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Program Review

The Wide-horizon Education Resources (W.E.R.) program for teaching the Ancient 
Civilizations, is a comprehensive program offering teachers a creative, imaginative, 
literature based approach to history-social studies.

It has many features that make it attractive to both students and teachers.

●	 The program is offered in modular format. This allows teachers to be selective in 
the modules they decide to use. Teachers are also able to work either sequentially or 
selectively through the program.

●	 Stories form an integral part of the teaching methodology and the authors work 
closely to the premise that history is a story well-told.

●	 Great care has been taken with the readability level of the text making it easily 
accessible to students.

●	 Assignments are very varied in their degree of difficulty and in the nature of the work 
involved, making them suitable for students of a wide range of aptitudes, abilities, 
temperaments and with a variety of learning styles.

●	 Drama and Readers Theatre are used as tools of instruction making the teaching and 
learning process both enjoyable and effective.

●	 Staff development, including induction courses and workshops, is conducted by the 
coauthors, Dr. David Mollet and Joyce Mollet. Both presenters have long experience 
as classroom teachers and as teacher educators.

In both our workshops and teaching packs we keep the balance between creativity and 
accountability. We address the importance of developing the academic content and 
skills standards of students without sacrificing imaginative and creative lessons. 
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Introduction

A Classroom Pack contains:
● 	 a Teacher Guide;
●	 35 Student Reference Books 
	 (non-consumable);
●	 35 Papyrus with Outline 

Illustration;
●	 a Master Color Guide;
●	 a selection of Blackline Masters;
●	 Colored Reproductions.

A Starter Pack contains:
● 	 a Teacher Guide;
●	 1 Student Reference Book
	 (non-consumable);
●	 1 Papyrus with Outline 

Illustration;
●	 a Master Color Guide;
●	 a selection of Blackline Masters;
●	 Colored Reproductions.

WideHorizon Education Resources (W.E.R.) 
Resource Pack for the Ancient Civilization of Kush

WideHorizon Education Resources (W.E.R.) offers teachers a program 
based on proven curriculum innovation that comprehensively 

covers the ancient civilization of Kush.

W.E.R. Packs available:
Unit 1 	 Prehistory/Early Humankind
Module 1	 Understanding the Past
Module 2 	 Cro-Magnons and Neolithic Farmers

Unit 2 	 Mesopotamia
Module 1	 Geography and Early History
Module 2 	 Sumer
Module 3 	 Writing and Mythology
Module 4 	 Law and Religion
Module 5	 Empires of Assyria and Babylonia

Unit 3 	 Egypt
Module 1	 Gift of the Nile
Module 2	 Beliefs and Practices
Module 3	 Life in Ancient Egypt
Module 4	 New Kingdom

Unit 4 	 Kush
Module 1	 Geography and Early Kush
Module 2	 An Independent State

Unit 5 	 Israelites
Module 1	 Patriarchs, Judges and Kings
Module 2	 Prophets and Priests

Unit 6 	 Greece
Module 1	 Geography and Early Greeks
Module 2	 Athenian Government and Law 
Module 3	 Athens and Sparta
Module 4	 Mythology

Unit 7 	 India
Module 1	 Indus Valley Civilization
Module 2	 Later Empires

Unit 8 	 China
Module 1	 Early China and the Shang and Zhou 

Dynasties
Module 2	 The Qin and Han Dynasties

Unit 9 	 Rome
Module 1	 Geography and Early Rome
Module 2	 The Republic and Pax Romana
Module 3	 Life in the Roman Empire
Module 4	 Christianity and the Fall of Rome

Email tei@cox.net for three free sample e-lessons from 
Prehistory/Early Humankind, Mesopotamia, Egypt, Kush, 
Israelites, Greece, India, China and Rome.
See http://members.cox.net/e-lessons/ for list and 
instructions.

Kush contains two modules, with five lessons in each. 
A lesson is usually longer than a class period. 
Many lessons cover 2 or more class periods.

http://members.cox.net/e-lessons/
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Teacher GuideYou will fi nd these boxes on the upper right hand side of each page. 

☞

☞

☞

Student Activity Sheet

These contain a range of activities that include 

maps, drawings, glossary activities, and review 

exercises. Some are targeted for assessment 

purposes.☞

☞

☞

Blackline Master

These can be reproduced for student use.

Kush Module 1
Lesson 1

These are lesson notes and information for the 

teacher.

Story

Lesson Guidelines

These pages are for the teacher and/or student. 

They contain stories aimed to give students an 

insight into the historical period.

These pages provide the student with 

background information to be used with the 

activity sheets.

These are dramas to be read or acted in class.

You will fi nd this page reference on the end of the heading or next 

to the page number of some pages. The page number refers to the 

corresponding page in the Student Reference Book (SRB).

SRB page 1 ☞

Drama

KushIntroduction  (SRB page i)

 
You will fi nd this heading above the line on the top left 

side of the page. It states the unit, module and lesson.

☞

Student Information Sheet

ii

You will fi nd these icons throughout the Unit. Please explain them to your students.

✎
✄

✍
Preparation time for teachers

Information for students
Writing activities for students

Personal research to be carried out by students

Opportunities to work in groups

Opportunities to work with a primary source

Drawing or coloring activities for students

Instructions for a craft activity

Review or extension exercise

☞

☞
☞

☞

☞

☞

☞
☞

☞

Contents of the Resource Pack

Teacher Guide
The Teacher Guide contains:
●	 the complete text from the Student Reference Book;
●	 teaching notes for every lesson (named Lesson Guidelines, these notes precede the lessons 

in each module);
●	 suggested answers for the questions in the student assignments;
●	 suggestions for class and group discussion;
●	 a monitoring and assessment rubric for a targeted assignment in each module;
●	 a matrix for recording one form of monitoring;
●	 a packet of blackline masters ready for duplication (these blackline masters are also included 

in the text and supplied, where appropriate, with suggested answers);
●	 colored reproductions for use in particular assignments.

Student Reference Book (nonconsumable)
The Student Reference Book contains:
●	 information text, named Student Information Sheet (SIS);
●	 activity pages, named Student Activity Sheet 

(SAS);
●	 stories;
●	 dramas.
Each page is clearly labeled with icons that 
inform students of the nature of the text or 
assignments.

Papyrus
A sample of authentic papyrus, imported 
from Egypt, is supplied for each student. 
The student’s papyrus has an outline 
illustration suitable for painting and a 
master color guide is also provided.

Blackline Masters
A packet of blackline masters is 
supplied in the Teacher Guide. 
The students use these in various 
assignments to:
●	 record answers;
●	 prepare a text for Readers 

Theatre;
●	 facilitate craft or art work.

Colored Reproductions
Colored Reproductions are provided for use in 
specific assignments. These encourage students to develop 
their knowledge through visual learning.

Introduction
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Program Components

The lesson that acompanies this graphic sheet 
introduces the study of Kush and is found in the Lesson 
Guidelines. The illustrations show evidence of similar hair 
braiding in ancient Kush, modern Sudan (which is the main geographic 
location of ancient Kush), and modern day America.

In the Teacher Guide each module begins 
with Lesson Guidelines. These contain teaching 
notes for every lesson.

These notes:
●	 identify the goals of the lesson;
●	 identify the skills that are developed in the 

lesson;
●	 provide suggested answers for questions in 

the assignments;
●	 give background information as necessary;
●	 make reference to additional resources 

suitable for the lesson;
●	 suggest an outline plan for the lesson.

Program
Components

Primary
Sources

Suggestions for 
further research

Information 
Sheets 

Maps

Stories

Dramas

Lesson 
Guidelines

Blackline Masters 
and

Colored 
Reproductions

Assessment 
Guidelines

Activities and 
Assignments

This graphic overview summarizes the different types of components found in the 
WideHorizon Education Resource Pack on Kush. Information on each follow.

Lesson Guidelines

Program Components
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In W.E.R. Packs, information is presented to students in 
three main ways; through Student Information Sheets, drama 
and through stories. 

The genre of storytelling as an essential element in the 
methodology, and is used for a variety of reasons. 

