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Introduction 
Resource Packs
Wide-horizon Education Resources (W.E.R.) 

offers middle grade teachers a program based on 
proven curriculum innovation that comprehen-
sively covers the 8 ancient civilizations of Meso-
potamia, Egypt, Kush, Israelites, Greece, India, 
China, and Rome (plus Early Humankind).

Each Unit (civilization) is organized in modu-
lar format so that the teacher can work through it 
sequentially or selectively. 

The approach is holistic and interdisciplinary. 
When appropriate, strategies or subject matter from 
other disciplines have been included. It combines a 
social studies program with a language arts pro-
gram, developing students’ language skills in the 
content area of social studies. 

The Resource Packs are written and organized 
to be developmentally appropriate. A variety of 
assignments is provided in each lesson so that 
teachers can use them selectively with students of 
different abilities, interests, aptitudes and learning 
styles. 

Outcomes and Objectives
The approach encourages students to move be-

yond their own experience in order to understand 
and respect the efforts of past historical figures. 
One of the best ways for students to gain this un-
derstanding is though stories and dramas. 

Students instinctively relate and empathize with 
historical figures through literature and are able to 
imaginatively reconstruct the past. The stories and 
dramas in the modules not only introduce famous 
figures from the past but also focus on ordinary 
people. 

W.E.R., 6656 Reservoir Lane, San Diego, CA 92115
Tel/fax (619) 463 1270    E-mail tei@cox.net

HomePage: members.cox.net/waldorfedu

What is the story of humans on this planet? 
One important tenet of the underlying philosophy, 

and one which the program conveys to students, is 
how the human race has, throughout history, over-
come enormous odds; how the human spirit has 
struggled against adversity, been involved in failure 
and disappointment, but also achievement and suc-
cess. 

What is the essence of this spirit? In part it is 
concerned with attitudes and motivation, in part with 
values and beliefs. It is concerned with honor and 
integrity as well as deviousness and cunning; with 
sacrifice and love of fellow human beings. 

Students need to learn the achievements of their an-
cestors, their mistakes (do we inevitably repeat such 
mistakes?); where they acted selfishly and selflessly. 

The Ancient Civilizations
In great part, a study of the ancient civilizations is 

also a study of different facets of our own nature. As 
such the study will also describe, if it is to be at all 
accurate, the religious nature of the societies. 

From early times the psyche of the human being 
has felt a profound need for the religious. The au-
thors have attempted to be accurate in their descrip-
tions of the part played by different religious beliefs 
in these societies.

Conclusion
Students want to learn, and given the right struc-

ture, methodology and content, they will. If learning 
occurs in a purposeful and appropriate manner, self-
confidence and self-esteem will be increased - the 
material is structured for this to occur.

W.E.R. Mission Statement
We passionately care about children and the way they learn. 
We believe that they have the right to:
● content and methodology that relates to their way of thinking and their experience of life;
● a sensitive but thorough monitoring of their progress;
● the enhancement and the development of all their different skills;
● an environment in which they enjoy learning.

We will produce user friendly material for students and teachers so that students will:
● gain historical perspective;              ●  reach their potential;
● meet school district, state or national performance standards:   ●  develop literacy.
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Wide-horizon Education Resources (W.E.R.) 
Resource Packs for Teachers of the Ancient Civilizations

The program covers the 8 Ancient Civilizations of Mesopotamia, Egypt, Kush, 
Israelites, Greece, India, China, and Rome (plus Early Humankind).

Each Resource Pack contains a Teacher Guide, 35 Student Reference Books (non-
consummable), a selection of Blackline Masters and Colored Reproductions.

Greece, Rome, Egypt and Kush each contain 35 samples of authentic papyrus (with 
appropriate illustration), and a handpainted papyrus.

Each civilization is composed of a number of modules. 
Each module contains 5 lessons. 

Each lesson is usually longer than a class period. 
A considerable number of lessons cover 2 or more class periods.

Unit 1  Early Humankind
Module 1 Understanding the Past
Module 2  Cro-Magnons and Neolithic 

Farmers

Unit 2  Mesopotamia
Module 1 Geography and Early History
Module 2  Sumer
Module 3  Writing and Mythology
Module 4  Law and Religion
Module 5 Empires of Assyria and 

Babylonia

Unit 3  Egypt
Module 1 Gift of the Nile
Module 2 Beliefs and Practices
Module 3 Life in Ancient Egypt
Module 4 New Kingdom

Unit 4  Kush
Module 1 Geography and Early Kush
Module 2 An Independent State

Unit 5  Israelites
Module 1 Patriarchs, Judges and Kings
Module 2 Prophets and Priests

Unit 6  Greece
Module 1 Geography and Early Greeks
Module 2 Athenian Government and Law 
Module 3 Athens and Sparta
Module 4 Mythology

Unit 7  India
Module 1 Indus Valley Civilization
Module 2 Later Empires

Unit 8  China
Module 1 Early China and the Shang 

and Zhou Dynasties
Module 2 The Qin and Han 

Dynasties

Unit 9  Rome
Module 1 Geography and Early 

Rome
Module 2 The Republic and Pax 

Romana
Module 3 Life in the Roman Empire
Module 4 Christianity and the Fall of 

Rome
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Teacher Guide
The Teacher Guide for each Unit contains:
● the complete text from the Student Reference Book;
● teaching notes for every lesson (named Lesson Guidelines, these notes precede the lessons in 

each module);
● suggested answers for the questions in the student assignments;
● suggestions for class and group discussion;
● a monitoring and assessment rubric for a targeted assignment in each module;
● a matrix for recording one form of monitoring;
● a packet of blackline masters ready for duplication (these blackline masters are also included in 

the text and supplied, where appropriate, with suggested answers);
● colored reproductions for use in particular assignments.

Student Reference Book (nonconsumable)
The Student Reference Book contains:
● information text, named Student Information Sheet (SIS);
● activity pages, named Student Activity Sheet (SAS);
● stories;
● dramas.
Each page is clearly labeled with icons that inform 
students of the nature of the text or assignments.

Papyrus
With Egypt, Kush, Greece and Rome a sample of 
authentic papyrus, imported from Egypt, is supplied 
for each student. The student samples have an 
outline illustration suitable for painting and the 
teacher’s sample is handpainted providing a 
color guide.

Blackline Masters
A packet of blackline masters is supplied in 
the Teacher Guide. The students use these 
in various assignments to:
● record answers;
● prepare a text for Readers Theatre;
● facilitate craft or art work.

Colored Reproductions
Colored Reproductions are provided 
with each Unit to be used in 
specific assignments. These 
encourage students to develop 
their knowledge through visual 
learning.

Teacher Guide
You will fi nd these boxes on the upper right hand side of each page.

�

�

�

Student Activity Sheet

These contain a range of activities that include 

maps, drawings, glossary activities, and review 

exercises. Some are targeted for assessment 

purposes.�

�

�

Blackline Master

These can be reproduced for student use.

Kush Module 1
Lesson 1

These are lesson notes and information for the 

teacher.

Story

Lesson Guidelines

These pages are for the teacher and/or student. 

They contain stories aimed to give students an 

insight into the historical period.

These pages provide the student with 

background information to be used with the 

activity sheets.

These are dramas to be read or acted in class.

You will fi nd this page reference on the end of the heading or next 

to the page number of some pages. The page number refers to the 

corresponding page in the Student Reference Book (SRB).

SRB page 1 �

Drama

KushIntroduction  (SRB page i)

 
You will fi nd this heading above the line on the top left 

side of the page. It states the unit, module and lesson.

�

Student Information Sheet

ii

You will fi nd these icons throughout the Unit. Please explain them to your students.

�
�

�
Preparation time for teachers

Information for students
Writing activities for students

Personal research to be carried out by students

Opportunities to work in groups

Opportunities to work with a primary source

Drawing or coloring activities for students

Instructions for a craft activity

Review or extension exercise

�

�
�

�

�

�

�
�

�

Introduction

Contents of Each Resource Pack
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Program
Components

Lesson 
Guidelines

Maps

Information 
Sheets 

Suggestions for 
further research

Dramas

Primary
Sources

Stories

Assessment 
Guidelines

Activities and 
Assignments

Blackline Masters 
and

Colored 
Reproductions

Program Components

This graphic overview indicates the different types of components 
that are found in a Wide-horizon Education Resource Pack.

Program Components
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In the Teacher Guide for each Resource Pack, every module begins 
with Lesson Guidelines. These contain teaching notes for every lesson.

These notes:
● identify the goals of the lesson;
● identify the skills that are developed in the lesson;
● provide suggested answers for questions in the assignments;
● give background information as necessary;
● make reference to additional resources suitable for the lesson;
● suggest an outline plan for the lesson.

Greece Module 1

Lesson Guidelines

2. The bull is
 the central theme in the story. 

 
Bulls w

ere important in Minoan culture, 

in sport and probably in religion. For 

example, paintings sh
ow athletics 

involving bulls. 
Bulls a

re also the subject 

of sculpture found on the isla
nd. 

 
The Minotaur was enclosed in a labyrinth 

or maze. 

 
The Minoan palaces were designed as a 

maze of private apartments, p
ublic halls, 

corridors and storage rooms, all built 

around a courtyard.

 
Young people were taken to the Minotaur 

to be sacrifi c
ed. 

 
Young people were involved in athletics 

that involved a bull; th
ey leaped over a 

charging bull.

 
Athens paid a trib

ute to the Minoans on 

Crete.

 
The Minoan civilization at its

 peak was 

far more dominant than the Mycenaean 

and may well have been in a positio
n to 

demand a trib
ute.

3. Answers in
clude:

 
building ships;

 
taking part in

 overseas tra
de;

    
developing a system of writin

g;

    
styles of pottery;

    
architecture.

Dress in
 the Style of an Ancient Greek

� It is
 suggested that at an appropriate 

time during the study of Ancient Greece 

students are invited to dress in
 the style of 

the Ancient Greeks.

� Small cotton bed sheets, p
ins and a belt are 

the only props necessary.

� When preparing the costumes the teacher 

might lik
e to write the appropriate terms 

on the chalkboard and encourage the 

students to
 use the correct vocabulary.

� The costumes could be reused for the 

drama Stories fro
m the Ilia

d in  Module 4.

The man’s tu
nic 

was called a 

Doric chiton if 

it came to the 

knees. If
 it f

ell to
 

the ankles, it
 was 

called an Ionian 

chiton.

The woman’s 

gown would be 

constru
cted in 

the same way but 

would reach to 

the ankles. T
his 

Doric sty
le woolen 

tunic was called a 

peplos.

When belted, 

the tunic would 

look like this.

Sheets sh
ould 

be folded 

in this w
ay.

Lesson Guidelines

The Lesson Guidelines for 
Greece Module 1 suggest 
the ways in which students 
can dress in Greek style for 
some of the activities.

Lesson Guidelines
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In W.E.R. Packs, information is 
presented to students in three main ways; 
through Student Information Sheets, 
drama and through stories. 

The authors believe that stories are 
extremely effective in providing in-depth 
experiences of the historical period. 
Consequently, a wealth of stories is 
provided in each module.

The genre of storytelling as an 
essential element in the methodology, and 
is used for a variety of reasons. 

Storytelling is common to all cultures. 
As a mode of transmitting knowledge 
it has been used from the beginning 
of man’s cultural development, and 
has always been a powerful tool for 
understanding. 

Listening to a story involves more than 
just a cognitive understanding of what is 
being said. 

It involves the feeling life and 
imagination and as such is a very 
effective mode for encouraging 
students to be active participants in 
learning.

The authors advocate that 
storytelling should have a 
similar place in the teaching 
process today that it had in 
past times; that it becomes 
an important element in the 
methodology of teaching, 
and that it should form 
an integral part of 
lesson planning.

Storytelling, more than any other mode, 
allows students to view events from a 
perspective other than their own. A story, by 
appealing to the imagination, transports the 
listener back into the historical event. 

It allows those events to be seen through the 
eyes and experiences of people from the past. 
In comparison, information on a printed page 
is a poor second when attempting to transmit 
the richness and vitality of the event.

The authors suggest that the teacher first tells 
or reads the stories to the class. However, the 
readability level for each story is appropriate 
for middle grades (and recorded in the Teacher 
Guide) and is, therefore, appropriate for 

students’ independent reading.

Letter Intercepted by Joyce and David Mollet
Story

Introduction
During the Second Intermediate Period in Egypt the Hyksos (people from Asia) 

invaded Egypt and set themselves up as pharaohs. The Kushites had become strong 

breaking their ties with Egypt. A Theban family established an Egyptian kingdom 

between the two powers. The Egyptians grew stronger and started to challenge their 

neighbors to the north and south. The Hyksos and Kushites had an alliance, so that 

should the Thebans attack either in the north or south, then the other power would 

attack Theban lands. This would compel the Thebans to fi ght on two fronts, thus 

weakening her position. The Thebans began to threaten the Hyksos at the northern 

border and this story tells of an event that happened at that time.

Kush Module 1
Lesson 4 (SRB page 21)

“Hey! Take a look over there,” called the 

captain of the Theban patrol.

“Beyond that group of rocks. What do you 

see Ahmere?”Ahmere, the second in command, 

squinted against the bright sun. 

He stared in the direction his 

captain was pointing. 
“I can’t... Wait a 

minute...”
Straining his eyes, the 

guard could just about 

make out a rising cloud 

of dust in the distance. 

“It’s got to be a chariot making all that 

dust,” said Ahmere. “In a mighty hurry I’d 

say.”

“Yes,” said the captain. “That was my 

guess too. Get the patrol group together. 

Lay an ambush and we’ll check this one 

out.”

This was what they did every day. Policing  

the land and capturing those who shouldn’t 

be there. It was a very dangerous job, 

especially with the rising tension between 

Thebes and her two enemies; the Kushites 

on one side and the Hyksos on the other. 

