancient Greece      Unit 7 Ancient India       Unit 8 Ancient China       Unit 9 Ancient Rome

Preparation time 
for teachers

Information 
for students.

Writing activities 
for students.

Personal research to be 
carried out by students.

Instructions for 
a craft activity.

Drawing or 
coloring activities 

for students.

You will find these 
icons at numerous 

places throughout the 
Lesson. Please explain 
them to your students. Review or 

extension exercise
Opportunities to work 
with a primary source

Opportunities to 
work in groups

What will I find in a 
MLA/WER/TEI 

Education Resource Pack?

What is the story of humans on this planet? 
One important tenet of our philosophy is to convey to 
students how the human race has, throughout history, 
overcome enormous odds. How the human spirit has 
struggled against adversity, been involved in failure and 
disappointment, but also achievement and success.   

What is the essence of this spirit? In part it is concerned with 
attitudes and motivation, in part with values and beliefs. It 
is concerned with honor and integrity as well as deviousness 
and cunning; with sacrifice and love of fellow human beings. 
Students need to learn the achievements of their ancestors, 
their mistakes (do we inevitably repeat such mistakes?); 
where they acted selfishly and selflessly.   

The Ancient Civilizations
In great part, a study of the ancient civilizations is also a 
study of different facets of our own nature. Any such study 
will also describe, if it is to be at all accurate, the religious 
nature of those societies. From early times the psyche of 
human beings has felt a profound need for the religious. 
We have attempted to be accurate in our descriptions of 
those societies and the part played by different institutions 
including the religious.  

Conclusion
We believe that students want to learn, and given the right 
structure, methodology and content, they will. If learning 
occurs in a purposeful and appropriate manner, self-
confidence and self-esteem will be increased - our material 
is structured for this to occur. We strive continually to 
improve the material and welcome constructive comment 
and criticism.  

The Resource Packs
The Resource Packs are structured to be “user friendly”. Each 
Unit is organized in modular format so that the teacher can 
work through it sequentially or selectively.  The approach 
is holistic and  interdisciplinary and, when appropriate, 
strategies or subject matter from other disciplines have been 
included. There is extensive variation in the material so 
that it relates to different abilities, interests, aptitudes and 
temperaments. The Resource Packs are written and organized 
to be developmentally appropriate. The material is formatted 
so that there is little need for detailed explanation describing 
how it should be taught. However for teachers who wish 
to learn something about our philosophy and approach, a 
Teachers’ Handbook (usually gratis) is available.  

The Student
Elementary school students are not only capable of absorbing 
information intellectually but also expressing that material 
through a variety of formats. The approach encourages 
students to express what they have learned through a variety 
of creative and artistic formats and written assignments.   

Outcomes and Objectives
The approach encourages students to move beyond their 
own experience in order to understand and respect the efforts 
of past historical figures. One of the best ways for students 
to gain this understanding is though autobiographical and 
biographical stories (and dramas). Students instinctively relate 
and empathize with figures of the past through stories. Many 
stories and dramas are provided from which students are 
able to imaginatively construct the past. Controversial issues 
are dealt with objectively and non-judgementally, and in the 
context of their time and place.   
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Student Information Sheet

China Module 1
Lesson 5 (SRB page 28)

The philosopher Lao-Tzu.

Introduction
Confucius, more than any other man, 
influenced China’s early history. 
He was not a king and he was 
not a great warrior. He 
was a thinker. 

He thought deeply 
about how people 
should live their 
lives, and he passed 
on these ideas to his 
disciples. 

He was little known 
in his own time. He 
did not write books 
to record his ideas. 
However, his followers 
wrote down his guide for good behavior, 
and after his death the ideas began to 
spread. 

The ideas of Confucius are called 
Confucianism. Over the centuries, millions 
of people all over the world have studied 
Confucianism.   

Many have lived their lives guided by his 
teachings.

The Zhou Dynasty
At the time of Confucius’ birth the Zhou 

kings were no longer strong 
leaders. They had become 

very weak and were 
rulers in name only. 

The real power in 
the land was in 
the hands of the 
feudal lords. These 
lords of the feudal 
system had been 
loyal to the kings 
at the start of the 
dynasty. Now they 
had grown powerful 

and answered to no 
one. 

The feudal lords, with their large armies, 
waged war against each other. When a 
lord was seen to be weak, the peasants of 
that region would rebel. 

The result of all the fighting and rebellion 
left China in chaos. There was a great 
deal of poverty and suffering. 

There was a need for change and it was 
during this time that many great thinkers 
were born in China. 

These included 
Confucius 
and Lao-
Tzu. These 
philosophers 
talked and 
wrote on how 
people should 
live their lives 
so that Chinese 
society could 
be put right again.