Storytelling is common to all cultures. As a mode of 
transmitting knowledge it has been used from the beginning 
of our cultural development, and has always been a 
powerful tool for understanding. 

The authors advocate that storytelling should have a 
similar place in the teaching process today as in past 
times; that it becomes an important element in the 
methodology of teaching, and that it should form an 
integral part of lesson planning.

Listening to a story involves more than just a 
cognitive understanding of what is being said. It 
involves the feeling life and imagination and as 
such is a very effective mode for encouraging 
active participation in learning.

Kush Module 2

Lesson 4 (SRB page 44)

Student Information Sheet

Pottery

✓ Pottery is p
robably the best known of the 

artisti
c products of Meroitic civilization. 

✓ It has been found in large quantities, and some 

is re
cognized as being of a very high quality. 

✓ This is 
true both in its d

esign and in its 

production. 

Qualities of the First G
roup

❐ Handmade; built up by hand and not 

made on a wheel

❐ Made by the women of Meroë 

❐ Continuity of sty
le over a long period 

of tim
e

❐ A style that is v
ery much of the 

African tradition, and is s
till f

ound 

today in Sudan and other parts o
f 

Africa

❐ Produced at home to be used in the 

home

❐ Made out of porous Nile mud 

containing chopped stra
w and grass

❐ Fired at a low temperature, probably 

in a hole in the ground beneath a fi re

❐ Mainly for domestic use

❐ A tradition that survives to the present 

day

Meroitic pottery can be divided into 

two main groups. There are two 

distin
ct traditions to be found in the 

pottery of Meroë. High quality work 

has been found in both traditions, 

refl ecting the skills o
f both groups.

Qualities of the Second Group

❐ Produced with the aid of a potter’s 

wheel

❐ Made by the men of Meroë

❐ A marked change observed in style 

and form over a period of tim
e

❐ A style that refl ects a 

Mediterranean infl uence

❐ Produced for the market place to 

be sold and traded, and, therefore, 

subject to changes in fashion

❐ Made from fi ne clay with no 

additives

❐ Fired in a kiln at high 

temperatures

❐ Mainly luxury ware

❐ A tradition that eventually 

disappeared

Stories

Program Components

In this sample the information is provided 
simply and concisely. Two traditions 
in Meroitic pottery are compared. The 

illustrations show examples from each and the 
facts are organised in a table.

The Student Information Sheets provide basic 
information and supplement the stories and dramas.

The SIS often provides an overview of a 
particular historical period, whereas the story and 
assignments study aspects of the period in more 
depth.

The material is presented in different 
formats, for example, text, diagrams, graphic 
overviews, graphs, maps, illustrations, 
- whichever format helps to convey the 
information more clearly.

Information Sheets

Letter Intercepted by Joyce and David Mollet Story

Introduction
During the Second Intermediate Period in Egypt the Hyksos (people from Asia) 

invaded Egypt and set themselves up as pharaohs. The Kushites had become strong 

breaking their ties with Egypt. A Theban family established an Egyptian kingdom 

between the two powers. The Egyptians grew stronger and started to challenge their 

neighbors to the north and south. The Hyksos and Kushites had an alliance, so that 

should the Thebans attack either in the north or south, then the other power would 

attack Theban lands. This would compel the Thebans to fi ght on two fronts, thus 

weakening her position. The Thebans began to threaten the Hyksos at the northern 

border and this story tells of an event that happened at that time.

Kush Module 1
Lesson 4 (SRB page 21)

“Hey! Take a look over there,” called the 

captain of the Theban patrol.

“Beyond that group of rocks. What do you 

see Ahmere?”Ahmere, the second in command, 

squinted against the bright sun. 

He stared in the direction his 

captain was pointing. 
“I can’t... Wait a 

minute...” 
Straining his eyes, the 

guard could just about 

make out a rising cloud 

of dust in the distance. 
“It’s got to be a chariot making all that 

dust,” said Ahmere. “In a mighty hurry I’d 

say.”

“Yes,” said the captain. “That was my 

guess too. Get the patrol group together. 

Lay an ambush and we’ll check this one 

out.”

This was what they did every day. Policing  

the land and capturing those who shouldn’t 

be there. It was a very dangerous job, 

especially with the rising tension between 

Thebes and her two enemies; the Kushites 

on one side and the Hyksos on the other. 

Although everyone said very little, most 

thought that war was inevitable, and waited 

for the moment to arrive.
The patrol group was quickly briefed. They 

quietly hid behind rocks or shrubs and 

waited for the chariot. Minutes passed and soon 

a low rumbling could 

be heard. It got louder 

and louder with each 

second. The guards 

tensed. It wasn’t easy 

stopping a chariot, and 

this one was going very 

fast.
“Ready?” signaled the captain, beginning 

to rise. “Now!”With loud yells and war cries, the Theban 

guards leaped from their hiding places 

into the path of the chariot. It was just a 

small chariot and the two horses pulling 

it neighed in panic. They thrashed in their 

harnesses as they tried to change direction. 

The two men in the chariot saw the danger 

too late. One man raised a spear in a futile 

effort to defend himself. He was shot in the 

chest with an arrow. The other leaped from 

the chariot, as three of the guards held on 

to the frightened horses.

This sample story from Kush deals with 
the period when three powers existed 
along the Nile; the Hyksos, the Thebans 

and the Kushites. The story is based on 
an incident that is recorded in a 

primary source.
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Whereas the Stories, Information Sheets and 
Dramas are the means by which information is 
presented to students; the Activity Sheets are the 
means by which students are encouraged to give 
expression to, extend their understanding of, and 
interact with, new concepts and content.

The nature of these activities is extremely 
varied. They include:

●	 working through different types of 
writing assignments

●	 simulations
●	 preparing and giving a public speech
●	 working with mathematical 

concepts
●	 craft projects
●	 listening to music
●	 using illustration as a means of 

recording
●	 artwork
●	 working with a graphic overview
●	 using a matrix
●	 using skills from other disciplines.
There are many more.

Activities and Assignments

Program Components

Some of the different writing assignments found in the Activity Sheets in Kush
1.	 Imaginative writing.	 Module 1 Lesson 4 page 32
2.	 Labeling maps.	 Module 1 Lesson 1 page 9
3.	 Writing a story.	 Module 1 Lesson 4 page 32
4.	 Note writing.	 Module 2 Lesson 1 page 46
5.	 Making a list.	 Module 2 Lesson 4 page 66 
6.	 Presenting information with a series	 Module 1 Lesson 2 page 19
 	 of drawings and captions.
7.	 Writing a report.	 Module 1 Lesson 1 page 13
8.	 Letter writing.	 Module 1 Lesson 5 page 38
9.	 Labeling a drawing.	 Module 2 Lesson 4 page 66
10.	Creating poems.	 Module 2 Lesson 2 page 54
11.	Writing clear and simple instructions.	 Module 2 Lesson 4 page 66
12.	Presenting an argument in a written speech.	 Module 2 Lesson 3 page 59
13.	Summarizing.	 Module 1 Lesson 1 page 13
14.	Writing a drama.	 Module 2 Lesson 5 page 76
15.	Presenting a “compare and contrast” report.	 Module 2 Lesson 4 page 70
All pages refer to the Teacher Guide.

IntroductionDjedi, the Kushite boy, traveled to 

Egypt with the annual taxes. The 

gold, cattle, and other goods would 

all have been loaded onto ships in 

Kush, and sent north to Egypt along 

the River Nile.As the journey progressed, other 

boats full of tribute would be added, 

so that there must have been quite a 

large convoy of ships arriving at the 

capital.
Imagine yourself to be Djedi. You 

are part of the long procession 

entering the court of the pharaoh. 

The governor of Kush, splendidly 

dressed, leads the procession. 

Bowing low before the pharaoh, he 

announces the arrival of the annual 

tribute.

❐ Write a letter 
to your sister 

Anat back home in Kush 
telling her of the day’s 

events.❐ Begin your 
description with the unloading of 

the goods from the boats, and the organization 

of the procession to the king’s palace.