Although everyone said very little, most 

thought that war was inevitable, and waited 

for the moment to arrive.

The patrol group was quickly briefed. They 

quietly hid behind rocks or shrubs and 

waited for the chariot. Minutes passed and soon 

a low rumbling could 

be heard. It got louder 

and louder with each 

second. The guards 

tensed. It wasn’t easy 

stopping a chariot, and 

this one was going very 

fast.

“Ready?” signaled the captain, beginning 

to rise. “Now!”With loud yells and war cries, the Theban 

guards leaped from their hiding places 

into the path of the chariot. It was just a 

small chariot and the two horses pulling 

it neighed in panic. They thrashed in their 

harnesses as they tried to change direction. 

The two men in the chariot saw the danger 

too late. One man raised a spear in a futile 

effort to defend himself. He was shot in the 

chest with an arrow. The other leaped from 

the chariot, as three of the guards held on 

to the frightened horses.

Stories

Program Components
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The Student Information Sheets provide basic 
information on each civilization and supplement 
the stories and dramas.

The SIS often provides an overview of a 
particular historical period, whereas the story 
and assignments study aspects of the period in 
more depth.

It is not a simple or easy task to motivate 
students. For this task two different strategies 
have been used. 

Firstly, the material is presented in different 
formats, for example, text, diagrams, graphic 
overviews, graphs, maps, illustrations, - 
whichever format helps to convey the 
information more clearly. 

This also helps meet the need of different 
student learning styles. 

Secondly, to help engage the students’ 
interest and provide a structure for reading 
the SISs, the lesson notes suggest that some 
assignments are given to the students before 
they begin to read.

For example, when studying the Kerma 
culture of Ancient Kush students are given a 
copy of a blackline master on which there is 
an outline of a graphic overview that they will 
complete. 

Working on this, while reading the text, 
provides a structure and encourages students 
to interact with the text.

When studying the Israelites’ 
settlement in Canaan and comparing 
Canaanites and Israelites, students are 
given questions before they read the 
text. 

They read the text in small 
groups, each student seeking the 
answer to a different question.

In this way students approach 
the text actively seeking 
particular information.

China Module 1

Lesson 4 (SRB page 20)

character fo
r th

at word was always th
e 

same.

In this w
ay the writte

n language could be 

read by people speaking any of th
e dialects.

Confucius

The great Chinese teacher Confucius liv
ed 

in the tim
e of th

e Zhou Dynasty. 

He witnessed the fi n
al years o

f th
e dynasty 

when the rulers h
ad become weak and 

China was m
oving into a tim

e of politic
al 

chaos.

Warring States

The tim
e of tro

uble is k
nown as th

e 

Warrin
g States period. It 

lasted for about 

260 years. I
t was a tim

e of continual battles 

between feudal sta
tes. 

Student In
formation Sheet

Coins of the 

early Zhou 

Dynasty

Confucius

Extent of Qin Dynasty

Extent of Zhou Dynasty

Out of th
ese battles one sta

te emerged 

stro
nger th

an the rest, t
he Qin. 

Leaders o
f th

e Qin sta
te expanded their 

boundaries so
 that th

e sta
te became 

larger th
an all th

e other sta
tes put 

together. T
his s

tate, already 500 years 

old, became China’s n
ew dynasty.

In this sample the information is 
provided simply and concisely. Maps 

show pictorially the extent of two empires to be 
compared; one drawing gives an artist’s impression of 
Confucius; the other shows students the unique coins 
that were the currency of the day.

Program Components

Information Sheets
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Whereas the Stories, Information Sheets and 
Dramas are the means by which information is 
presented to students; the Activity Sheets are the 
means by which students are encouraged to give 
expression to, extend their understanding of, 
and interact with, new concepts and content.

The nature of these activities is extremely 
varied. They include:

● working through different writing 
formats

● simulations
● preparing and giving a public 

speech
● working with mathematical 

concepts
● craft projects
● listening to music
● using illustration as a means 

of recording
● artwork
● working with a graphic overview
● using a matrix
● using skills from other disciplines.
There are many more.

Some of the different writing formats found in the Activity Sheets
1. Imaginative writing. Rome Module 1 page 17
2. Writing rules for a game. Mesopotamia Module 2 page 42
3. Writing a story. Early Humankind Module 2 page 56
4. Note writing. China Module 1 page 20
5. Writing a newspaper report. Israelites Module 2 page 75 
6. Creating a travel brochure. India Module 1 page 24
7. Writing a report Early Humankind Module 2 pages 71-78
8. Letter writing. Mesopotamia Module 2 page 39
9. Composing questions. China Module 1 page 26
10. Creating poems. Kush Module 2 page 54
11. Writing clear and simple instructions. Egypt Module 3 page 74
12. Presenting an argument in a written speech. Greece Module 2 pages 41-42
13. Writing an obituary, eulogy and epitaph. Mesopotamia Module 3 page 84
14. Writing a character reference. Greece Module 4 page 117
15. Summarizing Israelites Module 1 page 30
16. Writing a drama Kush Module 2 page 76
17. Writing postcards Mesopotamia Module 4 page 122
All pages refer to the Teacher Guides.

Student Activity Sheet

Building in Ancient Egypt

Building materials used for all homes 

and other buildings were:

� sun baked bricks made from mud 

and straw;
� small amounts of timber;

� small amounts of stone.

Even in the best houses and palaces 

stone and timber were used sparingly. 

Examples of this are as follows. 

�  Stone was only used for thresholds, 

doorways, lintels, and circular bases 

for wooden pillars.

�  Timber was used for wooden pillars 

to support the ceilings in palaces 

and larger houses.

Buildingmaterials used 
for temples and 

tombs were:
�  limestone;

�  sandstone;
�  alabaster;

�  timber;�  granite.
3. What kinds of 

materials are 
these?Describe them.

4. Which word (durable or perishable)would you use to describe these 
materials?The information on this page describes 

the building materials used in constructing 

houses, palaces and temples in Ancient 

Egypt.

These descriptions, however, give us many 

clues as to the climate, resources and 

beliefs of Ancient Egypt and its people.

See if you can use the clues in order to 

complete the following sentences.

5. If the Egyptians were able to dry large 

amounts of bricks in the sun, then we 

can conclude that  ................

6. If mud bricks were used in large 

quantities, and stone and timber were 

used sparingly, it is probable that 

............7. If temples and tombs were built to last 

a very long time and homes were far 

less permanent, then .................

�

Egypt Module 4
Lesson 5 (SRB page 70)

1. What is the meaning of durable and

perishable?2. Why have archaeologists found so few 

houses and palaces from this time?

Activities and Assignments

Program Components
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Kush Module 2

Lesson 4 (SRB page 50)

The priests 
of th

e temple of A
mun in Jebel 

Barkal were some of th
e most im

portant 

people in the land. 

When a new king had to be 

chosen these priests 
turned 

to the sta
tue of A

mun 

and asked for his c
hoice. 

They then brought Amun’s 

decisio
n to the people.

It w
as also to Amun that 

the people turned for other 

decisio
ns. T

he priests 

again interpreted Amun’s 

commands.

On occasions, th
e priests 

brought th
e message that 

Amun was displeased with a 

particular ru
ler. 

The priests 
then had the power to

 compel 

the ruler to
 commit su

icide and make way 

for a new ruler.

Priest making an offering of incense,

from a temple relief

Around 270 B.C.E., K
ing Arkamani ru

led 

in Kush. The priests 
claimed that th

e god 

Amun was displeased with 

him. They announced 

that Arkamani was no 

longer fi t
 to rule and 

should kill h
imself so

 

that a new king could 

be chosen.

Arkamani re
fused to allow the 

priests 
to dictate to the monarchy 

any longer. H
e gathered his a

rmy 

and in an act of defi ance marched 

to Jebel Barkal. 

There, he put to
 death all th

e 

powerful priests 
and made his 

positio
n as king secure.

It is
 said that fo

llowing 

this, A
rkamani m

oved 

his c
apital fro

m Napata to Meroë so as to
 

move away fro
m the stro

ng infl uence of th
e 

priests.

These questio
ns apply to the sto

ry 

Arkamani’s S
tand.

You will n
ot, however, fi 

nd the answers 

directly in the text. Y
ou will n

eed to:

� make some inferences;

� read between the lin
es;

� use your im
agination.

1) In the narrative what do you learn 

about the positio
n of priests i

n Kushite 

society?

2) Arkamani’s a
ction was a very extreme 

measure. Give some of the reasons 

why Arkamani might have taken this 

action.

3) In order for Arkamani to carry out this 

action he needed a great deal of su
pport. 

Where did this su
pport come from?

4) What does this episode tell us about the 

religious beliefs o
f Arkamani?

5)  When you studied Ancient Egypt you 

learned about the 

pharaoh Akhenaten. 

 
Akhenaten in Egypt, 

and Arkamani in 

Kush, had sim
ilar 

experiences in relation 

to the priests. 
What 

are the sim
ilaritie

s?

Guided Reading

Story/Student Activity Sheet

Arkamani’s S
tand by Joyce and David Mollet

�

This Guided Reading from Module 2 of Kush 
requires students to make inferences in order to 
answer the questions; they also compare and 

contrast two rulers from two ancient civilizations, 
Akhenaten from Egypt and Arkamani from Kush.

In this Guided 
Reading students 

are invited to create a 
“storyweb,” work with 
simile and metaphor, 
write explanations 

using given 
information, carry 

out further research, 
and write creatively 
and imaginatively to 
apply for a job on an 
archaeological dig.

Some Student Activity Sheets 
take the form of Guided Reading. 

These accompany the stories and 
offer assignments and activities 
that develop critical thinking skills, 
language arts skills and suggestions 
for further research.

Early Humankind Module 1

Lesson 2 (SRB page 14)

Student Activity Sheet

Guided Reading

This assignment accompanies the story 

Andrea: Aspiring Archaeologist.

1) Create a “story web” that brings together 

all that you have learned about the 

archaeological site at Koster.

 
The web may look something like this or 

you can design your own.

2) Andrea uses a metaphor when she writes, 

“Each stratum is a chapter of a history 

book.”
 

What do you think she means by this?

 
Can you replace this metaphor with one 

of your own?  
Find a simile used by Andrea and replace 

it with one of your own.

The site at Koster

3) Review the story to fi nd out how these 

are used on an archaeological site. Write 

an explanation.

 
Carry out research to fi nd out how these 

are used on an archaeological site. Write 

an explanation.

4)  Imagine that you are Andrea. It is your 

fi nal year at high school.

 
You are fi lling out an application form 

for a summer vacation job at Koster.

 
You have got to the questions, “Why 

do you want to work here?” and “Why 

should we hire you?”

 
Complete the form and see if you can 

persuade the Project Organizer to employ 

you.
 

Your teacher will give you a copy of the 

application form.

Computer

Dental tool

Pick and Shovel

Trowel
Sieve

Plumb line

ReminderSimile

A simile compares two things using 

words such as like or as.
Metaphor

A metaphor compares two things by 

saying one thing is another thing.

�

Program Components

Guided Reading
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�
�

Pompeii

Vesuvius

Sicily

Sardinia

AdriaticSea

TyrrhenianSea

Corsica

Algeria

 

10º 

14º 

18º

 

10º 

14º 

18º

38º

38º

42º

42º

46º

46º

Mediterranean Sea

Switzerland

France

Austria

Tunisia

Ionian   Sea

50 miles

Mercator Projection

150 km

75 km
100 miles

Rome Module 1
Lesson 1

(Answers supplied for teachers.)

Italy

..
Ostia

Rome

Blackline Master

Greece Module 3

Lesson 1 (SRB page 38)

Asia

Minor

Thrace

Crete

Thessa
ly

Attica

Macedonia

Peloponnesus

Key

Mountains

.
.

.

.

.

Corfu

Rhodes

Mediterranean

Sea

Aegean

Sea

Ionian

Sea

Black

Sea

Mount

Olym
pus

.

.

.

.

.

.

.

.

.

.

.

.Sparta

Argos

Corinth

AthensThebes

Delphi

Khalkis

Thasos

Byza
ntium

Abydos

Mytile
ne

Phocaea

Ephesus

Miletus

Lindus
Naxos

Khios

. Major City-State

Greece began to emerge fro
m the Dark Age around 750 B.C.E. 

Greek settlements st
arted to grow into cities. 

These cities establish
ed themselves in

dependently of one another. 

They controlled the surrounding land and became known as city-sta
tes (o

r polis i
n 

Greek).

In the next lessons w
e are going to stu

dy two of th
ese city-sta

tes, A
thens and Sparta.

Write two list
s.

In the fi rs
t include the city-sta

tes in
 Attica.

In the second include the city-sta
tes in

 Peloponnesus.

Student Activity Sheet

City-States of G
reece

�

(SRB page 38)

Maps are used extensively throughout the Units. 
They are used to: 

a) develop map and globe skills;
b) extend the information provided;
c) express more clearly the information provided;
d) allow students to act on the information 

provided.

Many maps are included as blackline 
masters, enabling the teacher to provide 
each student with a copy on 
which to record work 
in progress.

In this Student Activity Sheet 
the student is invited to read 
the information on the map 

in order to complete the 
assignment.

For each civilization outline maps are 
provided. The copy in the Teacher Guide 
contains answers to questions in the assignments; 
the student receives copies of the blackline master on 
which to write their answers.

Grids, legends and keys are included on all 
maps where appropriate.

The teaching of geographic skills is linked to 
many maps and each Unit introduces students to 
different skills. For example, in Ancient Greece 
students use maps to learn geographic terms and 
vocabularly and in Israelites students locate cities 
using a longitude and latitude grid.