Confucius and His World 

Disciple
One who believes in, and helps 
spread, the teachings of another. 

Chaos
A condition or place of great 

disorder or confusion. 

Welfare
Health, happiness, well-being, 
prosperity and good fortune.

Harmonious
In agreement with one another. 
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China Module 1
Lesson 5 (SRB page 29)

Student Information Sheet

Confucius taught that a good society 
was possible when there were good 
relations between people.

He named five relationships that were 
important.

The relationships are between:
• ruler and subject;
• father and son;
• older brother and younger brother;
• husband and wife;
• friend and friend.

He gave advice on how these 
relationships should be conducted in 
order for people to live in harmony.

This illustration of Confucius 
was originally a stone engraving. 
The engraving is thought to be a 
reproduction of a painting by the 

artist Wu Daozi (c. 720-760 C.E.). 
Confucius is shown in the dress of a 

court official.

Confucius
Confucius was one of 
the great thinkers of this 
period. 

He believed that the 
guidelines people needed 
could be found in China’s 
past. 

If the people of China 
looked back to the old 
days, when China was a 
good place to live, then 
they would discover the 
rules by which to live.

Confucius believed that 
the suffering of the people 
came from rulers who were 
unjust. 

These rulers, he believed, 
thought nothing for the 
welfare of the people 
they ruled. They were 
concerned only with 
riches and power for 
themselves.

Confucius believed that 
his guidelines were 
important to anyone in 
a position of power. 

He believed his 
guidelines applied to 
a king governing a 
land, a lord governing 
a territory, or a father 
governing his family 
(tradition in Ancient 
China said that men 
must always be 
the authority in the 
family).

Confucius’ Teaching
Confucius taught that 
a person’s goal in life 
should be to become 
a good person. 

If people were good 
within themselves, 
then relationships 
between people would 
be harmonious. 

He believed that 
if the relationship 
between those 
governing and those 
being governed was 
fair and just, then 
it would lead to the 
happiness of all. 

Confucius’ teaching is 
a social philosophy. 

It is a set of ideas 
and guidelines on 
how people should 

act towards one 
another in order 
to live happily 
and in harmony. 

It is not a religion 
and it is not 
concerned with 
God or people’s 
belief about God 
or gods.
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The Uncrowned Emperor of China by Joyce and David Mollet 

“How peaceful it is just to rest here,” 
thought Ling, as he looked around him. 

Ling was sitting under a tree by the grave 
of his great philosopher-teacher K’ung-fu-
tzu, or Confucius as we know him. Ling 
was in Qufu, where he and many other 
followers of Confucius had mourned the 
philosopher’s death for almost three years.

Early Years
Confucius was born into 
a poor family. At the age 
of two his father died. His 
mother was left to raise him 
and his nine older sisters. 

Confucius loved to learn. 
He was always studying. He 
watched people and listened to 
what they had to say. Soon he 
began to develop his own ideas. 

Confucius grew into a strong 
young man. He was not only 
devoted to his studies but also to a number 
of sports. He excelled in fishing and 
archery. 

Marriage and Family
When he was nineteen Confucius married a 
beautiful young Chinese woman and a year 
later they had a child. During this time, 
and as the child was growing, Confucius 
worked at different public jobs.

At the age of twenty-two he decided to 
open a school of philosophy. Soon he was 
able to teach his ideas to his pupils and 
they admired him as a great teacher. 

When his child had grown, Confucius 
travelled to the city of Luoyang and met 
another very wise man. This was the 
philosopher Lao-Tzu. 

Developing a Philosophy
Lao-Tzu was very old when they met. He 
had had many years of experience. The 
two men spent many long hours discussing 
their ideas and beliefs and learning from 
each other. 

For nearly thirty years Confucius taught 
his philosophy. He also developed a great 

interest in government. He 
took many positions and 
became governor of his 
province.

Working in Lu
Conditions in the 
province were in a bad 
state. There was much 
bribery and many corrupt 

people. Confucius tried to 
influence the ruler of his 
province, Duke Ting. 

Within a year the town 
was greatly improved and 

the people accepted Confucius’ ideas of 
honesty and good behavior. 

However, this did not last. Duke Ting 
returned to his dishonest ways. Confucius 
was very disappointed. Dispirited by his 
failure, he decided to travel into northern 
China. 

During this time Ling had been by 
Confucius’ side, gaining wisdom from his 
teacher. When Confucius decided to travel, 
Ling made up his mind to go with him.

Travel and Teaching
For years Confucius and his followers 
wandered through north China. They 
tried in vain to reform corrupt rulers. For 
thirteen years they endured hunger, cold 
and great hardship with few rewards. 