❐ Reviewing the story Journey to Egypt will 

remind you of the goods that were loaded 

onto the ship in Kush.

❐ You might like to add small sketches or 

drawings to parts of your letter, to help your 

sister imagine the scene.

Activity 1

Kush Module 1
Lesson 5 (SRB page 28)

Student Activity Sheet

Activity 2The pharaohs of Egypt carried 

out a policy of acculturation in 

their plan to control Kush. 

In the case of Egypt and Kush, 

the culture of Egypt was at 

times forced upon that of Kush.

The Egyptians wanted to 

Egyptianize Kush and the 

process went on for 500 years.

1) In what aspects of culture 

did the Egyptians want to change Kushite 

society?2) What methods did the Egyptians use in 

their policy of acculturation?

3) How successful was the policy of 

acculturation: 

 i)  in terms of controlling Kush?

 ii) in terms of Egyptianizing Kush? 

✍ ✎
A Kushite Boy in Egypt

Acculturation:

Acculturation is the 

changing of the culture 

of a group of people as 

a result of contact with 

another culture.
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Kush Module 2

Lesson 4 (SRB page 50)

The priests 
of th

e temple of A
mun in Jebel 

Barkal were some of th
e most im

portant 

people in the land. 

When a new king had to be 

chosen these priests 
turned 

to the sta
tue of A

mun 

and asked for his c
hoice. 

They then brought Amun’s 

decisio
n to the people.

 
It w

as also to Amun that 

the people turned for other 

decisio
ns. T

he priests 

again interpreted Amun’s 

commands.

On occasions, th
e priests 

brought th
e message that 

Amun was displeased with a 

particular ru
ler. 

The priests 
then had the power to

 compel 

the ruler to
 commit su

icide and make way 

for a new ruler.

Priest making an offering of incense,

from a temple relief

Around 270 B.C.E., K
ing Arkamani ru

led 

in Kush. The priests 
claimed that th

e god 

Amun was displeased with 

him. They announced 

that Arkamani was no 

longer fi t
 to rule and 

should kill h
imself so

 

that a new king could 

be chosen.

Arkamani re
fused to allow the 

priests 
to dictate to the monarchy 

any longer. H
e gathered his a

rmy 

and in an act of defi ance marched 

to Jebel Barkal. 

There, he put to
 death all th

e 

powerful priests 
and made his 

positio
n as king secure.

It is
 said that fo

llowing 

this, A
rkamani m

oved 

his c
apital fro

m Napata to Meroë so as to
 

move away fro
m the stro

ng infl uence of th
e 

priests.

These questio
ns apply to the sto

ry 

Arkamani’s S
tand. 

You will n
ot, h

owever, fi 
nd the answers 

directly in the text. Y
ou will n

eed to:

● make some inferences;

● read between the lin
es;

● use your im
agination.

1) In the narrative what do you learn 

about the positio
n of priests i

n Kushite 

society?

2) Arkamani’s a
ction was a very extreme 

measure. Give some of the reasons 

why Arkamani might have taken this 

action.

3) In order fo
r Arkamani to carry out this 

action he needed a great deal of su
pport. 

Where did this su
pport come fro

m?

4) What does th
is episode tell us about the 

religious beliefs o
f Arkamani?

5)  When you stu
died Ancient Egypt you 

learned about the 

pharaoh Akhenaten. 

 
Akhenaten in Egypt, 

and Arkamani in 

Kush, had sim
ilar 

experiences in
 relation 

to the priests. 
What 

are the sim
ilaritie

s?

Guided Reading

Story/Student Activity Sheet

Arkamani’s S
tand by Joyce and David Mollet 

✍

Kush Module 2
Lesson 2 (SRB page 38)

Guided Reading

This assignment accompanies the story Expedition to Jebel Barkal.

Answer these questions before reading 

the story.
1) From the title and the fi rst paragraph what 

do you expect this story to be about?

2) When did the events of the story happen?

3) Where is the story located?

Answer these questions during the 

reading of the story.
4) Stop reading just before the heading 

“Finding the hieroglyphs.” Draw a sketch 

of the mountain and pinnacle as you 

imagine it.  
If your imaginary picture 

changes as you continue 

to read the story, 

stop and make 
adjustments to 

your drawing. 
 

Alternatively, 
create a new 

picture.5) Stop at the fi rst 
mention of a 

Kushite king. You 

have read of this 

king before. 
Who was he? Answer these 

questions when you read the text once 

more.
6) Return to the part of the text where 

Timothy Kendall solves a problem related 

to some evidence they discover.

Student Activity Sheet
 

When archaeologists want to solve 

a problem they draw upon a number 

of “tools” to help them. These tools 

include:
 

● the evidence at hand;

 
● education and training;

 
● past experience;

 
● creative and imaginative  

 

 
thinking. 

a) What was the problem that 

Timothy Kendall solved?

 
 

b) Select short quotations from the 

story that give us evidence of 

Timothy Kendall using the four 

“tools of archaeologists” to solve 

the problem.Answer these questions after reading 

the story.
7) The priests were powerful people and 

had a great deal 

of infl uence in 
Kushite society.

 
 

a) Find an example  

in the story of 
the power of the 

priests.
 

 
b) Explain how the priests might 

have misused their power in this 

particular situation.

✍

Some Student Activity Sheets 
take the form of Guided Reading. 

These accompany the stories and 
offer assignments and activities 
that develop critical thinking skills, 
language arts skills and suggestions 
for further research.

Guided Reading

Program Components

This Guided Reading from Module 2 
requires students to make inferences in order to 

answer the questions; they also compare and contrast 
two rulers from two ancient civilizations, Akhenaten from 

Egypt and Arkamani from Kush.

In this Guided Reading 
questions are posed to be 
answered before reading 

the story, during the 
reading and re-reading, 
and also after reading 

the story.
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Program Components

In this Student Activity 
Sheet the student is invited 

to label the map with features and 
locations that play a part in Kush’ history.

Maps are used  throughout the Unit. 
They are used to:	

a) develop map and globe skills;
b) extend the information provided;
c) express more clearly the information provided;
d) allow students to act on the information     		

  provided.

Many maps are included as blackline masters, 
enabling the teacher to provide each student 
with a copy on which to record work in 
progress.

Grids, legends and keys are included on 
all maps where appropriate.

Many outline maps are provided. 
Copies in the Teacher Guide 
contain answers to questions 
in the assignments; the student 
receives copies of the blackline 
master on which to write their 
answers.

Key
Cataract

Capitals of Kush

Cities of Ancient Egypt 

Egyptian Forts

Kush Module 1

Lesson 1

Blackline Master

 

30º 

35º 

40º

 

30º 

35º 

40º

30º

30º

20º

20º

10º

10º

200 miles

100 miles

300 km

75 km

Mercator Projection

Mediterranean Sea

Red

Sea

White

Nile

Blue

Nile

Atbara

Axum

6th cataract

Meroë

5th cataract

4th 

cataract

Napata

3rd cataract

Kerma

Semna
Kumma2nd cataract

Buhen
Aniba

1st cataract

Khartoum

Thebes

Hermopolis River 

Nile

Memphis

✍
✎

The Nile Valley 

(Answers supplied for teachers.)

Primary Sources
Unfortunately, primary source texts from Kush are not 

available to us at present. The reason for this is that the 
spoken language of these people is unknown to scholars 
today and it does not bear any resemblence to a modern 
language. 

For example, we have many examples of Meroitic script 
but the meaning of the text remains a mystery. However, 
when these texts are eventually translated a wealth of 
information will become available to us.

At present, therefore, we are dependent on sources 
outside Kush. For example, the information for the lesson 
on Piye (Piankhy) is based on a primary source that is a 
stele inscription. This information is given both in the story 
and in the lesson guidelines (page 39).

Please note
Primary source, as a topic, is dealt with in the lesson 

Historical Sources in the first Unit Prehistory/Early 
Humankind. Thus, students understand the meaning of 
working with a primary source from the outset of the 
program. This topic is returned to, when appropriate, in 
other Units.