Maps

Program Components
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Rome Module 2

Hannibal and Scipio, the two great generals w
ho met at the Battle of Zama, both died in 

exile. Hannibal went into exile after fl e
eing from the battle. Scipio chose to leave Rome 

after falling out of favor with those in power. H
e lived very sim

ply on a country farm 

until h
is death.

Livy, the Roman historian, in his w
ritin

gs records a story of when the two met again, 

almost 20 years la
ter in Ephesus. L

ivy records the following conversation:

Scipio: 

Who do you think was the greatest army captain?

Hannibal:
Alexander, king of Macedonia, because with a small band, he 

defeated armies whose numbers w
ere beyond reckoning.

Scipio: 

To whom do you give second place?

Hannibal: 
To Pyrrhus; fo

r he fi rs
t taught the method of encamping.

Scipio: 

And who do you esteem the third?

Hannibal: 
Myself, b

eyond doubt.

Scipio: (la
ughing) What would you have said if y

ou had conquered me?

Hannibal: 
Then, I w

ould have placed Hannibal, not only before Alexander 

and Pyrrhus, but before all other commanders. 

(History of Rome, XXXV. 14)

1.  W
ho is t

he army commander that Hannibal puts at the top of his lis
t? What do you 

know about him?

2. What do you think Scipio might have felt after Hannibal’s r
eply to his question, “A

nd 

who do you esteem the third?”

3. Livy adds that the answer showed typical Punic cleverness and that Scipio was 

fl attered. We could say that Hannibal, in
 his la

st answer, is 
really paying Scipio 

a compliment. Because it is
 not a direct compliment we might call it 

a veiled 

compliment. Can you explain what Hannibal might be saying in an indirect way?

4. This w
as not the fi rs

t tim
e that the two men had met.

� 
Review the texts you have on the Battle of Zama and read the circumstances under 

which they fi rst
 met.

 
� 

Imagine that you were present at the conversation. What might the two men have said 

to one another before the Battle of Zama? 

 
� 

Write a short conversation, set out in the same way as the above of what the two men 

might have said to one another.

Student Activity 

Sheet

�
Commanders at Zama

Mesopotamia Module 2

Lessons 1/2
(SRB page 22)

Student Activity Sheet

In the story of Leonard Woolley you heard 

how the great archaeologist discovered the 

beautiful Gold Wig of 

Mes-Kalam-Dug.You can read again the 

account of the fi nd on 

the front cover of The

Illustrated London News

for Saturday, December 

17, 1927. Your teacher 

will give you a copy. 

“In the coffi n  itself was a great 

wig of hammered and engraved 

gold.”

Also present was Katherine Woolley. She 

had recently married Leonard Woolley. She 

traveled out with him to 

Ur for the 1927 season. 

She was an important 

member of the team. As 

an accomplished artist 

she made a valuable 

contribution. For 

example, it was she who 

made the line drawings 

of the tools and weapons 

which were discovered.Letters

There are many different reasons for writing 

letters.
Some letters we write are personal letters 

and others non-personal.

Non-personal letters are often business 

letters. They need to be written in a formal 

style.

Personal letters may be written out of duty 

or for enjoyment. A duty letter, for example,  

could be a thank you letter for a gift. A 

personal letter could be a newsy letter to a 

friend.
Letters to friends

� are often like a written telephone 

conversation.� do not always have to be written in 

“correct” English. 
� can be chatty, newsy and fun to receive.

This is the kind of letter Katherine Woolley 

would have written to her friend in London. 

Activity� Review the part of the story Sir

Charles Leonard Woolley that 

describes the discovery of the 

Gold Wig.� Read the account found in the 

newspaper article sent to The

Illustrated London News by 

Leonard Woolley.
� Put yourself in the shoes of 

Katherine Woolley and imagine 

the events from her viewpoint. 

� Write a letter to your close 

friend Margaret, back in 

London, telling her of your 

experience on the day of the 

discovery.

�
The Gold Wig of Mes-Kalam-Dug

Primary source, as a topic, is dealt with in 
the lesson Historical Sources in the first Unit 
Early Humankind. Thus, students understand 
the meaning of working with a primary source 
from the outset. This topic is returned to, when 
appropriate, in other Units, for example, in 
Egypt, pages 22-23.

 Primary source texts are found throughout 
the units. In some cases they are given in some 
detail, as in Pliny the Younger’s account of the 
eruption of Vesuvius in 79 C.E., found in 
the Unit Rome Module 3. 

Primary Sources

The readability level is quite high and so the 
Lesson Guidelines suggest that teachers read the 
account to the students, and lead a discussion 
on unfamiliar words and phrases before students 
carry out the assignment.

In other cases the primary source is confined to 
quotations that illustrate a viewpoint. This occurs, 
for example, in the Unit Greece Module 2 (see 
below).

Where the authors felt that reading the text 
in its original state would be too demanding 
they have presented it in a form that helps the 
student to understand it.

Examples are: 
a) Livy’s account of a meeting between 

Scippio and Hannibal (see page on left), and 
b) Leonard Woolley’s archaeological reports 

in the London Illustrated News from 
digs along the Tigris and the 

Euphrates.
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Dramas are provided throughout. On some occasions they are written for the students to read or 
perform. On other occasions a Readers Theatre approach is encouraged and blackline masters are 
provided, formatted in a way that helps students to work with the Readers Theatre approach. A 
third approach is also provided where students are given guidelines to write their own drama.

Drama is used as: 
a) a means of transmitting information, and
b) a means of encouraging students to express and extend what they have learned, working on 

the information in an interactive way.

One of the main problems in education is to 
motivate students.When students feel involved 
they are also motivated. Drama encourages 
involvement and is a positive and enjoyable 
format. It is an effective approach and appeals 
to the student’s imagination.

Kush Module 2

Lesson 5 (SRB page 53)

Drama

Cast: 
Storyteller 

Candace Amanirenas

Prince Akinidad

General A
ska

General Calete

General Lossor

General Seges

Act 1: The Eve of th
e Battle

(The curtain ris
es on a sta

ge that 

is d
ark except fo

r one spotlig
ht th

at 

illu
minates th

e sto
ryteller. T

he sto
ryteller 

is d
raped in a plain white sheet.)

Storyteller

It is
 23 B.C.E. The Romans have 

withdrawn a large part o
f th

eir a
rmy 

from the fro
ntier garriso

n at A
swan. 

Candace Amanirenas, 

Queen of th
e Meroites, 

sees her chance 

to overthrow the 

Roman enemy. 

She gathers 

together a great 

army of 30,000 

men, and with 

her so
n at her 

side, m
arches 

on Aswan. By 

the tim
e they 

reach the city it i
s 

evening. They camp 

well a
way fro

m the 

city.

(Slowly the lig
hts c

ome up showing the 

inside of a tent. H
owever, th

is is
 no 

ordinary tent; it
s fu

rnishings are lavish. 

Inside, se
ated on a chair is

 Candace 

Amanirenas, Q
ueen of th

e Meroites. N
ext 

to her is
 her so

n, Akinidad. O
pposite

 

them, also seated, are the four M
eroitic 

generals.)

Candace Amanirenas 

(Rises fr
om her chair, a

 tall, s
trong woman 

with a powerful voice. She paces as sh
e 

speaks.)

I know we are tire
d but w

e have much to 

discuss. 
Before we talk about th

e battle, I 

want to
 make sure all is

 in order. G
eneral 

Aska please report.

(The queen returns to
 her chair a

nd the 

general ris
es, fa

ces his q
ueen and speaks 

with confi dence.)

General Aska 

As you know my queen, once we neared 

Aswan I s
ent out m

y best s
couts. A

s w
e 

expected they came across a
 Roman patrol 

and captured it w
ithout diffi c

ulty. 

The Romans have patrolled the outskirts 

of th
e city, without any serious problems, 

for nearly tw
o years, s

o the last th
ing 

they expected was an attack. W
e easily

 

outmaneuvered them and took them 

priso
ner.

Candace Amanirenas 

I am glad to hear th
e news. W

hen will t
he 

Romans expect th
eir p

atrol to
 return?

(Smiles encouragingly at her general.)

General Aska 

They will e
xpect th

e patrol to
 return by 

nightfall. W
hen it d

oesn’t, t
hey will n

ot 

be unduly concerned. They will w
ait u

ntil 

morning before they do anything. I d
o not 

expect th
em to take action until t

he sun is 

well in
to the sky; m

idmorning perhaps.

Candace Amanirenas 

Good, but w
e must m

ake the most o
f th

is 

opportunity. 

The Attack on Aswan by Joyce and David Mollet

Kush Module 2
Lesson 5 (SRB page 56)

Student Activity Sheet

�

Study the script and 

look for examples of 

these points.

Writing a Drama

� Your teacher will read to you the story Candace Amanirenas.

� You will need a group of students to take part in the fi rst act, The Attack on 

Aswan of the drama Candace Amanirenas.

� Follow the script carefully while the students read their parts.

� Repeat this activity with a second group of students.
1. Writing a drama is very different to 

most other kinds of writing. It must 

be possible to act out the situation you 

create on stage. For example, a full scale 

battle could not be organized on stage, 

whereas some soldiers gathered in a tent 

refl ecting on the previous day’s battle 

and discussing it, would be possible.

2. It is helpful if a little information is 

given about the characters when they 

fi rst appear.

3. It is important to include stage directions, so that the actors are told about their 

actions and movements, and sometimes how they should speak their lines.

4. Include some sound effects where appropriate.

5. Details of costumes to be worn are helpful.

6. Keep to the form of writing used for drama.  

The form includes: 

 * placing the names of the characters in front 

of the dialogue that they speak;

 * not using quotation marks for speech;

 * beginning a new line for each character’s 

dialogue;
 * putting brackets around anything that is not 

dialogue.

A play that covers the 

events of the story Candace

Amanirenas might well have 

the eve of the battle as the 

subject of the fi rst act. The 

following are suggested titles 

for the additional acts.
Act 2: The night after the 

battle.Act 3: Candace Amanirenas’ 

palace in Meroë (after a 

victorious return to the 

city).Act 4: The court of Emperor 

Augustus in Samos.

Act 5: The palace in Meroë 

(the queen receives the 

ambassadors that have 

returned from Samos).

� Work in 4 groups.

� Have each group write one act of the 

drama.� Have each group perform their act before 

the class with all group members taking 

part.

Write an act of the drama

These sample sheets illustrate 
two ways in which drama is utilized 

in the Resource Packs. One encourages and 
guides students to write their own drama, while 

the other uses drama to extend an understanding 
of Kush’s involvement with the might of the Roman 
Empire in the first century B.C.

Dramas

Program Components
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Rome Module 3

Lessons 4/5 (SRB page 64)

Student Activity Sheet

The garment that is 
unique to the Roman 

is th
e toga. 

In Rome’s e
arly history both men and 

women wore the toga. W
omen later began 

to wear a garment more resembling a 

modern dress, c
alled a sto

la. They 

wore this w
ith a separate shawl or 

cloak known as a palla.

The man’s to
ga was m

ore than 

merely a garment, it
 was th

e 

symbol or badge of a citizen of 

Rome.

The toga was th
e formal dress 

and a Roman citizen could not 

attend a public function unless 

dressed in his to
ga. However, it

 

cannot have been a comfortable 

garment to wear. It
 was m

ade 

of around 12 square feet of wool. T
his 

would have made it v
ery heavy. 

In summer it 
would have been a very warm 

garment to wear, and in winter it 
would not 

have kept out a chill w
ind because of th

e 

way it w
as draped.

The toga was an elegant garment to look at. 

However, it
 was not a practical garment. 

It w
as very costly so that a poor m

an 

could not afford one. It 
was also 

very restric
ting to wear and took a 

long tim
e to put on.

Research

1. This b
oy is w

earing a toga. It 

is d
ifferent fro

m the one his fa
ther 

wears. W
hat is 

the difference? 

2. Around his n
eck he wears a

 bulla. 

How much information can you fi nd 

about a bulla? 

3. W
hat would his y

ounger sis
ter wear?  

Mail O
rder Catalog

In the modern world we are quite used 

to purchasing fro
m a mail order catalog.  

Imagine that families liv
ing in the 

provinces of th
e Roman Empire were 

able to purchase their clothing fro
m 

Rome and have it s
ent out by mail. T

hey 

would need a catalog to choose their 

purchases.  W
hat would this h

ave looked 

like?

� In books on Ancient Rome fi nd out 

all you can about the clothing worn 

by the people of th
at tim

e. Any of 

these words lo
oked up in the index 

will g
ive you page references;

 
clothing, clothes, fa

shions,  
 

jewelry, sto
la, textiles, to

ga and tunic

� Write notes about the various 

garments, a
nd where there are 

illustrations, m
ake a drawing.  

� Use this in
formation to produce a 

small m
ail order catalog.

� Design an attractive cover fo
r your 

catalog. This sh
ould carry the name of 

your company and perhaps a sample of 

what you are offering for sa
le.

� Each item of clothing 

might include, 

a drawing, a 

description of 

color and fabric, 

sizes, p
rices, 

and any other 

information you 

think necessary.

� Present each page 

as attractively as 

possib
le. Borders 

and boxes w
ill 

help.

�
�

�

Clothing

Early Humankind Module 2

Lesson 5 (SRB page 50)

Student Information Sheet

Different needs and 

different raw materials

Homes of the Neolithic 

period were not all built 

in the same way and 

with the same materials. 

Just as today designs of 

houses differ in different 

parts of the world so it 

was in Neolithic times.  

Houses differed because 

the raw material that was readily available changed 

from one region to another. They also differed because 

the people’s needs differed according to the climatic 

conditions of the region.

Raw Materials: Mud

In river locations, mud 

was readily available and 

became a common raw 

material. The mud was 

sometimes plastered on to 

a framework of wood or 

reeds. It was then dried 

hard in the sun. 
On other occasions mud 

was shaped into bricks and 

allowed to bake hard in the 

sun. The bricks were then 

used to build the structure.