This illustration of 
Confucius is of an 

ink rubbing. The ink 
rubbing was taken from 
an engraving on a stele 

dated 1734 C.E.

China Module 1
Lesson 5 (SRB page 30)

Story
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China Module 1
Lesson 5 (SRB page 31)

Story

In 483 B.C.E., following the death of Duke 
Ting, Confucius, Ling and some of the 
other pupils returned to Lu. 

Confucius set about completing his 
writings. He died in 479 B.C.E. believing 
himself to be a failure. Little did he 
dream that his philosophies would still be 
remembered and revered more than 2,000 
years after his death.

Ling Remembers
“If society was as it ought to be,” 
Confucius used to say, “I would not be 
seeking change.” 

“That used to be one of his favorite 
sayings,” Ling thought to himself with a 
smile. 

He had fond memories of his master, 
for although he was very wise and 
knowledgeable, he was also very human. 
He had failings like everyone else and 
could be quite direct and even rude. 

One time he bumped into an old friend he 
hadn’t seen for years. This poor old man 
hadn’t really made much of his life, as far 
as Confucius was concerned. 

Confucius said in a very loud voice, 
“Growing old and not dying is just being 
a pest,” as he whacked him on the shins 
with a walking stick. 

He died in 479 B.C.E. 
believing himself to be a 

failure. Little did he dream 
that his philosophies would 

still be remembered and 
revered more than 2,000 

years after his death.

Many a time Ling had heard him 
refuse an invitation to dinner, or to a 
party, with the excuse that he was ill. 

Seconds later he would be singing 
at the top of his voice so that the 
messenger would know that he wasn’t 
sick at all!

Confucius’ Ideas
Confucius believed in the wisdom of 
past times. He always said that his 
ideas were not original, simply based 
on ancient principles. 

His main aim was to teach the feudal 
rulers of China, the gentler ways of 
the past, and bring peace to the land. 

Confucius based his whole system of 
teaching on the idea that man must 
accept the order of society; he must 
obey those superior to him. 

“The king must be honorable in order 
for his people to be honorable,” 
Confucius taught. 

“Parents must be righteous and have 
good morals so that their children 
might learn from their example.”

Confucius was a very just and wise 
man. Through the work of Ling and 
many other followers, the works 
of Confucius became the center of 
learning in China. 

Even today, in the western world, 
these works are well known and 
respected.
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China Module 1
Lesson 5 (SRB page 32) Student Activity Sheet

Confucius and his 
disciples

Activity 1
In the story The Uncrowned Emperor of China Confucius said, “If society was as it 
ought to be, I would not be seeking change.” 

a) What were the conditions in the Zhou Dynasty that Confucius wanted to change?
b) What changes was Confucius seeking?
c) If you had the power to bring about changes in American society, what would they be? 

Give reasons for your answers.

Activity 2
In the SIS Confucius and His World you will find a 
summary of the relationships that Confucius thought 
important for the well being of society. 

Review the list.

How many times are women mentioned in terms of 
their roles as sisters, wives, daughters and mothers?

Record your answer.

From these results what conclusion do you come to about:
a) Confucius’ beliefs and ideas about women in society, and
b) the Chinese people’s ideas about women in the time of Confucius?

Activity 3 
Confucius believed that in order for society to improve, people had to follow a code 
of conduct in their relationships. He gave a guide as to how people should behave 
towards each other. 

For example:  A father should be loving and set his son a good example.
  A son should be obedient and give his father respect.

Using the same sentence pattern, suggest how the following should behave in order to 
follow Confucius’s teaching.

A ruler should be ................ and .............. his subject .......................
A subject should be .................... and .................. his ruler .......................

An older brother should be .................. and ................ his younger brother ....................
A younger brother should be ..................... and .................. his older brother ..................

A husband should be .................. and ................ his wife .........................
A wife should be ..................... and .................. her husband .......................

A friend should be .................... and .................. a friend .......................

Guided Reading
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SubUnit 2 : The Shang and Zhou Dynasties
Module Page
2.1 Introduction - Teachers’ Guidelines (TG) ...................................................1 
2.2 The Shang Dynasty
 The Shang Dynasty - Student Information Sheet (SIS) ..............................4
 The Shang Dynasty - Student Activity Sheet (SAS) ...................................5
 Chen the Craftsman - Story - Autobiographical ..........................................6
 Bronze - SIS ...................................................................................................7
 Shang Bronze Vessels - SIS ..........................................................................8
 Casting Shang Bronzes - SAS  .....................................................................9
 Metal Casting - Piece Mold Method - SAS ..............................................10
 Metal Casting in Mesopotamia - SAS ........................................................ 11
 The Life of Wang Po - Story - Biographical .............................................12
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 The Zhou Dynasty - SIS .............................................................................17
 Government - SIS ........................................................................................19
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 Feudalism - SAS ..........................................................................................22
 Foolish King Yu - Story - Biographical .....................................................23
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 Foolish King Yu - SAS ...............................................................................26