Kush Module 2
Lesson 1 (SRB page 31) Story

It was a prosperous time in Kush. Egyptian 
administrators had long gone from Kush, 
and a strong Kushite king ruled from the 
capital city of Napata. 

However, things were different in Egypt. 
The Egyptians were gradually moving 
away from their old traditions and beliefs. 
The kings of Egypt were weak men with 
no direction.

The Kushites witnessed the decline of 
Egyptian society and religious customs, and 
took it upon themselves to uphold these 
old customs and traditions. 

Kush was no longer a 
defeated nation, forced to 
accept an Egyptian religion; it 
was now the protector of this 
religion. 

No one condemned the 
Egyptians more for moving 
away from their traditional 
ways than Piye, the Kushite 
king. He was a righteous man; 
stubborn at times, but fi erce 
and loyal to his gods. 

Piye saw that Egypt was in a 
state of religious neglect.

“It is my duty to restore Egypt 
to the ways of Amun,” he declared. “This 
is my destiny.” 

Soon he had massed a great army. These 
were not mercenaries, but his own loyal 
men.

Relief carvings on the walls  
and pylons of the pyramids in 
Kush give us a likeness of the 

kings of the period.

Encouraged by the priests of the god, 
Amun, in Egypt, Piye led his army north. 
He took control of Upper Egypt. Gradually 
he moved further north, defeating, one by 
one, the weak kings of Lower Egypt.

In the 21st year of Piye’s reign, a young 
Libyan prince was claiming territory in 
the north. His name was Tefnakhte and 
he was a proud young man with a mighty 
army. Moving south, he conquered every 
city he came upon.

One day, Piye’s messengers came to 
him with news that Nemrat, a supporter 
of Piye, had deserted him and was now 
supporting Tefnakhte. 

“What!?” roared the king in disbelief. 
“No man, shall defy the will of god 
without punishment!”

And so it was that 
war was declared upon 
Tefnakhte in the city of 
Hermopolis. The ruler 
of Hermopolis, Nemrat, 
thus found himself 
defending his city 
against Piye.

Although Piye was a 
warrior to be feared, 
he was not ruthless. 
Just as he lived his life 
according to a moral 
code, so he carried these 
rules into battle.

Piye prepared his army for battle. Standing 
before his men he announced, 

“We will fi ght according to certain rules. 
We will not take the enemy by surprise. 

Piye: Ruler of Kush and Egypt by Joyce and David Mollet

Cartouche (kahr toosh) of Piye  (Piankhy)

Maps
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A drama is provided at the end of the Unit. 
The firt part is written for the students to read 
or perform. It deals with the period of Roman 
occupation along the Nile and the relationship 
between Kush and Rome.

Later, students are given guidelines to write 
their own drama and are asked to complete 
the given play by writing and presenting 
additional scenes.

Kush Module 2
Lesson 5 (SRB page 56)

Student Activity Sheet

✍

Study the script and 

look for examples of 
these points.

Writing a Drama

❍ Your teacher will read to you the story Candace Amanirenas.

❍ You will need a group of students to take part in the fi rst act, The Attack on 

Aswan of the drama Candace Amanirenas.

❍ Follow the script carefully while the students read their parts.

❍ Repeat this activity with a second group of students.
1. Writing a drama is very different to 

most other kinds of writing. It must 

be possible to act out the situation you 

create on stage. For example, a full scale 

battle could not be organized on stage, 

whereas some soldiers gathered in a tent 

refl ecting on the previous day’s battle 

and discussing it, would be possible.

 

2. It is helpful if a little information is 

given about the characters when they 

fi rst appear.

 
3. It is important to include stage directions, so that the actors are told about their 

actions and movements, and sometimes how they should speak their lines.

 
4. Include some sound effects where appropriate.

 
5. Details of costumes to be worn are helpful.

 
6. Keep to the form of writing used for drama.  

The form includes: 

 * placing the names of the characters in front 

of the dialogue that they speak;

 * not using quotation marks for speech;

 * beginning a new line for each character’s 

dialogue;
 * putting brackets around anything that is not 

dialogue.

A play that covers the 

events of the story Candace 

Amanirenas might well have 

the eve of the battle as the 

subject of the fi rst act. The 

following are suggested titles 

for the additional acts.
Act 2: The night after the 

battle.Act 3: Candace Amanirenas’ 

palace in Meroë (after a 

victorious return to the 

city).Act 4: The court of Emperor 

Augustus in Samos.

Act 5: The palace in Meroë 

(the queen receives the 

ambassadors that have 

returned from Samos).

❍ Work in 4 groups.

❍ Have each group write one act of the 

drama.❍ Have each group perform their act before 

the class with all group members taking 

part.

Write an act of the drama

Program Components

This sample sheet illustrates the way 
in which  students are encouraged 
to write their own drama.

Students are encouraged to carry out individual 
and group research to extend their knowledge of 
a topic. 

Some assignments provide a structure with 
detailed guidelines for carrying out research. 

In other assignments students are given 
more freedom to carry out personal 
research. 

This freedom allows each student 
to work to the extent of their ability, 
aptitude and interest.

Kush Module 2

Lesson Guidelines

Lesson Guidelines

Lesson 5

Kush and the Roman Empire

The fi nal lesson covers M
eroitic 

involvement with the Roman Empire, and 

the importance of women in Meroitic 

society.

Students h
ave the opportunity to express 

what they have learned through drama.

Concluding Discussio
n

Teachers m
ight want to conclude this 

study of Kush by bringing the class 

together to
 refl ect on what they have 

learned fro
m their st

udy of an African 

civilization.

As a sta
rting point teachers m

ight lik
e 

to take a quotation fro
m a distin

guished 

Professor of History at Oxford University
 

in England. W
ritin

g in 1961, Hugh Trevor 

Roper sa
id, “At present there is n

o African 

histo
ry: th

ere is o
nly the histo

ry of the 

Europeans in
 Africa. The rest is

 darkness.”
 

Students sh
ould now be able to present 

a great deal of evidence to challenge this 

quotation. 

In order to
 continue the discussio

n 

within a stru
cture teachers c

ould remind 

students o
f th

eir st
udy of “civilization” in 

Mesopotamia (M
odule 1, Lessons 4/5). 

In those lessons th
ey used a number of 

checks w
ith which to examine a society. 

They might lik
e to repeat this p

rocess. 

The class, d
uring the discussio

n, could use 

the following list
 and apply it t

o different 

stages of Kush’s h
istory.

Is th
is a

 civilization? 

Features to
 look for are:

● suffi cient crops to have a surplus of food;

● a form of government;

● specialization of labor;

● various so
cial classes;

● a culture with evidence of art, 

architecture, law, music, religion and 

writin
g.

Life in Meroë: Sources

Bianchi, R.S., The Nubians, C
onnecticut, 1994

Davidson, B., African Kingdoms, N
ew York, 1966

Editors o
f National Geographic, Splendors o

f the Past, W
ashington, D.C., 1981

Editors o
f Time-Life Books, A

frica’s G
lorious Legacy, USA, 1994 

Emery, W.B., Lost L
and Emerging, New York, 1967

Garlake, P., The Kingdoms of Africa, New York, 1990

Haynes, J.
L., N

ubia - Ancient Kingdoms of Africa, Boston, 1992

Jenkins, E
., A Glorious Past, U

SA, 1995

O’Connor, D
., Ancient Nubia, USA, 1993

Shinnie, P.L., Ancient Nubia, New York, 1996

Shinnie, P.L., M
eroë, New York, 1967

Taylor, J.D
., Egypt and Nubia, London, 1991

Various articles in Calliope: Ancient Nubia, Nov./Dec., 1996 

Welsby, D.A., The Kingdom of Kush, London, 1996

The Lesson Guidlines for this module 
provide a list of sources that can be 

used by students to research material for an 
assignment. The assignment requires them to take evidence 

from Meroitic society to present a case for describing Kush as a 
major civilization.