In Jarmo, Jericho and 

along the lower Nile, 

houses were made of tauf. This is a sun dried clay that 

has been mixed with straw and grass.

Raw Materials: Stone and Wood

Where stone was available house foundations were 

made from large piles of stones. If trees were readily 

available then wood was used in the construction of 

houses. Trees would be trimmed into logs or poles to 

build a structure. As time went on and skills improved, 

houses became larger with more than one room.

�
Research Suggestions

The post and lintel were 

fi rst developed by Neolithic 

builders. It is fundamental to 

house design and building.

1. What is a lintel?

2. How did it improve the 

design of homes?
See if you can fi nd other 

important principles of, or 

any other information on, 

Neolithic housing to include 

in your report. A Neolithic house under 

construction. It is similar to ones 

in Çatal Hüyük.

Houses

The Neolithic houses excavated in Khirokitia, Cyprus 

were circular. They were built on a limestone foundation. 

The walls were built of mud brick. The roof was a dome 

shape and made of plastered mud. There was a second 

level inside the dome ceiling. The design was quite 

different to the houses of Çatal Hüyük that were of the 

same period.

Sources1. The New Encyclopedia 

Britannica,
 

Volume 26, p.48 

 
(Ref: Prehistoric Peoples 

and Cultures, Houses)

 
Volume 28, p.454 (Ref: 

Building Techniques)

2. The New Grolier Student 

Encyclopedia, Volume 11, 

p.1308 (Ref: Houses)

Students are encouraged to carry out individual and group research to extend their knowledge 
of a topic. 

Some assignments provide a structure with detailed guidelines for carrying out research. In other 
assignments students are given more freedom to carry out personal research. 

This freedom allows each student to work to the extent of their ability, aptitude and interest.

In the assignment “Mail Order Catalog” 
students are given guidelines to assist in 
their research. Here the focus is placed 

on the skill of using an index when 
carrying out research.

Research

In this assignment on 
Neolithic houses, students 
are given references to sources 
for their research and specific questions to 
answer.
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The program provides a variety of 
assessment tools with which teachers may 
evaluate their students’ progress. 

A range of procedures is suggested in order 
to meet the need to monitor and assess the 
wide range of skills and concepts that are 
developed in the lessons; learning that  goes 
beyond simply the recalling of facts.

The core element of the monitoring 
procedure is the creation of an assessment 
portfolio for each student. Various components 
contribute to this portfolio.

1. Targeted Assignments
 In each module an assignment is targeted 

for monitoring and assessment purposes. A 
Teacher Guide for assessing the students’ work 
in this targeted assignment is found after the 
lesson notes for each module. 

 Assessment may take different approaches 
depending upon the nature of the assignment. 
For some assignments an assessment rubric 
is provided, for others, a list of the skills 
and knowledge a student will develop when 
completing the given tasks.

India Module 2

Monitoring and Assessm
ent

Lesson Guidelines

For M
odule 2 the SAS National Emblems (p

age 57-58) is 
identifi e

d for assessm
ent 

purposes. E
vidence of th

e following skills 
and knowledge should be looked for in

 the 

student’s c
ompleted assig

nment. T
he fi g

ures in
 parentheses re

fer to
 the Monitoring and 

Assessm
ent M

atrix.

(Suggested answers a
re found in the Lesson Guidelines.)

Assessm
ent Rubric for India’s N

ational Emblem

The stu
dent’s a

nswers:

• indicate his/h
er understa

nding of th
e term symbol; (3

a)

• refl ect his/h
er understa

nding of sy
mbolism

 in relation to the Lion Capital and 

the values of A
soka; th

at th
e Capital has been chosen because of th

e values it 

symbolizes; (1
a, 1b & 3d)

• clearly explain Indians’ f
eelings about Asoka’s re

ign; (1
b & 5d)

• include at least th
ree positiv

e features of A
soka’s re

ign. (1
a & 5d)

Assessm
ent Rubric for America’s N

ational Emblems

The group:

• answers a
ll g

iven questio
ns th

at re
fer to

 its 
assig

ned emblem/symbol; (5
a & 5d)

• carries out re
search effi ciently and successfu

lly; (4
)

• works in
 a cooperative way delegating tasks to

 all m
embers; (

2b)

• accepts c
ontributions fr

om all g
roup members. (

2b, 5g & 5h)

Assessm
ent Rubric for Students’ I

ndependent W
ork

The stu
dent:

• indicates in
 the answers th

at he/she has applied knowledge of sy
mbolism

 in the 

context of In
dia to the context of A

merican society; (1
b & 3d)

• clearly explains characteristi
cs of th

e American people that are symbolized by the 

national emblems; (6
)

• supports h
is/h

er observations w
ith reference to the national emblems; (6

)

• identifi e
s at least fo

ur th
ings or events th

at th
e American people feel connected 

with, and supports t
hese with evidence fro

m the national emblems; (6
)

• identifi e
s at least fo

ur id
eas or attitu

des th
at th

e American people feel connected 

with, and supports t
hese with evidence fro

m the national emblems. (6
)

The stu
dent’s i

llustra
tion:

• refl ects h
is/h

er understa
nding of a symbol and the idea of sy

mbolism
; (4

)

• conveys th
e idea of w

hat is 
of value to the stu

dent; (2
a & 4)

• is a
ttractively and im

aginatively presented. (2
a & 4)

Monitoring and Assessm
ent

India Module 2
Lesson 3 (SRB page 42)

Student Activity Sheet

India’s national 
emblem is the Lion 

Capital of Asoka. 

It comes from the 

top (capital) of a 

pillar that the famous 

emperor, Asoka, built.
Asoka erected the 

pillar in Sarnath. The 

capital of the pillar is 

a block of polished 

sandstone that he had sculpted with four 

lions, standing back to back. 

The lions stand on a pedestal decorated 

with animals, wheels (charkhas) and a 

lotus.

Today, the Lion Capital of Asoka is 

housed in the museum in New Delhi 

and is one of India’s most treasured 

possessions.The wheel (or charkha), found in the 

carving comes from ancient Indian art and 

stands for the law of dharma. It is found 

on the national fl ag of India. 

As a national emblem it symbolizes 

India’s spiritual fearlessness and diligence. 

It also symbolizes movement and progress.

From the vast expanse of Indian history, 

modern day Indians chose a work of 

art from the reign of Asoka to be their 

national symbol.

America’s National Emblems

America has many national symbols. Below you will fi nd 

some information on them and questions about each one.

1. What does India’s choice of national emblem tell us about how Indians feel about 

this period of their history?

2. What features of Asoka’s reign do you think the Indian people value and admire?

The United States 

Flag
The Flag symbolizes 

the government, the 

ideals, the land and 

the people of the 

United States.1. The Flag is known 

by three other names. What are these 

names?2.  What do the stars and stripes symbolize?

3.  The three colors of the fl ag each 

symbolize human qualities. The red 

symbolizes courage and hardiness. What 

do white and blue symbolize?

�
India’s National Emblem

Activity1. Divide into six groups.

2. Have each group select one symbol.

3. Carry out research to fi nd the answers 

to the questions.

4. See if you can fi nd any other 

information on your symbol.

5. Report to the class on your chosen 

symbol.
The Bald Eagle

The Bald Eagle 
was adopted as 

the national bird 

on June 20, 1782. 

What does it 
symbolize?

Program Components

Assessment 

In India Module 2 Lesson 3, national emblems are the subject of 
the assignment targeted for assessment. Students work with the national 
emblem of India and the national emblems of America. Teachers are given an 
assessment rubric that they apply to the student’s completed assignment.
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2. Assessment Rubric
 A rubric is provided to guide teachers to what 

they should look for in the student’s completed 
work. The rubric clearly sets out what would 
be included in a proficient piece of student 
work. 

 Using the rubric, teachers not only monitor the 
recall of facts, but also the understanding of 
concepts and evidence of a variety of skills. 
They are also able to use it to grade the 
assignment.

3.  Assessment Matrix
 A matrix is supplied that can be used for 

each student. It is designed for recording 
the student’s development in a variety of 
skills and can be used in conjunction 
with the Monitoring and Assessment 
pages found in each module.

4. Review Exercises
 There are review exercises 

throughout the modules. They 
come in a variety of formats and 
many are included as blackline 
masters so that each student 
may have a copy on which to 
record answers.

The exercises are
included as:
a) a means of regularly 

reviewing the topics 
studied;

b) an enjoyable and 
interesting way 
of reviewing 
material;

c) a contribution 
towards 
assessment.

Israelites Module 1

Lessons 3/4

Blackline Master

Milestones in the History of the Israelites

5. Guided Reading
 The stories are accompanied by Guided 

Reading. 

 The assignments in Guided Reading contain 
questions that not only require the recall 
of facts but also require students to relate 
concepts, to think critically and apply a 
variety of skills to the content of the lesson. 

 Suggested answers to the questions are 
supplied in the teachers’ Lesson Guidelines 
and the student’s answers can be used for 
assessment in the student’s portfolio.
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Integrated Studies

Methodology

The following words 
are used in this 

assignment:
smelting   ore   

alloy
Look them up in 
your dictionary 

before you begin.

� In the story Mara, Citizen of Ur, you 
heard how the Sumerians used copper 
to make jewelry and statues. 

� The wealthy even had kitchen utensils 
made of copper. 

� Later when bronze was discovered, it 
was used to fashion vases, swords and 
axes.

� The people of this time had a great 
deal of knowledge about the chemistry 
of metals, especially copper, tin and 
bronze.

� A metalsmith became an important 
craftsperson in Sumer and was very 
skillful.

� At fi rst the metal workers made 
bronze by smelting copper ore and tin 
ore together.

The metal workers used three different 
methods for casting copper or bronze.

� Flat open molds
� Three dimensional closed molds
� The lost-wax method

Liquid tin Liquid copper 

Bronze of a purer quality

Tin ore smelted Copper ore smelted 

The craftsperson would make a core of clay. This would be the 
rough shape and size of the fi nished object. This core was given a 
thick covering of wax. 

The wax would then be worked on, so that the wax fi gure would be 
an exact replica of the fi nished object. A thick coating of clay was 
then poured over the wax, leaving holes at the top and bottom. 

Wire was sometimes used to make sure that the inner core of clay 
and the outer clay did not move out of their relative positions. 
When the clay was dry the arrangement was baked so that the clay 
hardened, and the wax melted and ran away. 

Molten metal was then poured into the space left by the wax. When 
the metal hardened, the inner and outer clay was chipped away 
leaving the metal object.

Copper, Tin and Bronze

Student Information Sheet

Later Development:

Bronze - an alloy of copper and tin 
Harder than pure copper and easier 

to work with

 Smelted. 

Copper ore from 
Asia Minor

Tin ore from 
the Caucasus 

mountains

Mesopotamia Module 1
Lessons 4/5 (SRB page 12)

The Lost-Wax Method

A bronze head 
believed to be of 
Sargon of Akkad 
(AHK ahd) 
2334-2279 B.C.E.

�

�

�

� �

Science is integrated into the history-social studies 
curriculum when students learn about copper, tin and bronze 
in Mesopotamian society, and compare the different ways of 

metal casting in Mesopotamia and Ancient China.

Students integrate mathematics in their study of 
Mesopotamia, Ancient Egypt and Ancient China. In 
the Unit on China they explore the development of 

calculating, and the abacus as a tool for calculating.

Integration occurs naturally in many 
topics in history-social studies. 

The study of these topics is enhanced 
by including creative work, drama, 
poetry, music and fine art. 

However, on many occasions a deeper 
understanding of a topic can only be 
obtained by including other disciplines 
such as mathematics, biology, physics, 
and chemistry.

When teaching history/social studies, the 
picture we attempt to convey to students should 
be as complete as possible. 

For example, a study of any ancient 
civilization should include an examination of 
different aspects of that society. A complete 
picture comes from studying the economics, 
geography, art, culture, science, mathematics and 
religion of that civilization. 

To achieve a complete study we need to 
draw upon skills and knowledge from other 
disciplines and subject areas besides history-
social studies, and the Resource Packs are 
designed on this basis.

Methodology

����������������

��������������� ����������������������������
�����������������

��������������������
�������������������������

������ ���������� �����������
�� ��������������������������������������������

��������
�� �������������������������������������������

������������������������������������
�� ����������������������������������������������

������
�� �����������������������������������������������������
�� �����������������������������������������������������
�� ��������������������������������������������������������������������������������������

�������
���������������������������������������������

�

��� ��������� ������� ��� ��� �������� ��������� ������ ��� ��� ��������� ������� ��� ����������� ����
������ ��� ���� �������� ��������� ��� ���� ������

������ �������������
�� ���������������������� ���������� ���� �������������� ���� ������ �������� ��� ��
�� �������������� ������������������ ���� ������� ���������� ������������������ ��� ����

������ �������� ��� ������������
�� ���������������������� ���������� ���� �������������� ���������� �������� ��� ��
�� �������������� ������������������ ���� ������� ��������� ������������������ ��� ����

������ ����������� ��������� �������� ��� ������������
�� ���� ������ ������ ��� ������ �������

� �

��������������
�����������

����������� ���������
���� ������� ���� �������� �������� ����� �����
�����

��������������������������� �����
���������� ���� ������ ������ ��������������
�������� ���������� ���� ������ ������ ������� ���
����� ���� ����� ����� �����

����������� �������
���� ������ ���� �������� �������� ����� ����� �����

��������� ����� ���������� ���� ������ ������
������
��������������� ���������� ���� ������ ������
������� �������� ���� ����� ����� �����



 Copyright © W.E.R. 1999 17 

  The Ancient Civilizations

Kush Module 2

Lesson 4 (SRB page 46)

Student In
formation Sheet

Saqia
The saqia is 

a 

water w
heel driven 

by oxen. The 

wheel its
elf lo

oks 

like this.