2.4 Confucius
 Confucius and His World - SIS ..................................................................27
 The Uncrowned Emperor of China - Story - Biographical ......................29
 The Teaching of Confucius - SAS..............................................................31
 Sayings of Confucius - SIS .........................................................................32
 Confucius’ Teaching - SAS .........................................................................33
 Confucius - SIS ............................................................................................34
 Lao-Tzu - SAS .............................................................................................35

2.5 Review Exercises
 Shang Dynasty I - Student Review Sheet (SRS) .......................................36
  Shang Dynasty II - SRS ..............................................................................37
 Shang Bronze Vessels - SRS ......................................................................38
  Feudalism - SRS ..........................................................................................39
  Confucius - SRS ..........................................................................................40
  Answers - TG ...............................................................................................41

2.6  Suggested Discussion Points - TG ............................................................42
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Pages included in this sample are in red
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An activity is identified for assessment purposes. 

Evidence of the following skills and knowledge should be looked for in the student’s 
completed assignment. 

The figures in parentheses refer to the Monitoring and Assessment Matrix.

Assessment Rubric for Activity 1
The student’s set of instructions: 

• are easily understood; (5d)
• are written in correct chronological order; (5d) 
• are written with the verbs consistently in the imperative mood; (5d)
• reflect a clear understanding of analysis of given information including literal 

comprehension; (3a & 5a)
• include clear diagrams that further clarify the written instructions. (4)

Assessment Rubric for Activity 2
The student’s report:
• contains clear understanding of historical literacy; (1a)
• reflects evidence of efficient research techniques; (4a & 5a) 
• contains illustrations that enhance the written report. (4)

Assessment Rubric for Activity 3
The student’s written argument:
• is clear and well reasoned in supporting one or other of the systems; (3c)
• is supported throughout with reasons and evidence; (5b) 
• contains support that relates to present day situations; (5b)
• draws upon the ability to compare and contrast in order to support the viewpoint; (3c) 
• is well structured, with an opening statement setting out the viewpoint of the writer, 

and a conclusion that contains a summing up of the argument; (5f) 
• reflects the student’s understanding of set assignments. (1a & 1b)

Lesson Guidelines

Monitoring and Assessment 
Theoretical Example 1
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Lesson Guidelines

An assignment is identified for assessment purposes. Following is a theoretical 
synopsis of such assessment.

Evidence of the following skills and knowledge should be looked for in the 
student’s completed assignment.  
 
Answers to the questions in the assignments are found in the Lesson Guidelines

Question 1 
A clear and correct answer reflects the student’s ability to use a dictionary efficiently 
and process the information found. 

Question 2 
A correct answer reflects the student’s ability to judge information and come to a 
conclusion, and to work with factors of cause and effect. 

Question 3 
Correct explanations of each sample indicate the student’s skill of personal research, 
and competent reading skills. 

Question 4 
This question checks the student’s understanding of a word in context. 

Questions 5, 6 & 7 
Student’s correct answers reflect:
• an ability to make inferences from given information;
• an ability to work with factors of cause and effect; 
• an understanding of how the society made use of natural resources and the factors 

that have influenced their decisions; 
• an awareness of any consequences regarding the use or scarcity of resources.

Monitoring and Assessment 
Theoretical Example 2
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Module 1 Module 2

1. Development of knowledge and 
 cultural understanding
1a Historical Literacy

1b Ethical Literacy 

1c Cultural Literacy 
   
1d Geographic Literacy

1e Economic Literacy

1f Sociopolitical Literacy

2. Skills of Social participation
2a Personal skills

2b Group interaction skills

3. Analytic & Critical thinking skills
3a Analyze given information

3b Define and clarify problems

3c Judging information

3d Solve problems & draw conclusions

4. Basic study skills     

5. Linguistic skills
Reading
5a Literal comprehension

5b Critical comprehension  

5c Creative comprehension

Writing   
5d Functional

5e Creative

5f Interpretive

5g Speaking
 
5h Listening
      

6. Civics and Government

Module 3 Module 4

Blackline Master

Monitoring and Assessment Matrix

Appendix 1: Example of a Monitoring and Assessment Matrix
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Letters of Recommendation - 1) regular and gifted students
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Letters of Recommendation - 2) minority students
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Letters of Recommendation - 3) ESL students
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Letters of Recommendation - 4) gifted students