Research

Dramas
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Assessment 

Program Components

The program provides a variety of assessment tools with 
which teachers may evaluate their students’ progress. A range 
of procedures is suggested in order to meet the need to 
monitor and assess the wide range of skills and concepts that 
are developed in the lessons; learning that  goes beyond the 
simple recall of facts.

The core element of the monitoring procedure is the 
creation of an assessment portfolio for each student. 
Various components contribute to this portfolio.

1. Targeted Assignments and Assessment Rubrics
In each module an assignment is targeted for monitoring 
and assessment purposes. A Teacher Guide for assessing 
the students’ work in this targeted assignment is 
found after the lesson notes for each module. 

Assessment may take different approaches 
depending upon the nature of the assignment and 
an assessment rubric is provided for each targeted 
assignment.

2. Assessment Matrix
A matrix is supplied that can be used for each student. It 
is designed for recording the student’s development in a 
variety of skills and can be used in conjunction with the 
Monitoring and Assessment pages found in each module.

3. Review Exercises
There are review exercises throughout the modules. They 
come in a variety of formats and many are included as 
blackline masters so that each student may have a copy on 
which to record answers.
The exercises are:
a) a means of reviewing the topics studied;
b) an enjoyable and interesting way of reviewing material;
c) a contribution towards assessment.

4. Guided Reading
The stories are accompanied by Guided Reading. The 
assignments in Guided Reading contain questions that not 
only require the recall of facts but also require students 
to relate concepts, to think critically and apply a 
variety of skills to the content of the lesson. Suggested 
answers to the questions are supplied in the teachers’ 
Lesson Guidelines and the student’s answers can be 
used for assessment in the student’s portfolio.

Kush Module 2
Monitoring and Assessment

Lesson Guidelines

Monitoring and Assessment

For Module 2 the assignment Moving the Capital (page 59) is identifi ed for 

assessment purposes. 
Evidence of the following skills and knowledge should be looked for in the student’s 

completed assignments. 
The fi gures in parentheses refer to the Monitoring and Assessment Matrix.

Rubric for Group Work

The student:• works cooperatively with other group members to complete the assignment; (2b)

• reads his/her assigned quotations clearly and with meaning; (5a)

• when sorting the quotations under headings, makes a contribution to discussion, 

and respects the opinions of others. (5g, 5h & 2b)

The group:• sorts out the quotations according to the headings; (1a, 1d & 1e)

 
 Headings

 1 Eonomic (relating to iron technology) - two quotations

 2 Trade - three quotations

 3 Climatic conditions - two quotations

 4 Political/Religious - two quotations

 5 Ecological - three quotations

 6 Threat from outside forces - three quotations

• makes a well organized presentation with each member making a 

 contribution. (2b)Rubric for Written Work

The student’s written statement:

• presents a clear well argued reason for moving the capital; (5d & 3b)

• supports the reason for the move with evidence from his/her assigned 

 quotations; (3b)

• includes evidence from earlier lessons on Kush; (3b)

• shows an understanding that his/her reason may have been one of many that 

contributed to moving the capital; (3b)

• is presented clearly and confi dently during the group presentation. (5g)

Kush Module 2
Lesson 3 (SRB page 42)

Student Activity Sheet

Key
CataractCapitals of Kush

Napata
Meroë

Kerma

N
ile

A
tbara

W
hite N

ile

B
lue N

ile

.

.
.
.

IntroductionThe Napatan-Meroitic period takes its name 

from the two cities, each of which in turn 

served as the capital city of the Empire of 

Kush. 

The town of Napata was at fi rst the 

religious center, and later the capital city. 

Meroë existed as a town at this time but 

did not have the importance that Napata 

had. When the capital moved to Meroë, 

Napata remained important as a religious 

center.

It is not known for certain why the 

change of capital was made. Scholars have 

suggested different reasons for the move. 

Below you will fi nd quotations from a 

variety of books. Each of these quotations 

sheds some light on why the move may 

have been made.ActivityWork in Groups of Six

1) Your teacher will give each group 

a copy of a blackline master of the 

quotations.
2) Take it in turns to read them aloud.

3) Cut out the quotations and sort them 

into groups under the given headings.

4) Assign one heading to each group 

member.

Work Individually
Write a statement that 

is based on the quotations 
you have been 

assigned, and 
that presents 

a reason for moving the capital.
Return to Work with Your GroupWork together 

to prepare a presentation entitled, “Why did the capital of Kush 

move from Napata to Meroë?”

Each student should contribute to the 

presentation.
Headings● Economic (relating to iron technology)

● Trade● Climatic conditions

● Political/Religious

● Ecological
● Threat from outside forces

“Some scholars speculate that this 

change occurred due to a power 

struggle between the Nubian kings and 

the infl uential priests of Amun, who 

chose every new monarch  ......... Meroë 

had many advantages over Napata, 

aside from its desirable distance from 

Amun’s priesthood.”Editors of Time-Life Books

Africa’s Glorious Legacy

“Meroë’s most signifi cant advantage, 

however, was its location at the point 

where great overland trade routes 

converged with the Nile, and the Nile 

itself became easily navigable far into 

the Sudan ..........”Editors of Time-Life Books

Africa’s Glorious Legacy 

✍
Moving the Capital 

Selected Quotations

In Kush Module 2, an assignment on moving the capital 
city from Napata to Meroe is targeted for assessment 

purposes. Students work with a selection of given 
quotations from a variety of texts in order to understand all 
the possible reasons for the decision to change  location. 

Teachers are given an assessment rubric that they apply 
t o  t h e students’ completed assignments.
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Methodology
Integrated Studies

When teaching history/social studies, the 
picture we attempt to convey to students should 
be as complete as possible. 

For example, a complete picture comes from 
studying the economics, geography, art, culture, 
science, mathematics and religion of that 
civilization. 

To achieve a complete study we need to 
draw upon skills and knowledge from other 
disciplines and subject areas besides history-
social studies, and the Resource Packs are 
designed on this basis.

In this lesson students integrate language arts when they ex-
press what they have learned about Kush’s religious center at 
Jebel Barkal in the form of poetry. They use simile and meta-

phor to create their poems.

Student Activity Sheet

Kush Module 2
Lesson 4 (SRB page 47)

How Does the Saqia Operate?
Oxen pull a wheel around that is supported 
horizontally. This wheel has cogs. These 
link with the cogs of a second wheel that 
is supported vertically. The first wheel 
turns the second wheel.

An axle links the second wheel to a third 
wheel, so that when the second wheel 
turns, so does the third. It is this third 
wheel that carries the pots up from the 
well and back down again in a continuous 
loop.

Advantages of the Saqia
The saqia could bring water up from a 
greater depth than the old shaduf. By 
simply extending the rope to create a larger 
loop, the pots could be taken down to a 
greater depth.

The oxen driven water wheel was far more 
powerful than a man operated shaduf. This 
meant that more water could be lifted.

Choose either Activity 1 or Activity 2

Activity 1
1) Your teacher will give you a copy of 

a blackline master that has an outline 
drawing of a saqia.

2) Review the explanation of how the 
saqia operates.

3) Label the drawing with clear and 
neatly written labels.

4) Make sure that your labeling would 
allow someone to understand the 
operation from the labeled drawing 
alone.

Activity 2
1) The saqia was used in Egypt before it 

was used in Kush. 

Magnified view of 
how the cogs of the 

horizontal wheel 
turn the cogs of the 

vertical wheel.

A cross section of a saqia

2) Imagine that you are a Kushite traveler in 
Egypt.

3) You have recently stayed on a farm 
where the saqia was used for irrigation.

4) Write a letter to your family back home.
5) Describe to them a saqia.
6) Explain to them how it operates. 
7) Include small drawings throughout your 

letter to help them understand your 
explanation.

Activity 3
1) What were the benefits gained from the 

introduction of the saqia?
2) Make a list of the immediate benefits.
3) Create a second list of longer term 

benefits.

✎ Saqia✍

A Program for All Students 1) Visual learning strategies
Students with limited English and those who might 
find the text challenging can be helped through 
visual learning strategies. Simple illustrations such 
as those below provide access to understanding the 
development of water retrieval in the Nile societies. 
The illustration also provides the opportunity to 
understand the nature of a cross section diagram.