It is
 a wooden 

wheel and around 

the wheel th
ere 

is a
 rope. On the 

rope, th
ere are a 

large number of 

earthenware pots. 

These are tied at re
gular in

tervals. 

The pots a
re specially designed, with a large 

knob at th
e base, and a rim

 around the top. 

These two features allow the pots to
 be tied 

securely to the rope.

The rope passes over th
e wheel and down into 

the well o
r riv

er. T
he pots a

re carrie
d up fro

m 

the well b
y the action of th

e wheel over w
hich 

the rope is 
draped. The wheel is 

supported so 

that th
e pots p

ass t
hrough the water. 

The wheel tu
rns bringing the pots u

p to a 

higher le
vel. H

ere they empty their w
ater in

to 

a container th
at carrie

s it 
away to be used for 

irrig
ation.

The turning wheel carrie
s th

e empty pots 

back down to the lower le
vel to

 be fi ll
ed once 

more.

New Settlements

The saqia was able to provide more water fo
r 

irrig
ation than the shaduf. T

his n
ew device 

brought water to
 land that, p

reviously, people 

were unable to cultivate. 

As a result, p
eople of th

e Meroitic culture 

were able to settle in areas north of M
eroë. 

They spread into areas th
at had previously 

been uninhabited. 

Irrigation Before the Saqia

The saqia arriv
ed in Kush in the fi rs

t 

century C.E. Before that tim
e the people 

had used a shaduf (s
hah doof) to

 irri
gate 

their la
nd. 

With the aid of th
e shaduf they were able 

to raise water fro
m one level to

 another.

The shaduf w
as m

ade of a large, str
ong 

pole. It 
had a bucket at one end and a 

heavy weight at th
e other. 

The pole was su
pported on a vertical 

stru
cture. It 

was fi x
ed in such a way that it 

could sw
ing around.

It w
as operated by one man who would 

swing the pole around until t
he bucket 

could be dipped into the water th
at lay at a 

lower le
vel. 

When the bucket was fu
ll, t

he weight at 

the other end of th
e pole helped the man to 

raise the bucket and sw
ing it a

round. The 

water could then be emptied at a higher 

level.

The Saqia

The saqia was fi r
st u

sed in Mesopotamia. 

Sometime in the fi rs
t century C.E. it 

was 

introduced into Kush. It 
is s

till 
used today 

in parts o
f Sudan.

Methodology

Students with limited English and those who might find the 
text challenging can be helped through visual learning strategies. 

Simple illustrations such as these provide access to understanding the 
development of water retrieval in the Nile societies. The above illustration also 

provides the opportunity to understand the nature of a cross section diagram.

However, the program also challenges the more 
able students who need to be stretched in their 
learning.

There are many features of the program that 
make it a satisfactory program for all students. 
These features include:
● visual learning strategies;
● storytelling;
● structured assignments;
● cooperative learning;
● sequencing.

A Program for All Students
Wide-horizon Education Resource Packs 

are already extensively used in schools in 
California, Australia and New Zealand. 

The wide variety of material offered in 
each Unit and the teaching methodology on 
which the program is based, has resulted in 
successful outcomes with students of a wide 
range of abilities (See Appendix: - Letters of 
Recommendation).

The authors have designed a program that 
is accessible for all students. These include 
students who are challenged in their reading 
proficiency and in their grasp of concepts. 

Student Activity Sheet

Kush Module 2

Lesson 4 (SRB page 47)
How Does the Saqia Operate?

Oxen pull a wheel around that is supported 

horizontally. This wheel has cogs. These 

link with the cogs of a second wheel that 

is supported vertically. The fi rst wheel 

turns the second wheel.

An axle links the second wheel to a third 

wheel, so that when the second wheel 

turns, so does the third. It is this third 

wheel that carries the pots up from the 

well and back down again in a continuous 

loop.

Advantages of the Saqia

The saqia could bring water up from a 

greater depth than the old shaduf. By 

simply extending the rope to create a larger 

loop, the pots could be taken down to a 

greater depth.The oxen driven water wheel was far more 

powerful than a man operated shaduf. This 

meant that more water could be lifted.

Choose either Activity 1 or Activity 2

Activity 11) Your teacher will give you a copy of 

a blackline master that has an outline 

drawing of a saqia.

2) Review the explanation of how the 

saqia operates.

3) Label the drawing with clear and 

neatly written labels.

4) Make sure that your labeling would 

allow someone to understand the 

operation from the labeled drawing 

alone.
Activity 21) The saqia was used in Egypt before it 

was used in Kush. 

Magnifi ed view of 

how the cogs of the 

horizontal wheel 

turn the cogs of the 

vertical wheel.

A cross section of a saqia

2) Imagine that you are a Kushite traveler in 

Egypt.3) You have recently stayed on a farm 

where the saqia was used for irrigation.

4) Write a letter to your family back home.

5) Describe to them a saqia.

6) Explain to them how it operates. 

7) Include small drawings throughout your 

letter to help them understand your 

explanation.Activity 31) What were the benefi ts gained from the 

introduction of the saqia?

2) Make a list of the immediate benefi ts.

3) Create a second list of longer term 

benefi ts.

�

Saqia

�
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Storytelling
One of the characteristics of the program 

is the importance placed on storytelling. 
Presentation of new material through the 
medium of a story allows students to hear 
unfamiliar words in context. It gives them 
knowledge of the vocabularly, syntax and 
story content before embarking on independent 
reading. Reading independently is made easier 
by this preparation.

A number of students have difficulty in 
decoding. Listening to a story gives these 
students opportunities to concentrate on 
absorbing new information, applying their 
imagination to the subject, and interacting with 
the text unhindered by the task of decoding. 

Greece Module 2

Lesson 1 (SRB page 19)

Story

Parrhasius and Helena by Joyce and David Mollet

Parrhasius (p
ahr H

AY see uhs) w
as th

irty
-

two when he took a wife. The marria
ge 

was arranged with a family he had known 

for m
any years. 

The head of th
is fa

mily, Zeno 

(ZEHN oh), a
pproached him and 

said,

“My dear fr
iend, my daughter 

Helena would make you a good 

and capable wife. Shall y
ou and 

I get to
gether and come to an 

arrangement? I d
o not th

ink she 

will d
isappoint you.”

Parrhasius had known Helena 

(hehl AY nuh) si
nce she was a 

child but had not se
en her fo

r 

some years. 

However, h
is s

iste
rs t

old him that H
elena, 

at fi f
teen, was very beautifu

l and that her 

family had become ric
h. 

The wedding arrangements w
ere 

made. The ceremony duly took 

place, and as w
as th

e custom 

a dowry was paid. In
 Helena’s 

case the amount was a great 

deal of m
oney.

The night of th
e wedding, as 

he led his w
ife to her new 

home, Parrhasius w
as extremely 

pleased.

Friends and family followed in a 

processio
n to wish them well a

nd 

Parrhasius boasted to his f
riend Ariste

des,

“Not only have I g
ained a beautiful and 

pleasant wife but I 
now have the money 

to expand my business.”

Some tim
e later H

elena came to her 

husband with news th
at sh

e knew would 

make him very happy. 

“My dear husband,” she announced. 

“We are going to be blessed with 

a child.” Parrhasius w
as delighted 

to hear th
e news. E

very Athenian 

father w
anted a son. 

Later, H
elena gave birth

 to a 

beautifu
l baby girl. 

Parrhasius, ju
st 

like any other A
thenian father, 

would have preferred a boy but he 

was not unduly upset. 

There was st
ill a

mple tim
e for 

Helena to give birth
 to the son 

that th
ey both wanted. He was 

pleased when he saw how delighted 

his w
ife was w

ith the baby. 

As he later confi ded to his g
ood frie

nd 

Ariste
des,

“Helena has proved to be a good 

choice of bride. She manages m
y 

home well. S
he is 

courteous, y
et 

manages th
e sla

ves w
ell.” 

“I know when I r
eturn home there 

will b
e good food on the table. The 

new baby may not be a boy, b
ut 

she has brought a great deal of 

happiness t
o our home.”

All w
as w

ell fo
r Parrhasius.

A litt
le later H

elena again bore a child. 

Parrhasius lo
oked forward to the birth

 of a 

son, yet once more Helena gave birth
 to a 

littl
e baby girl. 

This ti
me Parrhasius could not hide his 

disappointment. N
ot only did he not have 

Parrhasius

Helena

(SRB page 19)

Greece Module 2

Lesson 1 (SRB page 21)

Story

(SRB page 21)

Instead of visiting Helena’s family to negotiate 

some means of repayment he said nothing. He 

hoped that all would come right in the end.

Trading had not been going too well 

that year. Parrhasius worried about 

taking such a large sum of money out 

of the business. He was also thinking ahead to the time 

when he would have to provide two 

dowries.

Parrhasius made a second error. Instead 

of visiting Helena’s family to negotiate 

some means of repayment, he said 

nothing. He hoped that all would come 

right in the end. Naturally, Helena’s family felt hurt 

and wronged. Zeno and Hippias talked 

over the matter. They decided to bring 

Parrhasius to trial. 
They knew there was 

nothing they could 

do about the divorce. 

They knew they 

couldn’t get the 

children back, unless 

Parrhasius wished it. 
They could, however, 

force him to return 

the dowry. They 

knew that the 
law was on their side. 

Parrhasius should have 

returned it to the family when Helena 

returned.
So it was that Parrhasius was brought 

to trial. 

From that time onwards the marriage was 

never the same. Helena lost the joy with 

which she had fi lled the home. Parrhasius 

came home later and less frequently. 

They rarely had contact with each other. 

Soon after, Parrhasius made the decision to 

divorce his wife. 

Divorces could occur very quickly 

and Parrhasius made the necessary 

arrangements.Parrhasius invited his close friend Aristedes 

and Helena’s brother, Hippias (hih PEE 

uhs), to come to the house. When all 

were present Parrhasius read out a formal 

statement of divorce. 
He then asked Helena to accompany her 

brother and leave the house. The children, 

as was the custom, stayed 

with Parrhasius. Parrhasius had already 

made the decision to 

take a new wife who 

might bear him sons. 

He felt that he had 

no alternative but to 

divorce Helena. All this was carried 

out in a correct way 

according to the law. 

However, Parrhasius 

made two mistakes. 
He did not return the dowry to Helena’s 

father. Parrhasius had his reasons. Hippias

Zeno

Storytelling also enables teachers to use their 
voice, gestures and facial expressions to help their 
students understand meaning, and also to maintain 
interest and involvment.

The authors have also been very aware of 
keeping the readability level of the text within the 
ability range of middle grade students. 

The readability level of every story is recorded 
in the Teacher Guide thus providing valuable 
assistance to the teacher.

This story sets the scene for a simulation of 
an Athenian court of law. The scenario outlined 

in the story conveys a wealth of information about Greek 
society and a typical dispute that might be dealt with under the 

law. Students are introduced to specialised vocabularly in context, and, 
while listening to the story, can reconstruct the events quite effortlessly in their 
imagination, thus absorbing a large amount of information.
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Greece Module 2

Lesson 1 (SRB page 23)

(SRB page 23)

Student Activity Sheet

Subject areas
a) Position of women (see above)

b) The law in Athens 

c) Marriage customs

d) Marriage contract 

e) Protection of children

f) Responsibilities of a wife 

g) Status of female babies

h) The role of the dowry

5. Understanding prefi xes

The prefi x “re” is found in these 

quotations from the story.

“when I return home”

“return the dowry”

“some means of repayment”

Can you suggest a meaning for the 

prefi x?

6. Selecting a stated concept.

What was the reason for bringing 

Parrhasius to trial?
Divorcing his wife Helena.

Failing to return the dowry.

Abandoning his third child.

Taking a second wife.
7. Identifying stated cause and effect.

a) Why did Parrhasius divorce Helena?

b) By failing to return the dowry 

Parrhasius caused Helena’s family to 

.................c) Helena became very unhappy after 

the birth of her third child because 

...........

8. Generalizing from given story content

� The story Parrhasius and Helena touches on 

a wide range of subjects relating to Athenian 

society. 
� In the box below is a list of the subject 

areas.� Review the story and fi nd one example that 

tells you something about each subject area. 

� Then make a general statement about 

Athenian society that is supported by the 

example.
� The fi rst has been done for you.

 a) Subject area
 

Position of women
 

Story example

 
Helena’s marriage was an arrangement made 

between her father and her future husband.

 
General statement

 
Important decisions regarding a woman were 

made on her behalf by the male members of 

her family.� Use this pattern when you write about the other 

subject areas.

Assignments
The way in which assignments are 

presented to students enables them to 
complete the tasks with the minimum of 
teacher involvement. Every assignment is 
broken down into smaller subtasks and 
explained, step by step. The student is not 
simply asked to complete a task but guided 
through the stages to the completion of a 
task. Often, a sample answer is provided 
so that students have a model.

Cooperative Learning
Many of the assignments involve a 

degree of cooperative learning. Pairs or 
groups of students share a task so that 
each can bring to the assignment their 
particular strength. It also provides them 
with support in developing their weaker 
skills. 

The organization of the assignments are 
structured so that students are clear about their 
roles and their responsibilities within the group, 
and the expected outcomes.

Sequencing
The sequencing of tasks within the 

assignments benefits all students. In particular, 
the Guided Reading begins with less demanding 
tasks, usually requiring literal recall of the 
text. It then builds upon this, making each 
consecutive task a little more demanding. 

The final task(s) require students to employ 
higher order reading skills and call upon their 
critical thinking skills. On occasions, students 
are asked to go beyond the text and are guided 
to further research in order to extend their 

knowledge and understanding.

Methodology

Greece Module 2

Lesson 1 (SRB page 22)

Student A
ctivity Sheet

�

1. Identify
ing synonyms and antonyms

Parrhasius w
as able to expand his b

usiness.