WideHorizon Education Resource Packs are already 
used extensively in schools in the USA, Australia and 
New Zealand. 

The wide variety of material offered in each Unit 
and the teaching methodology on which the program 
is based, has resulted in successful outcomes with 
students of a wide range of abilities.

The authors have designed a program that is 
accessible to all students. These include students who 
are challenged in their reading proficiency and in 
their grasp of concepts. 

However, the program also challenges the more 
able students who need to be stretched in their 
learning.

There are many features of the program that make 
it a satisfactory program for all students. These 
features include:
1)	 visual learning strategies;
2)	 storytelling;
3)	 structured assignments;
4)	 cooperative learning;
5)	 sequencing.

Student Activity Sheet

Kush Module 2
Lesson 2 (SRB page 37)

Jebel Barkal: A Poem ✍

Write a poem expressing the feelings of this religious Kushite traveler.
A Simile Poem

When you studied Egypt (Module 2, Lesson 3) you learned about (and created) similes. 
Now you can create poems with similes. 

The simile poem is a convenient form to create a series of “likenesses” and to express a 
series of word pictures. A basic form of the poem is as follows:

Introduction
 Simile
 Simile
 Simile
Conclusion.

Now it is your turn. Work in groups of three. Try completing these outlines for practice. 
Have each member of the group complete a line.

In the distance I saw
 The temple like .................,
 The city like ......................,
 The mountain like .............
Shimmering in the hot sun.

A Language Variation
To vary the poem you can use a metaphor instead of a simile. You can make this change 
in some, or all, of the middle three lines.

e.g. “The river like a silver thread,” would become “The silver thread river.”
 “Houses like stacked shoe boxes,” would become “Shoe box stacked houses.”
 “The refl ected light like a protecting blanket,” would become “The  refl ected light a     

 protecting blanket.”

Initially work together (later by yourself) to create some new poems about Napata and 
Jebel Barkal. You could extend this to describe events that might have occurred in the 
city or temple complex.

In the still of the morning I saw
 The towering temple like a strict father,
 The refl ected light like a protecting blanket,
 The river like encircling wings
On my journey to the mountain.

Along the highway the traveler met
 Pilgrims like ......................,
 Children like ........................,
 Mothers like .........................
Journeying to Napata.

Imagine that you are a pious 
Kushite traveling to Jebel Barkal 
to worship at the great temple of 
Amun. 

You have been on your 
journey since before 
daybreak, so as to 
cover as much of the journey as possible 
before the heat of midday. The sun has 
been gradually rising in the sky. 

You lift your head and your eyes 
take in the familiar sight of the 
mountain, Jebel Barkal. Your 
stomach lurches as a beam of light 
dazzles your eyes, and causes you 
to bow your head. 

The dazzling light from the top of the 
cobra-shaped pinnacle reminds you of the 
great sun god Amun. It is his temple that 
is the goal of your journey.

Methodology
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2) Storytelling
One of the characteristics of the program is 

the importance placed on storytelling. 

Presentation of new material through stories 
allows students to hear unfamiliar words in 
context. 

It gives them knowledge of the vocabularly, 
syntax and story content before embarking on 
independent reading. Reading independently is 
made easier by this preparation.

A number of students have difficulty in 

Methodology

decoding. Listening to a story gives these students 
opportunities to concentrate on absorbing new 
information, applying their imagination to the 
subject, and interacting with the text unhindered 
by the task of decoding. 

Storytelling also enables teachers to use their 
voice, gestures and facial expressions to help their 
students understand meaning, and also to maintain 
interest and involvment.

Kush Module 2
Lesson 5 (SRB page 52)

Story

Candace Amanirenas, angered at the 

Roman’s attitude to her country, took the 

bronze head from a life size 

statue of Augustus.The Meroites 
returned home, 
leaving a message 

for the Romans, 

warning them to 

never again tax 
Nubia. 

In a symbolic 
act of victory, 

Candace Amanirenas had 

the bronze head 

of Augustus buried 

in the entrance to 

her palace. 

Every time she entered or left the palace 

she trod on the head of Augustus. This 

reminded everyone of the victory of Kush 

over Rome.It was a similar gesture to that of earlier 

Egyptian pharaohs. They had the fi gure 

of a Nubian drawn on the sole of their 

sandals. 
This was to symbolize Egypt’s 

domination over Nubia.     

RetaliationIt was not long before news of the attack 

reached Augustus. 
Roman forces returned from Arabia, and 

under orders from Augustus started a war 

against Kush. They drove the Meroitic forces south and 

even reached Napata.

Cornelius Gallus 

Augustus

Angered by the defeat, Candace 

Amanirenas took charge and led her 

army north once more. 

They were almost at Aswan when the 

two powers met. The general, in charge of the 

Roman army, arranged for Meroitic 

ambassadors to travel to the Greek 

island of Samos. There they would 

meet with Augustus.
Peace Settlement

At Samos, Augustus and the 

ambassadors negotiated a peace 

settlement. 
Both sides realized that 

if the fi ghting 
continued it 

would be a 
great drain on 

both Roman and 

Kushite resources. 
The Roman emperor, 

Augustus, agreed not 

to collect taxes in 

Nubia, and Rome and 

Kush entered trading 

agreements. Augustus greatly 

admired the qualities of 

the Kushite queen and paid for several 

temples to be built in Lower Nubia. 

For the next 100 years, there was peace 

between Kush and Rome and trade 

fl ourished.

Kush Module 2

Lesson 5 (SRB page 51)

Story

Candace Amanirenas by Joyce and David Mollet

Introduction

In Meroitic tim
es th

e Roman Empire was 

expanding. Egypt had been conquered and 

was part o
f th

e Roman Empire. 

In Rome, the emperor A
ugustus w

as in
 

control, and in Kush there was a queen 

on the throne. Her name was C
andace 

Amanirenas. C
andace in those ancient 

times w
as not a personal name but m

eant 

queen or queen mother. 

Romans in
 Command

A man by the name of Cornelius G
allus 

was in
 charge in Egypt. O

nce appointed, 

he lost n
o tim

e in gathering an army. He 

marched southwards to
 Aswan. Here he 

negotiated with the Meroites. 

After negotiations, th
e Meroites believed 

that arrangements re
mained as before. 

These arrangements h
ad been that M

eroites 

and Egyptians had equal sta
tus in

 the land 

between the two kingdoms. 

This, h
owever, tu

rned out not to
 be tru

e. 

Kushites so
on realized that th

e area was 

treated by Rome as m
erely the southern 

part o
f Egypt. 

When Rome sta
rted to collect taxes, th

e 

Nubians liv
ing in the area complained. 

Their c
omplaints, h

owever, w
ere ignored 

and their d
iscontent grew. 

They could do litt
le while the Roman had 

a stro
ng force in a garriso

n at Aswan, 

however, th
e Nubians did not have to wait 

long. 

Nubians R
evolt

Their c
hance came when Roman soldiers 

in Arabia were attacked. Augustus called 

on the army sta
tioned at Aswan to help in 

Arabia. 

A large part o
f th

e Roman force in Aswan 

went to
 fi g

ht in
 Arabia. 

Candace Amanirenas im
mediately gathered 

an army of 30,000 men. She, and her 

son Akinidad, organized an attack on the 

garriso
n. They defeated the remaining 

Roman forces. 

Kush Victorious

The Kushites sa
cked the city and tore 

down the Roman sta
tues. T

hey took 

Roman tro
phies back to Meroë. 

We do not have a likeness of Candace 

Amanirenas. However, m
any carved reliefs of 

other queens of the period have survived. 

The Kushites admired women who were 

large and carried a great deal of weight. They 

saw beauty, w
ealth and power re

fl ected in the 

large size of their queens. We can, therefore, 

assume that Candace Amanirenas would 

have been similar in appearance. 

The Kushites also admired very long, 

manicured nails. These can be seen on the 

images of the queens that have survived. The 

Kushites believe that if p
eople had long nails 

it showed that they were rich and powerful 

enough to avoid manual work.

The events of this story provide the material for 
a drama. Students express what they have learned by 

performing a drama and then writing further scenes for that drama.



	  World History: Kush

	 Copyright © W.E.R. 1999	 12

3) Structured Assignments
The way in which assignments are 

presented to students enables them to 
complete the tasks with the minimum of 
teacher involvement. 

Every assignment is broken down into 
smaller subtasks and explained, step by 
step. 

The student is not simply asked to 
complete a task but guided through the 
stages to the completion of that task. 

Often, a sample answer is provided so 
that students have a model for their own 
work.

4) Cooperative Learning
Many of the assignments involve a 

degree of cooperative learning. 

Pairs or groups of students share a task 
so that each can bring to the assignment 
their particular strength. 

It also provides them with support in 
developing their weaker skills. 

The organization of these 
assignments is structured so that 
students are clear about their roles 
and their responsibilities within the 
group, and the expected outcomes.

5) Sequencing
The sequencing of tasks within the 

assignments benefits all students. In particular, 
the Guided Reading begins with less demanding 
tasks, usually requiring literal recall of the 
text. It then builds upon this, making each 
consecutive task a little more demanding. 

The final task requires students to employ 
higher order reading skills and calls upon their 
critical thinking skills. 

On occasions, students are asked to go 
beyond the text and are guided to further 
research in order to extend their knowledge and 
understanding.

Methodology

This Guided 
Reading illustrates 
the sequence of 
tasks. The first 
questions are concerned 
with the literal recall of the 
text. Gradually the tasks become more 
challenging and the later ones require students 
to apply their critical thinking skills and then to carry out 
research and go beyond the text.

Kush Module 1
Lesson 3 (SRB page 18)

Student Activity Sheet

This assignment accompanies the stories Life 

in the City of Kerma and A King is Buried in 

Kerma, and the SISs The Kerma Period and 

Pottery in Kerma.1) ● Your teacher will provide you with a 

copy of a blackline master entitled Life 

in the City of Kerma.

 
● Review all the material you have on the 

Kerma society of Kush.

 
● See how many circles you can fi ll with 

facts about life in Kerma.

2) ● Listen very carefully to the story A 

King is Buried in Kerma.

 
● Remember as many details as you can 

about the burial chamber.

 
● Create a drawing of the king’s burial 

chamber, including as much detail from 

the story as you can. 

 
● Label all the items in your drawing.

3) Although Kush and Egypt were both 

civilizations of the River Nile, and had 

contact with each other, they developed 

quite separately. Each kept their own 

traditions and customs. 

 This was especially true as far as religious 

beliefs and customs were concerned.

 
● Review what you learned about burial 

customs in your study of Ancient 

Egypt.
 

● Review the story A King is Buried in 

Kerma.
 

● Think about the similarities and the 

differences between the burial customs 

of the two cultures.

 
● Ask yourself the questions in the box 

and relate them fi rst to Egypt, and then 

to Kush.
 

● Write a report in which you compare 

and contrast death and burial in the 

cultures of Kush and Egypt.

 
● Choose an appropriate title for your 

report.

✍
✎

Guided Reading

Questionsa What did the burial 

tombs look like?

b) How was the body 

prepared for burial?

c) What was buried 

with the person?

d) What do the 
practices tell us 

about the people’s 

beliefs?e) How were the 
person’s needs met 

after death?
4) When studying other ancient 

civilizations you came across 

a burial custom similar to one 

practiced by the Kushites.

 a) What is the custom?

 b) In which culture is it found?
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Cooperative Learning

Methodology

Where appropriate, activities are organized to be completed in pairs or in small groups. 
In this way the students can benefit from the advantages of working cooperatively. The 
advantages of learning in this way are many, but perhaps the main one is the opportunity to 
develop the skills of social participation.

In some of the activities designed for 
cooperative learning, the roles of the various 
participants are defined, so that students are able 
to learn the organizational strategies for this 
type of structured learning. 

Other activities define the tasks to be 
completed by each participating member. In 
other words, sometimes the emphasis is on 
process, and at other times on content.

This sample of  assignments requires 
students to work cooperatively before they 

proceed to individual written assignments.

Kush Module 2

Lesson 1 (SRB page 33)

Student Activity Sheet

✍
Piye (Piankhy)

Activity 1

1) Work in small groups.

2) Study the above illustration of Piye’s court.

3) Take it in
 turns to read aloud the questions set out on the copy of a blackline 

master that your teacher will give you.

4) Discuss th
e answers. Y

ou will need to carry out research for some of the answers.

5) Continue the assignment by working independently, and write your answers in
 

the spaces provided.

Activity 2

What conditions existed in Egypt that enabled Kushite rulers to
 enter the country 

and take over as pharaohs? Write a description of these conditions.

Activity 3

1) The Kushite rulers w
ho became the pharaohs of the 25th dynasty in Egypt 

have been described as “impressive pharaohs.”

2) What did these rulers achieve that could be described as im
pressive?

3) Make a list
 of what they accomplished and write an account of how they 

gained this re
putation. 

Kush Module 2
Lesson 1

Blackline Master

1.
 T

he
 h

ea
dd

re
ss

 w
or

n 
by

 

P
iy

e 
is

 a
 d

ou
bl

e 
ur

ae
us

. W
ha

t 

cr
ea

tu
re

 d
oe

s 
th

e 
ur

ae
us

 

re
pr

es
en

t?
 

2.
 T

he
 E

gy
pt

ia
n 

ph
ar

ao
h 

no
rm

al
ly

 w
or

e 
a 

si
ng

le
 u

ra
eu

s 

on
 h

is
 f

or
eh

ea
d.

 T
he

 k
in

gs
 

of
 K

us
h 

w
or

e 
tw

o 
ur

ae
i 

as
 

a 
he

ad
dr

es
s.

 W
ha

t 
is

 t
he

 

re
as

on
 f

or
 t

hi
s?

W
ho

 a
re

 t
he

 m
en

 i
n 

fro
nt

 

of
 P

iy
e 

an
d 

w
ha

t 
ar

e 
th

ey
 

do
in

g?

Th
er

e 
ar

e 
th

re
e 

fi g
ur

es
 t

o 

th
e 

si
de

 o
f 

P
iy

e.
 O

ne
 i

s 
hi

s 

br
ot

he
r 

an
d 

th
e 

ot
he

rs
 h

is
 

so
ns

. W
ha

t 
ar

e 
th

ei
r 

na
m

es
 

an
d 

w
ha

t 
do

 y
ou

 k
no

w
 o

f 

th
em

?

✍
✎

Piye (Piankhy)

H
or

se
s 

ha
ve

 b
ee

n 
br

ou
gh

t 
as

 

a 
tri

bu
te

 t
o 

P
iy

e.
 W

hy
 d

o 
yo

u 

th
in

k 
ho

rs
es

 w
er

e 
ch

os
en

 a
s 

pa
rt

 o
f 

th
e 

tri
bu

te
?

  Question 5     
   Q

uestion 4     
    Q

uestion 3     
     

 Question  2  
Question 1

(Answers supplied for teachers.)

1.
 A

 re
ar

in
g 

co
br

a.
 

2.
 T

he
 u

ra
eu

s 
ha

d 
be

en
 a

 s
ym

bo
l w

or
n 

by
 E

gy
pt

ia
n 

ph
ar

ao
hs

. T
he

 

E
gy

pt
ia

ns
, h

ow
ev

er
, w

or
e 

on
ly

 o
ne

, w
hi

le
 K

us
hi

te
 k

in
gs

 h
ad

 tw
o,

 

sy
m

bo
liz

in
g 

so
ve

re
ig

nt
y 

ov
er

 b
ot

h 
la

nd
s,

 E
gy

pt
 a

nd
 K

us
h.

1.
 P

rie
st

s.
 