Select words fr
om the following that have 

the same or almost th
e same meaning as 

expand:

increase 
support 

develop 

exchange 
enlarge

Select words fr
om the following that m

ean 

the opposite
 of expand.

contract 
remove decrease 

upset

2. Choosing the appropriate use of a 

word with many meanings

“an abandoned child”

There are various m
eanings of th

e word 

abandoned. W
hich one is 

appropriate for 

this s
tory?

To give up with the intention of never 

again claiming a rig
ht

To withdraw fro
m, often in the face of 

danger

To withdraw protection, su
pport o

r help 

from

To give oneself o
ver to

 a feeling or 

emotion

To cease fro
m using or practicing

 

3. Defi ning the word from context

These are sta
tements r

elating to dowry. 

Which are correct and which are incorrect 

in the context of th
is s

tory?

The dowry was paid by the bride’s fa
mily.

The dowry was m
oney earned by the 

husband.

The dowry was paid to the husband of th
e 

bride.

The dowry was paid when a marria
ge took 

place.

The dowry was to
 be spent in

 a way 

chosen by the bride.

The dowry was a large sum of m
oney.

This a
ssig

nment accompanies th
e sto

ry Parrhasius and Helena.

Guided Reading 

(SRB page 22)

4. Determining the sequence of events

a) What was th
e fi rst th

ing to go wrong in the marria
ge 

of Parrhasius and Helena?

b) Place these sta
tements in

 the correct order.

 
Parrhasius divorced his w

ife Helena.

 
Parrhasius and Helena had a very happy marria

ge.

 
Parrhasius w

as disappointed when Helena gave birth
 

to a second girl.

 
Parrhasius re

jected his th
ird child.

 
Parrhasius se

nt H
elena back to her fa

mily but kept 

her dowry.

 
Helena’s fi 

rst 
child was a girl.

This Guided 
Reading 
illustrates the 
sequence of tasks. 
The first questions 
are concerned with 
the literal recall of 
the text. Gradually 
the tasks become more 
challenging and the later 
ones require students to apply 
their critical thinking skills.
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Israelites Module 2

Lesson 5 (SRB page 56)

Student Activity Sheet

glossary
(plural-glossaries)

A list of diffi cult or 

specialized words, 

together with their 

defi nitions. The list 

is often placed at 

the back of a book.

alphabetical
Arranged in the 

customary order 

of the letters of a 

language. In English, 

words beginning 

with “a” would 

come fi rst and those 

beginning with “z” 

would be last. 

�

Key Words and Important People

Create a Biographical Dictionary

1. Work together as a class to create a biographical 

dictionary for the Ancient Israelites.

2. The following are the names of important people 

that have been introduced in your study of the 

Ancient Israelites; select one name.

3. Check with your teacher that you each have a 

different name.

4. Using the index look up the page references for 

each name.
5. Review the information on each person.

6. Summarize the information into one or two sentences.

7. Introduce the person to the rest of the class before adding it to 

the class biographical dictionary.

8. Remember to place the name in its correct alphabetical order.

Joseph (son of Jacob) 
Terah 

Abraham 
Sarah 

Antiochus Epiphanes 
Isaac 

Jacob               Herod

Joseph (father of Jesus) 
Moses 

Joshua 
Samuel

King Darius III 

King Saul 
Mattathias 

Ezra 

Alexander the Great 

Jesus 

Rehoboam 
Deborah

Judah Maccabee 

Esther 
Mordecai

Haman

Pontius Pilate 

Cyrus 
Ahasuerus       Mary

King Solomon 

King David 

index(plural-indexes 
or indices)

A list of names, 

places, and subjects 

found in a book. 

The list is arranged 

in alphabetical order 

and gives the page or 

pages on which each 

item is mentioned.
biographical
dictionary

An alphabetical list 

of important people, 

together with a brief 

outline of the facts 

or events in the 
person’s life.

Create a Glossary

1. Work together as a class to create a 

glossary for the Ancient Israelites.

2. The following are key words that you have 

come across in your study of the Ancient 

Israelites; select one word.

3. Check with your teacher that you each have 

a different word.

4. Using the index, look up the page references for your word.

5. Review the information and write a defi nition for your word.

6. Explain the word to the rest of the class before adding it to the 

class glossary.

7. Remember to place the word in its correct alphabetical order.

cross section 
ziggurat 

covenant 
nomads

polytheism 
monotheism 

patriarchs 
spirituals

Exodus 

Passover 

symbolism 
Seder 

matzo 

Prophets 

cubit 

Diaspora

golden age 
mezuzah 

menorah 
synagogue

tefi llin 

messiah 

parables 
tallit

Sadducees 
Sanhedrin 

guerrilla warfare

Student Activity Sheet

1. Act in
 a responsible way not only when there is 

someone of authority over you but 

also when you are fre
e to make choices.

2. Look for th
e positiv

e aspects o
f another person and not th

e negative, or lo
ok for th

e 

good in people.

3. Recognize that a country is 
governed far better by a 

just a
nd caring government th

an by force.

4. Be sure you can carry out a task before you sta
rt 

speaking of it 
or m

aking promises re
garding it.

5. If y
ou are not re

liable and tru
stworthy then you are 

of lit
tle use to other people.

6. Try and carry out good deeds ra
ther th

an talk about 

them (actions sp
eak louder th

an words).

7. Honor and respect your parents.

8. Treat other people in the way that you would lik
e to be tre

ated.

Confucius’ T
eachings

Chairperson: 
helps keep order w

ithin the group, m
aking sure that each member has 

space and tim
e to speak, and contribute to the discussio

n.

Secretary: 
makes notes of th

e results o
f th

e discussio
n so that group members 

can refer to
 them when necessary.

Treasurer: 
keeps th

e selection of sa
yings, d

eciding which ones to
 discuss a

nd 

allocating them to the group members w
hen it i

s tim
e to carry out 

the writin
g assig

nment.

Timekeeper: 
makes su

re that th
e group completes th

e task within the allocated 

time, dividing the tim
e between discussio

n and the writin
g task.

Roles

Two great m
en lived in the 6th century 

B.C.E. They were Confucius and Lao Tzu. 

Both founded systems of belief th
at sti

ll 

infl uence people today, both in 

China and the rest o
f th

e 

world.

1. In the SIS Confucius

you will fi 
nd a 

brief overview of 

the life
 and work 

of Confucius. 

The information 

is ta
ken fro

m the 

Encyclopedia Americana, and the 

Encyclopedia Brita
nnica.

�

Lao Tzu

2. Your teacher will g
ive you a copy of a 

blackline master with an outline for Lao 

Tzu. 3. Look up the entries “Lao 

Tzu” and “Taoism
” in either 

the Encyclopedia Americana

or the Encyclopedia Brita
nnica

or any other encyclopedia you 

have access to
.

4. Using the information you 

fi nd, fi ll
 in the outline for 

Lao Tzu. See if y
ou can fi nd 

another ill
ustra

tion for Lao 

Tzu, and create a drawing to illu
stra

te 

your overview.

China Module 1

Lesson 5 (SRB page 34)

Cooperative Learning
Where appropriate, activities are organized to be completed in pairs or in small groups. In 

this way the students can benefit from the advantages of working cooperatively. The advantages 
of learning in this way are many, but perhaps the main one is the opportunity to develop the 
skills of social participation.

In some of the activities designed for 
cooperative learning, the roles of the various 
participants are defined, so that students are 
able to learn the organizational strategies for 
this type of structured learning. 

Other activities define the tasks to 
be completed by each participating 
member. In other words, sometimes 
the emphasis is on process, and at 
other times on content.

This sample shows the change of emphasis away 
from the roles and onto the tasks assigned to each 

group member. On completion of their study of the 
Israelites, the class works cooperatively to 

create a glossary and biographical 
dictionary.

This Activity Sheet is one of a set of three 
to be used in an activity based on the teaching 

of Confucius. One of the tasks is to guide the students 
into the practical aspects of working cooperatively. With this in 

mind the role of each member of the group is defined.
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Throughout the program students are 
given the opportunity to compare and 
contrast the different ancient civilizations. 

They are encouraged to recognize 
cross-cultural ideas, traditions, skills and 
patterns of behavior, and from working 
with particular themes they build links 
between the different cultures; examples 
follow. 

Mesopotamia and Egypt
The script and writing materials of 

Mesopotamia and Egypt are compared in 
Egypt Module 3 Lesson 3.

Comparing Rulers
The decisions, and relationships with 

the priesthood, of two rulers, Arkamani 
in Kush and Akhenaten in Egypt, are 
compared in Kush Module 2 Lesson 4.

In India a comparison is made between 
Asoka’s and Esarhaddon’s (Assyria) 
reaction to involvement in war.

A lesson such as “A Moment Time” from 
India Module 1 Lesson 2 guides students 
to recognize that the civilizations they are studying 
independently have common features and common paths 
of development. Lessons such as this help students to create links 
between the various ancient civilizations.

Burial Practices
The theme of burial practices is one 

that is developed throughout the Units. 
In China students compare the terracotta 
soldiers of a Qin Dynasty tomb with the 
carved Nubian soldiers of an Egyptian 
New Kingdom tomb. 

In Kush the burial practices of Kush 
and Mesopotamia, and Kush and Egypt 
are compared.

India Module 1
Lesson 2 (SRB page 6)

Student Information Sheet

A Moment in Time

In China,the Lungshan 
culture thrived 

along the Huang 

He river and the 

people lived in 
cities protected 

by high walls.

In Mesopotamia, the empire of Sargon of Akkad had collapsed and 

the city of Ur had become powerful with Kings of Ur ruling Sumer. 

About this time Abraham left the city of Ur leading the Ancient 

Israelites to Canaan.In Kush, a thriving culture known as the 

Kerma culture prospered along the Upper 

Nile. These were ancestors of the Kushites 

who conquered Egypt and ruled during 

Egypt’s 25th dynasty.

In Egypt,pharaohs ruled 
a civilization 

located along the 

River Nile. They 

built pyramids 
and temples of 

stone. The First 

Intermediate
Period had come 

to an end and the 

Middle Kingdom 

was becoming 
established.

In Greece, there was a fl ourishing 

Minoan civilization on the island of 

Crete. They 
dominatedthe Aegean 

with a large 
fl eet of ships. 

On mainland 
Greece a similar society 

known as the 
Mycenaean was 

becoming established. 

The Mycenaeans would eventually 

invade Crete and defeat the Minoans.

A Moment in Time

The time is 2000 B.C.E. In the Indus Valley there was a prosperous and thriving culture. 

The peoples of this culture lived in cities. They had a written script and there were many 

skilled craftspeople.
There was a strong government and goods were traded between cities and with other 

countries.However, from our study of ancient civilizations, we know that this was not the only 

civilization prospering at this time.

Methodology

Linking the Units
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Program Review for 

California Public Schools

The Wide-horizon Education Resources (W.E.R.) program for teaching the 
Ancient Civilizations in middle grades, is a comprehensive program offering 
teachers a creative, imaginative, literature based approach to history-social 
studies.

It has many features that make it attractive to both students and teachers.

● The program is offered in modular format. This allows teachers to be selective 
in the modules they decide to use. Teachers are also able to work either 
sequentially or selectively through the program.

● Stories form an integral part of the teaching methodology and the authors 
work closely to the premise that history is a story well-told.

● Great care has been taken with the readability level of the text making it easily 
accessible to middle grade students.

● Assignments are very varied in their degree of difficulty and in the nature 
of the work involved, making them suitable for students of a wide range of 
aptitudes, abilities, temperaments and with a variety of learning styles.

● Drama and Readers Theatre are used as tools of instruction making the 
teaching and learning process both enjoyable and effective.

● Staff development, including induction courses and workshops, is conducted 
by the coauthors, Dr. David Mollet and Joyce Mollet. Both presenters have 
long experience as classroom teachers and as teacher educators.
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The California Framework

The W.E.R. program is based on the California Framework. The program 
clearly reflects the Distinguishing Characteristics outlined in the Framework and 
also meets the needs of the Goals and Curriculum Strands.

Evidence of this may be found in the monitoring and assessment strategies used 
in the program.

For example, lessons in every module of each Unit have an assessment rubric 
designed to be used with a student’s completed assignment. The rubric guides 
teachers to what they can expect in a proficient answer to a particular assignment. 
However, the rubric also contains references to an assessment matrix. 

The matrix lists the goals of the California Framework in terms of Knowledge 
and Cultural Understanding, Skills Attainment and Social Participation, and 
Democratic Understanding and Civic Values. Using the references in the rubric as 
a guide, the matrix is used to record how aspects of the student’s assignment help 
to develop these goals and also to record individual student’s progress in all these 
areas.

In this way the program is directly linked to the requirements of the California 
Framework.

In order to illustrate the process the assessment rubrics for the modules in the 
Unit Egypt have been included (Appendix 1, pages 30-33). A sample lesson taken 
from Egypt is also included (Appendix 1, pages 25-30) in order to illustrate the 
connections between the lesson and the rubric, the rubric and the matrix, and the 
matrix and the California Framework.

California 
Framework

Assessment 
Rubric

Lessons and 
Assignments

Matrix
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Content and Skill Standards

The W.E.R. program more than adequately meets various state and school districts 
criteria for teaching academic content and developing basic skills.

For example, the way in which the W.E.R. program meets the needs of the Academic 
Knowledge and Skill Standards of the largest school district in Georgia (Gwinnett 
County Public Schools - GCPS) is found in Appendix 2. 

An example of this (relating to the W.E.R. Unit Egypt) may be found on pages 35-
38. Each table explains how the program meets the needs of GCPS in relation to the 
Academic Knowledge and Skill Standards in each module.

To indicate how a skill or content area is taught, one example from each module of 
Ancient Egypt is given, it would be possible to identify many more.

It would be the authors’ intent to supply similar tables for all the civilizations offered 
in the program to any school district that adopted the program.

Each of the 27 modules would then have an attached table recording how the district’s 
skills and content requirements are developed in that module.

The History/Social Science Content Standards of the 
California Academic Standards Commission

At the time of writing the State of California Academic Standards Commission has 
released the second draft of the Content Standards Grades K-12.

Grade 6 World History and Geography: Ancient Civilizations of the Content 
Standards covers Early Humankind (6.1), Mesopotamia, Egypt and Kush (6.2), Ancient 
Hebrews (6.3), Ancient Greece (6.4), India (6.5), China (6.6) and Rome (6.7).

The nine Units of the W.E.R. program comprehensively cover the seven sections 
of the academic standards for grade 6, and provide material for teaching all the 
subsections of these seven sections (further details on request).

Further, the members of the commission add the following note, “It is the intent of 
the commission that students will employ the critical thinking skills associated with 
history-social science as they master the content included in the standards.”

The W.E.R. program provides the means whereby students and teachers can 
confidently meet the challenge of this directive.



 Copyright © W.E.R. 1999 25 

  The Ancient Civilizations

Wide-horizons Education Resources

RWE

Written and Produced by Joyce and David Mollet
W.E.R., 6656 Reservoir Lane, San Diego, CA 92115

Tel/Fax (619) 463 1270. EMail  tei@cox.net

A social studies/language arts 
program - literature based, 

creative, and cross-curricular.

Ancient 
Civilizations

Egypt

Appendix 1: Sample Lesson - Egypt Module 3 Lesson 3

THE DOUBLE CROWN
Combining both

THE WHITE CROWN 
Symbolising rule over
 
Upper Egypt.

THE RED CROWN
Symbolising rule over
 
Lower Egypt

Sample Lesson
Egypt Module 3 Lesson 3
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Free Downloads
Go to Home Page  http://members.aol.com/WaldorfG6 

for directory of information and free sample lessons.
Contents page of Egypt (condensed - normally 4 pages)
Introduction - Teacher Guide (TG) i
Aims and Objectives - TG iii
Monitoring & Assessment Matrix - Blackline Master iv

Egypt : Module 1 - Gift of the Nile
Teacher Guides
Lesson Guidelines - TG 1
Monitoring and Assessment - TG 6
Lesson 1
“Gifts of the Nile” - Story  7
Glossary Activity - Student Activity Sheet (SAS) 11
Guided Reading - SAS 12
Guided Reading Answers - TG 13
Lesson 2
Where did Shaba live? - SAS 14
Map of Ancient Egypt - Blackline Master (BM) 15
Egypt Today - BM 16
Ancient Place Names - BM 17
The Nile - Student Information Sheet (SIS) 18
The Inundation - SAS 19
The Inundation - BM 20
Lesson 3
Nilometers - SAS 21
Lessons 4/5
Introduction to Life in Ancient Egypt - SIS 22
Introduction to Life in Ancient Egypt - SAS 23
Gifts of the Nile/News Item - SAS 24
The News - BM  25
A Farmer’s House - BM 26
How do we know about Ancient Egypt - BM 27

Egypt : Module 2 - Beliefs and Practices
Teacher Guides
Lesson Guidelines - TG 28
Monitoring and Assessment - TG 32
Lesson 1
Historical Background - SIS  33
Timeline - SAS 35
Lesson 2
Tombs for Pharaohs - SIS 36
Tombs for Pharaohs - BM  37
Readers Theatre - SAS 38
King Djoser’s Step Pyramid - Story/BM 39
Readers Theatre : Sample - SIS 43
Lesson 3
Gods and Goddesses - SIS 44
Isis and Osiris - Story 46
Guided Reading - SAS 49
Lessons 4/5
Death and Burial - SIS 50
The Priest’s Tale - Story 51
Keeper of the Balance - SAS 53
Keeper of the Balance - BM 54
Guided Reading - SAS 55
Death and Burial : Review - BM 56

Pages included in this sample are underlined

Contents

Egypt : Module 3 - Life in Ancient Egypt
Teacher Guides
Lesson Guidelines - TG 57
Monitoring and Assessment - TG 61
Lesson 1
Introduction to Hieroglyphs - SIS 62
Introduction to Hieroglyphs : Review Exercise - BM  64
Jean-François Champollion - Story 65
Cartouches - SAS 67
Lesson 2
Hieroglyphs : Activity - SAS 68
Math in Ancient Egypt - SAS 69
Multiplying the Egyptian Way - SAS 70
Measuring the Egyptian Way - SIS 71
Measuring the Egyptian Way - SAS 72
Lesson 3
Papyrus - SIS 73
Papyrus - SAS 74
Lesson 4
Shaab, the Nobleman’s Wife - Story 75
Guided Reading - SAS 78
Shaab’s Party - SAS 79
Fashion and Beauty - SAS 80
Women in Ancient Egypt - SAS 81
Lesson 5
Egyptian Art - SIS 82
Draw like an Egyptian - BM 83
Tomb Paintings - SAS 84

Egypt : Module 4 - New Kingdom
Teacher Guides
Lesson Guidelines - TG 85
Monitoring and Assessment - TG 87
Lesson 1
Rulers of the New Kingdom - SIS 88
Rulers of the New Kingdom - SAS 89
Lesson 2
Akhenaten (Amenhotep IV) - SIS 90
The Amarna Period - SAS 91
An Interview with Akhenaten - Drama 92
Lessons 3/4
Tutankhamen’s Tomb - SIS 95
The Story of Howard Carter - Story 96
Glossary Activity - SAS 99
Mobile - SAS 100
Mobile - BM 101
Francis Winlock - Story 103
Lesson 5
Building in Ancient Egypt - SAS 104
Akhenaten : Review Exercise - BM 105
Ancient  Egypt : Review Exercise - BM 106

Index 107
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Lesson 3 - Papyrus
The purpose of this lesson is to:
● Give the students an understanding 

of the main writing material of the 
ancient world.

● Provide an opportunity for carrying 
out research.

● Compare and contrast the 
writing systems of Egypt and 
Mesopotamia.

● Give opportunity to work in the genre 
of writing instructions and using 
verbs in the imperative mood.

● Give opportunity to work in the genre 
of writing from a point of view and 
supporting it with evidence.

Spend some time as a class working 
through the SIS “Papyrus”. Continue 
with discussion using the opportunity to 
recall what the class learned about writ-
ing in Mesopotamia - this will prepare 
students for the assignment on papyrus.

Bring out in discussion how although 
the resultant writing medium was quite 
different (viz. papyrus and clay tablets) 
both societies achieved the same goal. 
They both used, in a very successful 
way, a raw material which was abun-
dantly available.

Teachers have the opportunity to in-
clude samples of papyrus in this lesson. 
The samples have outlines on them 
allowing the students to paint within the 
guidelines to produce an attractive piece 
of artwork. 

This activity gives them experience of 
working in much the same way as the 
Ancient Egyptians where some of the 
artists were trained to draw the outlines 
and others to provide the color. This 
will be returned to in the lesson on Art.

Assignment Papyrus
This assignment is targeted for assessment purposes.

In this assignment students develop:
a) Historical and geographic literacy.
b) Language skills .
c) Critical thinking skills
d) Basic study skills.

a) Students increase their historical knowledge by 
understanding papyrus - its purpose, method of produc-
tion and place in history. 

In comparing Egypt and Mesopotamia in the context 
of writing materials, they are able to see how these two 
societies make full use of the raw materials which are 
freely available to develop successful writing materials. 

In the one case the papyrus reed which grew extensive-
ly in the marshes of the Nile; in the other, clay which 
was freely available to the people of the land between 
the two rivers.

b) Students have the opportunity to work in the genre 
of writing instructions and using verbs in the imperative 
mood. They also learn how to structure a set of 
instructions.
.................................................................................................

Students have the opportunity to work in the genre of writ-
ing from a particular point of view and supporting it with 
evidence. 

They achieve this by bringing together what they learned 
studying Mesopotamia with what they learned studying 
Egypt. 

c)  ............................................................................................
Critical thinking skills are called upon in order to compare 
and contrast the experiences of Egypt and Mesopotamia.

d)  ......................................................................................
The activities in this assignment call for the skills of 
research on the use of the papyrus plant in Ancient 
Egypt.

Lesson Guidelines
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The main writing surface used by the 
Egyptians was papyrus. 

It was invented very early on in Egypt’s 
history. Examples have survived from 
the 1st Dynasty (3100-2890 B.C. ) and 
it was used continuously until the 11th 
century A.D.

Papyrus was made from a reed like 
plant which grew in the marshes of the 
river Nile. The plant grew to a height of 
about 10 feet. 

When harvested the hard outer fibres 
were peeled away. 

The core was sliced into strips. The 
strips were soaked in water to remove 
most of the sugar content. 

After soaking, the strips were pounded 
and the water drained away. 

The strips were then placed side by 
side and overlapping slightly. 

A second row of strips was then 
placed at right angles to the first, again 
overlapping slightly.

This was again pounded and left to dry 
out under pressure.

The sugar that remained sealed the 
strips together. 

Finally the surface was polished to a 
smooth finish by rubbing with a stone 
or block of wood.

The surface was then ready for writing 
with paint or ink.

Papyrus Student Information Sheet

Our word paper 
comes from papyrus
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Activity 1
On the SIS “Papyrus” there is a 
description of how papyrus was made 
together with a flow diagram.  

Study the description and diagram 
carefully and then write a set of 
instructions explaining how to make 
papyrus.

Instructions
Instructions tell us how to make 
something or how to do something. If 
they are to be understood easily, they 
need to be written in small steps, stage 
by stage. 

They need to be straightforward and as 
simple as possible, and it helps if each 
step is numbered. 

It also helps if diagrams are included.

The text of instruction is usually 
organized into three parts.
1 A statement of the subject of the 

instructions e.g. “How to make 
papyrus”.

2 A list of materials, equipment or 
ingredients that are needed.

3 Step by step instructions on what to 
do.

Writing instructions involves the 
use of verbs in the imperative mood 
(commands). 

e.g. instead of writing “Papyrus was 
made from a reed like plant which grew 
in the marshes of the river Nile”, you 
would write “Gather papyrus reeds 
from the marshes”, or,
instead of writing “The core was then 
sliced into strips”, you would write 
“Slice the core into strips”. 

Activity 2
Research
Carry out research to 
find out what else the 
Ancient Egyptians 
made from the 
papyrus plant. 

Create a list and see if you can illustrate each item. 

Activity 3
Compare and contrast
The Mesopotamians had a script called cuneiform and 
wrote on tablets of clay. 

The Egyptians had a script called hieroglyphics and 
wrote on papyrus. 

● Spend a little time imagining yourself using both 
systems. 

● Think about the advantages and disadvantages of 
both.

● Decide which you think was the better system of 
the two.

● Write an argument to support your choice.
● Remember to support your choice with a selection 

of reasons and evidence.
● Include reasons which were relevant to those 

ancient people using the two systems.
● Include reasons which are relevant to archaeologists 

and other people who are studying those cultures 
today.

● End your assignment with a summing up of your 
case.

Answers
Lashed together to make canoes 

and rafts.
Woven into mats, baskets and 

sandals.
Fibres twisted together to make 

rope.

Papyrus✍ ✎ Student Activity Sheet
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For Module 3 the activity Papyrus (page 74) is identified for assessment purposes. 

Evidence of the following skills and knowledge should be looked for in the 
student’s completed assignment. 

The figures in parentheses refer to the Monitoring and Assessment Matrix.

Assessment Rubric for Activity 1
The student’s set of instructions: 

• are easily understood; (5d)
• are written in correct chronological order; (5d) 
• are written with the verbs consistently in the imperative mood; (5d)
• reflect a clear understanding of papyrus and how it is made; (3a & 5a)
• include clear diagrams that further clarify the written instructions. (4)

Assessment Rubric for Activity 2
The student’s report:
• contains at least three uses for the papyrus plant, other than as a writing 

medium; (1a)
• reflects evidence of efficient research techniques; (4a & 5a) 
• contains illustrations that enhance the written report. (4)

Assessment Rubric for Activity 3
The student’s written argument:
• is clear and well reasoned in supporting one or other of the systems; (3c)
• is supported throughout with reasons and evidence; (5b) 
• contains support that relates to the user (for example, it was easy to produce, it 

was easier to write on and so on) and that relates to present day archaeologists 
(for example, it is a far more durable material and so on); (5b)

• draws upon the ability to compare and contrast in order to support the 
viewpoint; (3c) 

• is well structured, with an opening statement setting out the viewpoint of the 
writer, and a conclusion that contains a summing up of the argument; (5f) 

• reflects the student’s understanding of both systems. (1a & 1b)

Lesson Guidelines

Monitoring and Assessment
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For Module 1 the activity The Inundation (page 19) is identified for assessment 
purposes.   

Evidence of the following skills and knowledge should be looked for in the 
student’s completed assignment. 

The figures in parentheses refer to the Monitoring and Assessment Matrix.

Assessment Rubric for Part 1: Note taking
The student’s notes: 

• after reviewing the text, identify all the reasons that explain the River Nile’s 
inundation; (1d, 5a & 5d)

• identify the immediate and longer term results of inundation on the 
surrounding land. (1d, 5a & 5f)

Assessment Rubric for Part 2: The drawing or diagram
Each student should be encouraged to create an individual drawing or diagram 
using whatever means or materials they feel appropriate. However, each one 
should:
• show imagination and creativity as well as accuracy in presenting the 

information; (4)
• contain both the cause (the melting snow of the mountains of central 

Africa, spring rains and the later torrential rains south of Egypt), and the 
consequences (the flooding of surrounding land from the rising level of the 
river) of the inundation; (1d, 3a & 3d)

• be clearly labeled so that the illustration is easily understood; (5d)
• have labels that are clearly, correctly and neatly written. (5d)

Assessment Rubric for Part 3: The presentation
The student:
• speaks clearly and confidently; (5g)
• is able to convey to the audience an understanding of the illustration; 
 (1d & 5g)
• is aware of audience and adjusts the report to audience reaction; (5g)
• responds to questions efficiently. (5g)

Monitoring and Assessment

Lesson Guidelines
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Lesson Guidelines

Monitoring and Assessment

For Module 2 the activity Guided Reading (page 55) is identified for assessment 
purposes. 