2.
 P

rie
st

s 
w

er
e 

po
w

er
fu

l p
eo

pl
e 

in
 K

us
hi

te
 s

oc
ie

ty
 a

nd
 w

ou
ld

 h
av

e 

na
tu

ra
lly

 b
ee

n 
pa

rt
 o

f c
er

em
on

ia
l o

cc
as

io
ns

. A
ls

o,
 P

iy
e 

w
as

 a
 p

io
us

 

m
an

 a
nd

 w
ou

ld
, t

he
re

fo
re

, h
av

e 
in

vo
lv

ed
 th

e 
re

pr
es

en
ta

tiv
es

 o
f h

is
 

re
lig

io
n 

in
 im

po
rt

an
t o

cc
as

io
ns

.
P

iy
e’

s 
br

ot
he

r i
s 

S
ha

ba
ka

, a
nd

 h
is

 s
on

s,
 S

ha
ba

ta
ka

 a
nd

 T
ah

ar
qa

. 

S
ha

ba
ka

 c
om

pl
et

ed
 th

e 
co

nq
ue

st
 o

f E
gy

pt
 th

at
 P

iy
e 

ha
d 

be
gu

n.
 

S
ha

ba
ta

ka
 c

ha
lle

ng
ed

 th
e 

 A
ss

yr
ia

ns
 a

nd
 T

ah
ar

qa
 fo

ug
ht

 a
lo

ng
si

de
 

th
e 

st
at

e 
of

 J
ud

ah
 a

ga
in

st
 th

e 
A

ss
yr

ia
ns

.

Th
e 

m
en

 fa
ci

ng
 P

iy
e 

ar
e 

E
gy

pt
ia

n 
pr

in
ce

s 
w

ho
 h

av
e 

br
ou

gh
t g

ift
s 

to
 

P
iy

e.
 T

he
y 

ar
e 

su
bm

itt
in

g 
to

 h
is

 ru
le

rs
hi

p.

P
iy

e 
w

as
 e

xt
re

m
el

y 
fo

nd
 o

f h
or

se
s 

an
d 

so
 th

is
 w

as
 a

 g
ift

 th
at

 o
ne

 

w
ou

ld
 e

xp
ec

t t
o 

be
 b

ro
ug

ht
 to

 P
iy

e.
 H

or
se

s 
w

er
e 

al
so

 v
er

y 
va

lu
ab

le
 

an
d,

 th
er

ef
or

e,
 v

er
y 

pr
iz

ed
 p

os
se

ss
io

ns
.

1.
 T

he
 m

en
 c

lo
se

 t
o 

Pi
ye

 h
av

e 

si
m

pl
e 

lin
en

 k
ilt

s 
an

d 
sh

av
en

 

he
ad

s.
 W

ho
 a

re
 t

he
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2.
 W

hy
 d

o 
th

ey
 h

av
e 

an
 

im
po

rt
an

t 
pl

ac
e 

in
 t

he
 

pr
oc

ee
di

ng
s?
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Kush Module 2

Lesson 4 (SRB page 50)

The priests o
f the temple of Amun in Jebel 

Barkal were some of the most im
portant 

people in the land. 

When a new king had to be 

chosen these priests t
urned 

to the statue of Amun 

and asked for his choice. 

They then brought Amun’s 

decision to the people.

 
It w

as also to Amun that 

the people turned for other 

decisions. T
he priests 

again interpreted Amun’s 

commands.

On occasions, th
e priests 

brought the message that 

Amun was displeased with a 

particular ruler. 

The priests t
hen had the power to compel 

the ruler to commit su
icide and make way 

for a new ruler.

Priest making an offering of incense,

from a temple relief

Around 270 B.C.E., King Arkamani ruled 

in Kush. The priests c
laimed that the god 

Amun was displeased with 

him. They announced 

that Arkamani was no 

longer fi t 
to rule and 

should kill h
imself so

 

that a new king could 

be chosen.

Arkamani refused to allow the 

priests t
o dictate to the monarchy 

any longer. H
e gathered his army 

and in an act of defi ance marched 

to Jebel Barkal. 

There, he put to death all th
e 

powerful priests a
nd made his 

positio
n as king secure.

It is
 said that following 

this, A
rkamani moved 

his capital fro
m Napata to Meroë so as to 

move away from the stro
ng infl uence of the 

priests.

These questions apply to the story 

Arkamani’s S
tand. 

You will n
ot, however, fi n

d the answers 

directly in the text. You will n
eed to:

● make some inferences;

● read between the lines;

● use your im
agination.

1) In the narrative what do you learn 

about the positio
n of priests in

 Kushite 

society?

2) Arkamani’s a
ction was a very extreme 

measure. Give some of the reasons 

why Arkamani might have taken this 

action.

3) In order for Arkamani to carry out this 

action he needed a great deal of support. 

Where did this su
pport come from?

4) What does this episode tell us about the 

religious beliefs of Arkamani?

5)  When you studied Ancient Egypt you 

learned about the 

pharaoh Akhenaten. 

 Akhenaten in Egypt, 

and Arkamani in 

Kush, had sim
ilar 

experiences in relation 

to the priests. W
hat 

are the sim
ilarities?

Guided Reading

Story/Student Activity Sheet

Arkamani’s S
tand by Joyce and David Mollet 

✍

Throughout the program students are given 
the opportunity to compare and contrast the 
different ancient civilizations. 

They are encouraged to recognize cross-
cultural ideas, traditions, skills and patterns 
of behavior, and from working with particular 
themes they build links between the different 
cultures; examples follow. 

Comparing Rulers
The decisions, and relationships with the 

priesthood, of two rulers, Arkamani in Kush 
and Akhenaten in Egypt, are compared in Kush 
Module 2 Lesson 4 (see below).

In India a comparison is made between 
Asoka’s and Esarhaddon’s (Assyria) reaction to 
involvement in war.

Methodology

 Linking the Unit Kush with the other Units in the Program.
Linking the Units

Kush Module 1
Lesson 3 (SRB page 18)

Student Activity Sheet

This assignment accompanies the stories Life 

in the City of Kerma and A King is Buried in 

Kerma, and the SISs The Kerma Period and 

Pottery in Kerma.1) ● Your teacher will provide you with a 

copy of a blackline master entitled Life 

in the City of Kerma.

 
● Review all the material you have on the 

Kerma society of Kush.

 
● See how many circles you can fi ll with 

facts about life in Kerma.

2) ● Listen very carefully to the story A 

King is Buried in Kerma.

 
● Remember as many details as you can 

about the burial chamber.

 
● Create a drawing of the king’s burial 

chamber, including as much detail from 

the story as you can. 

 
● Label all the items in your drawing.

3) Although Kush and Egypt were both 

civilizations of the River Nile, and had 

contact with each other, they developed 

quite separately. Each kept their own 

traditions and customs. 

 This was especially true as far as religious 

beliefs and customs were concerned.

 
● Review what you learned about burial 

customs in your study of Ancient 

Egypt.
 

● Review the story A King is Buried in 

Kerma.
 

● Think about the similarities and the 

differences between the burial customs 

of the two cultures.

 
● Ask yourself the questions in the box 

and relate them fi rst to Egypt, and then 

to Kush.
 

● Write a report in which you compare 

and contrast death and burial in the 

cultures of Kush and Egypt.

 
● Choose an appropriate title for your 

report.

✍
✎

Guided Reading

Questionsa What did the burial 

tombs look like?

b) How was the body 

prepared for burial?

c) What was buried 

with the person?

d) What do the 
practices tell us 

about the people’s 

beliefs?e) How were the 
person’s needs met 

after death?
4) When studying other ancient 

civilizations you came across 

a burial custom similar to one 

practiced by the Kushites.

 a) What is the custom?

 b) In which culture is it found?

Mesopotamia and Egypt
The script and writing materials of 

Mesopotamia and Egypt are compared 
in Egypt Module 3 Lesson 3.

Burial Practices
The theme of burial practices is one 

that is developed throughout the Units. 

In Kush the burial practices of Kush 
and Mesopotamia, and Kush and Egypt 
are compared (see below).

In China students compare the 
terracotta soldiers of a Qin Dynasty 
tomb with the carved Nubian soldiers of 
an Egyptian New Kingdom tomb.
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Comparisons of the Content Standards of the Ancient Civilization of Kush
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