Evidence of the following skills and knowledge should be looked for in the 
student’s completed assignment. 

The figures in parentheses refer to the Monitoring and Assessment Matrix.

Assessment Rubric for Question 1
(Suggested answers supplied in the Lesson Guidelines)
The student’s answer:
• indicates an understanding of the process of decay, and the elements that are 

involved in the process; (5a)
• identifies the elements present in the process, namely bacteria, moulds, small 

organisms and damp conditions; (5d & 5f)
• identifies the process, namely the act of feeding on the body by the tiny forms 

of life; (5d & 5f)
• recognizes the different cause and effect relationships of dry and damp 

conditions. (3d)

Assessment Rubric for Question 2
(Suggested answers supplied in the Lesson Guidelines)
The student’s work:
• shows evidence of efficient research skills (for example, use of index to track 

down information, selecting only the relevant information); (4)
• supplies clear meanings for all the terms; (5d)
• includes drawings that add something to the explanation and reflect the 

student’s understanding of the terms. (4)

Assessment Rubric for Question 3
The student:
• provides a thoughtful and relevant example for each category, indicating that 

he/she is aware of how beliefs influence behavior; (1b)
• indicates (through the examples) an ability to predict possible or probable 

consequences of holding a particular belief; (1b & 3d)
• makes a generalization that successfully summarizes one aspect of ancient 

Egyptian ethics. (1b, 3d & 5b)
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Lessson Guidelines

Monitoring and Assessment

For Module 4 the assignment Building in Ancient Egypt (page 104) is identified for 
assessment purposes. 

Evidence of the following skills and knowledge should be looked for in the student’s 
completed assignment. 

The figures in parentheses refer to the Monitoring and Assessment Matrix.
(Answers to the questions in the assignments are found in the Lesson Guidelines)

Question 1
A clear and correct answer reflects the student’s ability to use a dictionary effi-
ciently and process the information found. (2a &4)

Question 2
A correct answer reflects the student’s ability to judge information and come to a 
conclusion, and to work with factors of cause and effect. (3c, 5b & 5d)

Question 3
Correct explanations of each sample indicate the student’s skill of personal re-
search, (2a &4) and competent reading skills. (5a)

Question 4
This question checks the student’s understanding of a word in context. (4a & 5a)

Questions 5, 6 & 7
Student’s correct answers reflect:

• an ability to make inferences from given information; (5b)
• an ability to work with factors of cause and effect; (3c)
• an understanding of how the society made use of the different raw materials 

when constructing various buildings and the factors that have influenced their 
decisions; (1a)

• an awareness of the availability of building materials and their use for different 
purposes. (1b)
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Module 1 
p.19 

SRB p.9

Module 2 
p.55 

SRB p.34

1. Development of knowledge and 
 cultural understanding
1a Historical Literacy

1b Ethical Literacy 

1c Cultural Literacy 
   
1d Geographic Literacy

1e Economic Literacy

1f Sociopolitical Literacy

2. Skills of Social participation
2a Personal skills

2b Group interaction skills

3. Analytic & Critical thinking skills
3a Analyze given information

3b Define and clarify problems

3c Judging information

3d Solve problems & draw conclusions

4. Basic study skills
     

5. Linguistic skills
Reading
5a Literal comprehension

5b Critical comprehension  

5c Creative comprehension

Writing   
5d Functional

5e Creative

5f Interpretive

5g Speaking
 
5h Listening
      

6. Civics and Government

Module 3 
p.74 

SRB p.46

Module 4 
p.104 

SRB p.70

Blackline MasterMonitoring and Assessment Matrix
Appendix 1: Egypt Monitoring and Assessment Matrix
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GCPS Academic Knowledge and Skills AKS support in Wide-horizon Resource Packs

Unit 3 - Egypt: Module 1, Gift of the Nile

Map and globe skills

Identifying issues and/or problems

Comparing similarities and differences within and 
among regions

Identifying social studies reference resources

Reading for main idea, detail and sequence of events

Reading for cause and effect relationship

Constructing and interpreting graphs and diagrams

Constructing and interpreting charts and tables

Constructing and interpreting timelines

Distinguishing between fact and opinion

Analyzing interpretations of same event from 
multiple sources

Drawing conclusions and making generalizations

The role that location and physical characteristics 
play in the social and economic development

How the natural resources or  lack of natural 
resources influence development

How the natural resources or  lack of natural 
resources influence interaction with the world 
economic community

How the culture is reflected in art, religion and 
societal structures

Identifying and explaining the ways humans have 
changed the natural environment

Describing the consequences of environmental 
changes

Describing the historical development of values and 
beliefs

Describing the historical development of political 
and social institutions

Ways in which the people have been impacted by 
the movement of goods, people and ideas

Working with an outline map to understand deltas and cataracts 
and locate cities, ancient and modern. (pp.14-15)
Understanding the problems arising out of the annual inundation 
of the Nile. (pp.18-19)
Comparing Mesopotamia and Ancient Egypt in relation to the 
rivers and food production. (pp.12-13)

Identifying the primary and secondary sources used by 
Egyptologists. (pp.22-23)
Assignments in Guided Reading following the story Gifts of the 
Nile require students to read for main idea and detail. (p.12)
Creating a pictorial representation of the cause and effect of the 
inundation. (p.19)
Creating a column graph and line graph of annual water levels, in 
cubits, of the Nile. (pp.4,21)
Reading information from a table recording monthly water levels, 
in cubits, of the Nile. (p.21)

Generalizing from given content in the story Gifts of the Nile. 
(pp.12-13)

Understanding the role that the Nile and the land of Egypt played 
in the economic development of Ancient Egypt through the story 
of Shaba the farmer. (pp.7-10) 

The successful farming that resulted from the water and other 
natural resources of the Nile. (pp.7-10) 

Extracting information about Egyptian society from a colored 
reproduction of a tomb painting. (pp.22-23)

Understanding the Ancient Egyptians’ building works to control 
the River Nile. (pp.7-10) 

Understanding that the civilization known as Ancient Egypt 
would not have existed without successful managing of the Nile’s 
inundation. (p.19)
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Map and globe skills

Identifying issues and/or problems

Comparing similarities and differences within and 
among regions

Identifying social studies reference resources

Reading for main idea, detail and sequence of events

Reading for cause and effect relationship

Constructing and interpreting graphs and diagrams

Constructing and interpreting charts and tables

Constructing and interpreting timelines

Distinguishing between fact and opinion

Analyzing interpretations of same event from 
multiple sources

Drawing conclusions and making generalizations

The role that location and physical characteristics 
play in the social and economic development

How the natural resources or  lack of natural 
resources influence development

How the natural resources or  lack of natural 
resources influence interaction with the world 
economic community

How the culture is reflected in art, religion and 
societal structures

Identifying and explaining the ways humans have 
changed the natural environment

Describing the consequences of environmental 
changes

Describing the historical development of values and 
beliefs

Describing the historical development of political 
and social institutions

Ways in which the people have been impacted by 
the movement of goods, people and ideas

Appendix 2: Program Review for Gwinnett County Public Schools

GCPS Academic Knowledge and Skills AKS support in Wide-horizon Resource Packs

Unit 3 - Egypt: Module 2, Beliefs and Practices

Reading information from a map to understand the expansion of 
Egypt’s boundaries. (p.34)

Identifying the common factors in the geographic conditions 
of Mesopotamia, Indus Valley, Huang He Valley, and Egypt. 
(pp.28,33)

Writing a speech for Isis who is pleading with Thoth, based on an 
understanding of the story Isis and Osiris. (pp.29.49)

Identifying cause and effect in the story Isis and Osiris. (p.29)

Understanding the diagram of the Step Pyramid, the Great pyramid 
and the plan of the Step Pyramid complex. (pp.36,38,40)

Completing a graphic overview of the historical development of 
tombs for pharaohs. (p.37)
Constructing a timeline in order to understand the timespan from 
Ancient Egypt to the present day. (p.35)

Comparing the two myths, Gilgamesh and Isis and Osiris and 
drawing conclusions about the similarities and differences. (p.30)

The tomb art and religion of Ancient Egypt. (pp.53-55) 

Egyptian religious beliefs seen through the tomb paintings and 
pyramid building. (pp.44,53) 

The development of the practice of mummification. (p.55)
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Map and globe skills

Identifying issues and/or problems

Comparing similarities and differences within and 
among regions

Identifying social studies reference resources

Reading for main idea, detail and sequence of events

Reading for cause and effect relationship

Constructing and interpreting graphs and diagrams

Constructing and interpreting charts and tables

Constructing and interpreting timelines

Distinguishing between fact and opinion

Analyzing interpretations of same event from 
multiple sources

Drawing conclusions and making generalizations

The role that location and physical characteristics 
play in the social and economic development

How the natural resources or  lack of natural 
resources influence development

How the natural resources or  lack of natural 
resources influence interaction with the world 
economic community

How the culture is reflected in art, religion and 
societal structures

Identifying and explaining the ways humans have 
changed the natural environment

Describing the consequences of environmental 
changes

Describing the historical development of values and 
beliefs

Describing the historical development of political 
and social institutions

Ways in which the people have been impacted by 
the movement of goods, people and ideas

GCPS Academic Knowledge and Skills AKS support in Wide-horizon Resource Packs

Unit 3 - Egypt: Module 3, Life in Ancient Egypt

Understanding the problem Egyptologists faced in deciphering 
hieroglyphs and the role played by Champollion. (pp.57,65)

Comparing Mesopotamian script and Egyptian script. (pp.57,74)
Comparing mathematics in Egypt and Greece. (pp.71-72)

Examining an illustration of the Rosetta Stone as a social studies 
resource. (p.57)
Working through the Guided Reading following the story Shaab, the 
Nobleman’s Wife. (p.78)

Understanding that papyrus became the writing material of Ancient 
Egypt, because the raw materials were abundantly available. (pp.59,73)

Understanding the manufacturing of papyrus from a diagram. (p.73)

Working from tables of hieroglyphs (letters and numbers). (pp.68,69)

Forming opinions about the position of women in Ancient Egypt from 
facts contained in the story Shaab, the Nobleman’s Wife to complete an 
assignment in Guided Reading. (pp.75-78)

Generalizing about the Egyptian way of life from story quotations of 
specific events. (p.78)

The development of writing materials, in both Egypt and Mesopotamia, 
was influenced by the availability of certain natural resources. (p.74)

Understanding the development of international trade that resulted from 
Egypt’s lack of certain resources. (pp.76,77)

Understanding the format of the art of Ancient Egypt, and the 
constraints placed on the artist, and that art was a religious rather than 
an artistic expression. (pp.82-84)

The development of values and beliefs as reflected in the art of the 
period. (pp.60,82)

Social institutions in Ancient Egypt, especially as they affected the 
women of the society. (pp.75-81)
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Map and globe skills

Identifying issues and/or problems

Comparing similarities and differences within and 
among regions

Identifying social studies reference resources

Reading for main idea, detail and sequence of events

Reading for cause and effect relationship

Constructing and interpreting graphs and diagrams

Constructing and interpreting charts and tables

Constructing and interpreting timelines

Distinguishing between fact and opinion

Analyzing interpretations of same event from 
multiple sources

Drawing conclusions and making generalizations

The role that location and physical characteristics 
play in the social and economic development

How the natural resources or  lack of natural 
resources influence development

How the natural resources or  lack of natural 
resources influence interaction with the world 
economic community

How the culture is reflected in art, religion and 
societal structures

Identifying and explaining the ways humans have 
changed the natural environment

Describing the consequences of environmental 
changes

Describing the historical development of values and 
beliefs

Describing the historical development of political 
and social institutions

Ways in which the people have been impacted by 
the movement of goods, people and ideas

Appendix 2: Program Review for Gwinnett County Public Schools

GCPS Academic Knowledge and Skills AKS support in Wide-horizon Resource Packs

Unit 3 - Egypt: Module 4, New Kingdom

Through drama and assignments, recognizing the issues and 
problems faced by Akhenaten and some of the ways he overcame 
them. (pp.90-94)

Carrying out research from a selection of given social studies 
references. (p.89)
Writing a speech and a newspaper article that require reading the 
material on Akhenaten for main idea and detail. (p.91)
Completing an assignment that requires understanding the cause 
and effect relationship of moving the capital in the reign of 
Akhenaten. (p.91)
Understanding a diagram of Tutankhamen’s tomb. (p.95)

Completing an assignment on Akhenaten using the words 
attractive, controversial and renegade, that compels students to 
report on Akhenaten from more than one viewpoint. (p.91)
Drawing conclusions about Egypt’s climate, resources and beliefs 
from the facts about their building materials. (p.104)

The nature of the development of building in Ancient Egypt that 
resulted from the availability of natural resources. (pp.86,104)

The art, religion and social structures of the reign of Akhenaten 
and how they were unique in Egypt’s history. (p.90)

The place of Akhenaten’s values and beliefs in the development of 
values and beliefs in Ancient Egypt. (pp.90-94)

The development of political and social institutions in the period 
of the New Kingdom. (pp.88-89)

Acculturation is dealt with in detail in the Unit on Kush. Students 
examine the results of the spread of goods, people and ideas on 
both cultures, Egypt and Kush.
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